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METHODOLOGY AND HISTORY OF PEDAGOGY 

МЕТОДОЛОГІЯ ТА ІСТОРІЯ ПЕДАГОГІКИ 
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THE AUTONOMY AS AN EXPRESSION OF THE HUMAN BEING 

D. Argiropoulos* 

The article focuses on the autonomy achieved by a person with disabilities in connection with a 
network that has to make the imaginary project feasible. A multidisciplinary reading on the concept 
of autonomy that is related to the idea of dependence and independence is essential within this 
network. Furthermore, possible autonomies are presented, dealing with spheres of the human being 
that are usually regarded as inaccessible to a person with disabilities, such as the sexual sphere, 
living alone, social life and work. These aspects of life belong to adulthood, which every human 
being undertakes at some point in their life. But the latter is not usually recognized to the person 
with disabilities, locking them up in a dimension of non-growth and "eternal child". The concept of 
autonomy implies dependence. As the Argentine pedagogist Myrtha Chokler reminds us, "there is no 
autonomy without dependence". We all depend on everyone, children and adults: in our life, we talk 
about co-dependence or mutual dependence. On the other hand, autonomy also means self-
governance, i.e. not doing things for oneself, but doing for oneself.  This represents an important 
dimension of autonomy: the will. In the educational field, autonomy requires a mutual involvement 
between educator and student which is characterized by a mutual affective and emotional 
dependence in which the will always remain the central focus of the student's action, without it 
slipping into obedience. Autonomy, therefore, is a conquest. A process in which the adult educator, 
who takes care of the student, works on the educative relationship through trust, freedom of 
movement, affective security, within a safe space, physical but also emotional, in which there is 
openness to novelty and change. This requires the creation of an environment that welcomes the 
pleasure of the student (especially at an early age) to be autonomous, that welcomes his attempts 
that will be the way to learn not to depend on the adult. And for all this, an indeterminate and 
personalized amount of time is required. 

 
Key words: disability, autonomy, dependence, independence Inter(in)dependence, growth, 

adulthood.  
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АВТОНОМІЯ ЯК ФОРМА ВИРАЖЕННЯ ЛЮДИНИ 

Д. Аргіропоулос 

Стаття зосереджується на автономії, досягнутої людиною з обмеженими можливостями 
у зв’язку з мережею, яка має зробити уявний проект здійсненним. Міждисциплінарне 
читання концепції автономії, пов’язаної з ідеєю залежності та незалежності, є важливим у 
цій мережі. Крім того, представлені можливі автономії, що стосуються сфер людської 
істоти, які зазвичай вважаються недоступними для людини з обмеженими можливостями, 
таких як сексуальна сфера, самотність, соціальне життя та робота. Ці аспекти життя 
належать до зрілості, яку кожна людина бере на себе в певний момент свого життя. Але 
останнє зазвичай не визнається людиною з обмеженими можливостями, замикаючи їх у 
вимірі незростання та "вічної дитини". Концепція автономії передбачає залежність. Як 
нагадує нам аргентинський педагог Мірта Чоклер, "автономії немає без залежності". Усі ми 
залежимо від оточуючих, дітей і дорослих: у нашому житті ми говоримо про співзалежність 
чи взаємну залежність. З іншого боку, автономія також означає самоврядування. Це являє 
собою важливий вимір автономії: волю. У освітній сфері автономія вимагає взаємної участі 
вихователя та учня, яка характеризується взаємною афективною та емоційною 
залежністю, в якій воля завжди залишається центральним ядром дій учня, без того, щоб 
вона скочувала до послуху. Отже, автономія є завоюванням, процесом, у якому вихователь, 
який піклується про учня, працює над виховними стосунками через довіру, свободу 
пересування, афективну безпеку, що реалізуються у безпечному просторі, як фізичному так 
і емоційному, в якому є відкритість до новизни та змін. Для цього потрібно створити 
середовище, яке вітає бажання учня (особливо в ранньому віці) бути автономним, яке вітає 
його спроби, які будуть способом навчитися не залежати від дорослого. І для всього цього 
необхідна невизначена і персоналізована кількість часу. 

 
Ключові слова: інвалідність, автономність, залежність, незалежність, 

взаємозалежність, зростання, дорослість. 
 

 
Introduction of the issue. Autonomy 

springs from the sense that every 
human being constructs thanks to the 
subdivision of meanings. The more 
consistent the undifferentiated 
background, the greater the degree of 
vulnerability and dependence. Enabling 
oneself to see the beauty of a disabled 
person beyond their disabilities is an 
attitude that can help to discover new 
possibilities that will be eventually used 
to create a new life. In everyday life, 
human beings use different skills, 
knowledge and abilities to carry out an 
activity. All this allows the creation of 
relationships to live in a society and set 
goals and achieve them. To complete a 
work project, make a cooking recipe, 
play a musical instrument or cross the 
street, we need specific skills, such as: 
remembering information to perform a 
given task, coordinating our movements, 
implementing reasoning, creativity and 
knowledge that allow us to find 

solutions to a problem. Each person is 
an individual with their biological 
composition, personality and specific 
characteristics that make it a unique 
being in the world. From this 
perspective, it could be said that 
diversity is a positive concept, 
understood on the same level as the 
beauty of uniqueness.  

Current state of the issue. The 
concept of diversity, which represents 
the core of the investigation of special 
education, is the soul of education. It 
does not mean only the starting point of 
any educational relationship, but it also 
indicates an effective tool in the different 
educational processes, which goes 
through the life of each individual. In 
this sense, it is possible to think of 
education as a path made of different 
processes, characterized by a particular 
dynamism; paths that must be designed 
and redesigned continuously, tending to 
a future, to a change. Education is 
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made up of relationships that require an 
encounter and knowledge with the other 
from oneself, who is different from us, 
with whom one can "be in a 
relationship". This type of research 
becomes a necessary condition for 
embarking on the path that 
progressively structures our identity, 
which is never static, definitive.  

Outline of unresolved issues 
brought up in the article. However, the 
encounter with otherness is never a 
linear, predictable path. Indeed, it could 
be defined more as a clash than an 
encounter. Otherness can be 
represented by an unexpected, 
unplanned, unpleasant situation, which 
puts us to the test and challenges us, 
thus activating, unconsciously, a 
process of change. Here the concept of 
otherness will be used as a tool and a 
way to analyse one of the fundamental 
goals of educational processes: 
autonomy. The term autonomy derives 
from the Greek “autonomy, a compound 
of aytós "same" and theme of némō "to 
govern". In a broad sense, autonomy is 
the ability and faculty to govern and 
govern itself, with its laws”. On the 
psychological level, autonomy indicates 
a "state of integration whereby an 
individual lives in full harmony with his 
feelings and behavioural needs or 
impulses that, to be satisfied, require to 
be favoured and stimulated. It is the 
ability to face and master different 
situations to find solutions to problems 
related to external reality and to 
distribute oneself together with one's 
actual qualities and abilities. This 
condition is dynamically conquered 
slowly and progressively, graduated 
according to age and level of maturity, 
preserved, dispersed or mortified 
because of particular circumstances or 
experiences". Autonomy, therefore, is a 
conquest. A process in which the adult 
educator, who takes care of the student, 
works on the educative relationship 
through trust, freedom of movement, 
affective security, within a safe space, 
physical but also emotional, in which 

there is openness to novelty and change. 
This requires the creation of an 
environment that welcomes the pleasure 
of the student (especially at an early 
age) to be autonomous, that welcomes 
his attempts that will be the way to 
learn not to depend on the adult. And 
for all this, an indeterminate and 
personalized amount of time is required.  

Results and discussion. The concept 
of autonomy implies dependence. As the 
Argentine pedagogist Myrtha Chokler 
reminds us, "there is no autonomy 
without dependence" [11].  We all 
depend on everyone, children and 
adults: in our life, we talk about co-
dependence or mutual dependence. On 
the other hand, autonomy also means 
self-governance, i.e. not doing things for 
oneself, but doing for oneself. This 
represents an important dimension of 
autonomy: the will. In the educational 
field, autonomy requires a mutual 
involvement between educator and 
student which is characterized by a 
mutual affective and emotional 
dependence in which the will always 
remain the central focus of the student's 
action, without it slipping into 
obedience.  

The mother-child bond is a bond that 
goes beyond the respective and 
successive post-birth projections and 
identifications. The mother, from the 
beginning of her pregnancy, creates an 
idea and expectations that she projects 
onto her child, beginning to develop a 
bond that will continue and be further 
nurtured after birth. The child depends 
on his parents because they offer him 
everything he needs to live and develop. 
But he is a subject of the action and not 
only of reaction: he is a subject who can 
put all his resources and capacities into 
motion to achieve the satisfaction of his 
needs. It is not necessary to be taught 
to do or to be led to do, but it is 
necessary to prepare the environmental 
and relational conditions so that this 
happens by itself. This is why we talk 
about positive autonomy and negative 
autonomy. Becoming autonomous does 
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not mean becoming completely 
independent, because autonomy implies 
dependence; without it, the individual 
would never experience the feeling of 
freedom that comes from leaving that 
"haven" where he has been moored for 
years, on which he has depended. 
Achieving autonomy implies a change, 
of course, entering other seas, not easy 
to navigate but for which one must take 
risks. The metaphor of "sailing" is 
symbolically representative of the 
passage that each of us undertakes 
towards adulthood. In the various 
passages of life, the detachment from 
what is known and the encounter with 
the other, with otherness, is 
fundamental and functional to the 
construction of a positive autonomy. 
Autonomy in the positive sense is 
possible thanks to a process of 
differentiation that makes the person 
free from mental and physical states, as 
well as relational and social ones, to 
which he should no longer belong. 
Negative autonomy, on the other hand, 
is typical of those who exchange the 
freedom of thought and action for 
individualism, where there is an 
inability to recognize the value and 
existence of relationships. Therefore, 
each of us is the result of genetic and 
environmental factors and autonomy 
represents the most concrete expression 
of human development. It is identified 
with the need for independence which, 
especially in the case of individuals with 
disabilities, implies a continuous 
confrontation with one's limits and 
potential. In the usual reference model, 
the person with a disability is seen as 
the most fragile person, in need of 
continuous support and help. When the 
concept of autonomy is applied to a 
person with a disability, this leads to a 
distorted view of the shared reality of 
"being normal". In the common belief, 
being autonomous is equivalent to 
possessing the greatest possible power, 
not only over oneself but also over 
others. This logic, besides being unjust, 
is autarchic. As Andrea Canevaro 

argues Autonomy as autarky, as an 
individual ability to do without the help 
of others, leads to great dependencies. 
Being autonomous implies knowing how 
to express oneself and make oneself 
understood by others. But it also means 
to become part of that system of codes 
that regulate the interaction between 
individuals within one or more specific 
situations. The need to belong is one of 
the most human needs there is.  Feeling 
part of something, we do not feel out of 
place, and we know how to find a 
balance in our lives and the world. We 
find belonging in our daily activities, in 
the bonds that we gradually build.  

Belonging is a practice. If we all need 
to belong to reality, to a context in 
which we can recognize ourselves, how 
do people with disabilities perceive this 
need? In a person with disabilities, the 
need to belong manifests itself more 
strongly, first within the family, then in 
the subsequent contexts of life. 
Belonging can cover several areas and 
requires the search for new stimuli. 
Belonging can be transformed.  

Anna Contardi reminds us that to 
belong to a context we must carry out 
actions autonomously. In a person with 
disabilities, the concept of autonomy 
cannot be taken for granted and cannot 
be understood statically. There is no 
single taxonomic dynamics of 
autonomy. This aspect is what we need 
to work on. First of all, we help the 
person to become aware of their limits. 
Then, we organize and build 
connections with their particular 
autonomies, to work on their existing 
obstacles. And this requires social 
organization; building from the 
perspective of the life project. "Project of 
life is first of all ‘thinking’ in a future 
perspective, or better a double thinking, 
in the sense of imagining, fantasizing, 
desiring, aspiring, wanting" and 
simultaneously in the "to prepare the 
necessary actions, to foresee the various 
steps, to manage the timing, to evaluate 
the pros and cons, to understand the 
feasibility". In the pathways to 
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autonomy, the type of relationship that 
is established with the other is 
important, "between controlling and 
being controlled" [2: 14]: Controlling the 
information we are given, identifying the 
right information, necessary for our 
objective, knowing how to discriminate 
between the various pieces of 
information.  This means having the 
ability to control, and the educator has 
the task of helping the student to know 
how to control, and "not control" him; 
that he is able to receive the right 
information, putting it together to reach 
his objective. "The fundamental 
characteristic of man is to be in the 
world and with the world [...]. But the 
condition of extraneousness and 
dependence creates in the disabled 
subject a sense of incapacity that can 
end up neutralizing all his vital 
energies; he ends up adapting himself 
passively, that is, living the condition of 
not being". 

The concept of autonomy is often 
associated with the concept of self-
sufficiency. The two terms are 
understood as synonyms but are hardly 
ever imagined as belonging to a person 
with a disability. Making a distinction 
between the two concepts, we can say 
that self-sufficiency consists of skills 
that enable the person to be sufficient 
for himself, regardless of the deficit. On 
the other hand, autonomy must be the 
objective towards which to strive, 
considering the abilities and resources 
of the person. For this reason, 
autonomy cannot be conceived equally 
for everyone. "To educate to autonomy 
means to offer the person with 
disabilities the opportunity to grow and 
realize his own project, thanks to the 
acquisition of new and more and more 
complex skills useful in everyday life". 

Bandura defines self-efficacy as the 
set of beliefs an individual holds about 
their abilities to increase motivation 
levels, activate cognitive resources, and 
perform the actions necessary to control 
the demands of a given task. Self-
efficacy consists of the expectation that 

the person has of successfully 
mastering the trials of life, of living up 
to some events. Therefore, self-efficacy 
implies a subjective evaluation of one's 
abilities that is seen as determining 
factor of the motivation to act and 
influences learning. According to the 
concept of efficacy, which each of us 
has, the goals we set ourselves and 
thus, the efforts we are willing to make 
to achieve the change. The concept of 
self-efficacy for people with disabilities 
is also an aspect to be cultivated and 
cared for daily. People with disabilities 
must be aware of what they can do and 
how to overcome a physical, mental or 
relational obstacle according to their 
abilities and know-how to ask for help 
when necessary. Knowing how to ask for 
support must be one of the skills to be 
supported. Often, people with 
disabilities do not ask for help because 
in their lives they have never had the 
opportunity to ask for it since there has 
always been an adult ready to take their 
place in any situation. To promote the 
development of autonomy, it is 
necessary that the educators do not 
dominate their students, that they do 
not replace them by giving them, for 
example, help before they ask for it. It is 
necessary to know how to find the right 
connections between abilities and 
possibilities, mediating between them 
and the social context. Therefore, the 
subject must become part of a context 
and be responsible. They must have 
their own space for progressive 
participation and find obstacles to 
measure themselves according to their 
abilities. 

The educational proposals must focus 
both on learning objectives and 
everyday objectives, defined as recursive 
care’: the need to care for one's person, 
materials, time, space, to do so for all 
the days of the year, for all the years of 
our lives. However, it is difficult, 
especially for a child with disabilities 
along with their family, educator, 
teachers, friends to think immediately 
from this point of view and prepare 
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interventions in this direction.  In the 
beginning, the instinct is partially or 
completely to adapt to the disabled 
person and their will. But it also 
induces to become much more 
permissive for the discomfort, due to the 
deficit. By doing so, the person could 
become estranged from themselves due 
to the control of their lives by others. 
And this mechanism could also persist 
in the phase of the person's adulthood, 
producing estrangement towards oneself 
and the surrounding world. Many 
conquests, in this way, are difficult to 
achieve in the family environment, 
especially when dealing with 
adolescents who show the need for 
detachment and independence. The 
theme of autonomy takes on particular 
prominence in the period of 
adolescence. If it is already difficult for 
the family of a "normal" adolescent, who 
manifests the need and desire for 
detachment from the family, to 
recognize this need and accept it, just 
imagine how complicated it can be to 
live this situation in a context with 
disabilities, especially if the deficit 
occurred after birth, in childhood, and 
the person finds himself having to ask 
for help and to return, at least initially, 
to depend, for most of the functions, on 
someone and/or something.  In this 
sense, the educational work must turn 
towards the construction of identity, on 
knowing how to be an adult person or a 
person who is becoming one. Thus, "to 
face the problem of autonomy means to 
set ourselves, as operators and as 
parents, not only the objective of 
reaching certain competences, but to 
recognize and favour the change from 
the condition of child to that of 
adolescent and adult". 

The family is the main element that 
allows the autonomy of the child.  
Firstly, the child must be seen as an 
adult to relate to him in a way that is 
appropriate to their age. The family's 
ability to change the way it relates to 
their child, to allow the detachment and 
therefore the child's growing up, is 

fundamental for the pathway to 
autonomy. In a "normal" situation, one 
tends to consider one's child as a little 
one to be protected when adolescence 
arrives.  The first conflicts arise between 
parents and children, which show the 
reality of change, the arrival of new 
needs of the adolescent, such as having 
more space for oneself and not wanting 
parents to interfere in one's world. If, 
however, the child has a disability, 
physical or intellectual, or both, the 
situation is different because the 
natural rebellion does not manifest 
itself. Therefore, both parent and child 
maintain the need to hold hands. 
Adolescence for a person with 
disabilities is often not experienced as a 
golden age of discovery, risk and asking 
existential questions about one's future. 
Instead, it is often a phase of the eternal 
child, a vision that people project on the 
disabled person and that the person 
stores, wearing a false self. In this way, 
the growth and evolution towards 
adulthood tend to stop in childhood.  
Parents often consider their parental 
role as something indispensable, which 
must last forever. They are worried too 
much, and their excessive attention 
creates an image of the child as an 
eternal child, with educational styles 
that are prolonged over time and prove 
to be inadequate. Accepting the fact that 
one's child is becoming an adult 
presupposes confrontation and 
acceptance of the limits that every 
process of adulting proposes: process 
towards "adultity" or process towards 
the adulthood.  

The family wants to protect their 
child from limits and obstacles because 
they think their child has already faced 
enough difficulties. It is also an act of 
self-protection, of avoidance of further 
worries and sufferings. While the child 
grows up, the parents struggle to 
implement an adequate educational 
detachment from the child.  

The parent, in this case, should learn 
to "let go, gradually, of the child's hand". 
It is necessary to stop making decisions 
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for their child and let them become free 
to experience and express themselves.  
They should allow their child to take the 
risk of making mistakes. Furthermore, 
the parents should gradually detach, 
which does not mean abandonment, but 
putting a certain distance, even 
physical. It is necessary for the child to 
feel that they can do it alone, that the 
parent is not abandoning them, but that 
they will be there for anything. But first, 
the child must get involved, try to be the 
protagonist of their own life, taking 
responsibility for their actions. However, 
the family needs to be accompanied and 
helped to face such a path with serenity. 
Therefore, putting the child at the 
centre of their life is significant to make 
them become the protagonist of their life 
project.  

The contexts the disabled person lives 
in will determine their autonomy and 
social inclusion. To realise it, the 
procedure has to follow a holistic 
approach. Within this method, it is 
much easier to detect and enhance 
people's skills and abilities in harmony 
with the community in which they live. 

Reaching autonomy and 
emancipation for persons with 
disabilities is complex and painful.  It 
requires careful planning that often 
takes a lifetime, and it is possible only if 
there is a social network and if it is 
functioning. It is necessary to respect 
the right to participation of every 
person, to guarantee that they can 
express their opinion and above all that 
this opinion is taken into consideration 
when it comes to decision-making 
processes. Only in this way can self-
determination be achieved. This aspect 
is related to the principles of 
uniqueness and globality of the person, 
which are essential values in the Italian 
Constitution. 

It is necessary to rethink the person 
with disabilities with their needs for 
normality. These needs as affective, 
educational and experiential that 
characterize the psychological and 
social life of every person.  In other 

words, they are needs common to all 
people.  

Focusing exclusively on the specific 
needs of a condition, one runs the risk 
of considering the person only as of the 
sum of a series of problematic aspects. 
The person must live within a system of 
meanings and stimulating contexts. 
Within these environments, the person's 
actions lead to a meaningful goal. And it 
is necessary that these actions, to be 
authentic and acquire more value, are 
recognized by the other members of the 
context in which the person is. One of 
the most common needs for an 
adolescent or young adult is to "get 
away" from the family environment and 
begin to live experiences independently. 
One of these is to go out and live alone. 

The United Nations Convention on 
the Rights of Persons with Disabilities 
emphasises, in Article 19, the 
importance for persons with disabilities 
to be able to choose, like others, "their 
place of residence and where and with 
whom they live and [that] they are not 
obliged to live in a particular living 
arrangement. It is recognised that 
inclusion also involves the possibility of 
detaching oneself from the family of 
origin, interrupting the relationship of 
dependence and establishing new 
interpersonal relationships and building 
one's own family. Independent living is 
one of the areas in which self-
determination is called into question. 
The prerequisite for independent living 
is the development of the self-adult, 
having adult relationships and 
perceiving and being perceived as an 
adult.  

Independent living is a concept within 
a much broader context, that of 
Independent Living and After Us. At the 
end of the school career, for the person 
with disabilities, it becomes necessary 
to think about a career, employment, 
university studies. When arents begin to 
feel older and know that one day they 
will no longer be able to take care of 
their child completely and that their 
child will have to start taking care of 
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themselves, hoping that they can count 
on other people. When parents think 
about After Us, they know that they 
have to face a series of juridical, 
educational, welfare and economic 
problems of their children, that have to 
be "settled" before their death. 
Adulthood is a social status because it 
is defined by a set of interactions of 
different kinds: social, familial, political, 
cultural, environmental, economic. 

Development does not stop at 
adulthood but continues through daily 
experience, so the human being always 
finds himself in a situation of 
incompleteness.  Being an adult means 
being aware of this characteristic of 
incompleteness and at the same time 
trying to enrich it as much as possible 
with meaning and significance. 
Therefore, the adult is open to the 
future, tending towards change and the 
re-designing of himself: "Becoming an 
adult is strictly connected to the fact 
that someone has imagined us as adults 
and, through the imaginary, has gone 
through the process of growth for us 
and with us. We don't become "grown 
up" if nobody thinks us really able to 
become so (Lepri 1995, p. 249)". This 
imagery is intrinsic to the family of the 
person with disabilities, who, especially 
as the end of their school career 
approaches, feels an increasing fear of 
what will happen "after us". The lack of 
an imaginary world is linked to the 
consideration of one's child as an 
eternal child to be protected. It would be 
necessary to create an image as close as 
possible to the real plan of the person's 
abilities, competencies and limits. This 
plan should take into account the 
person's passions. It is necessary 
to plan daily to build the future, with 
continuity between past, present and 
future by becoming protagonists of their 
time, which is often negated.  The 
project dimension has the task of 
balancing and transforming the 
imaginary. When this does not happen, 
the disabled person does not develop the 
ability to gradually become more and 

more the protagonist of their life project. 
The daily dimension risks to be lived in 
a multi-directed way and marked by the 
filling the time as an end in itself. This 
can lead the disabled person to lose the 
understanding of the sense and 
meaning of what their is doing. If one 
does not recognise oneself in what one 
is doing, it is natural that one's sense of 
identity and the possibility of self-
determination gradually falter.  

In order for the imaginary project to 
become a project, it is necessary to meet 
and respond the needs through a 
pathway co-constructed by the services 
and the person. Within this context, the 
answers to the needs emerge from daily 
experience oriented towards the future.  
The social dimension of a person is 
decisive for the construction of personal 
identity, and this occurs from childhood 
and continues throughout life, through 
the construction of various roles. The 
attitude of overprotection and 
assistance refrain   the people with 
disabilities from the roles, above all, in 
the passage from those acted in the 
micro-social to those more complex 
connected with the entrance in the 
adolescent age. This <<protection>> 
from the roles seems to be connected to 
the need not to make the disabled 
person meet the tiring and painful parts 
however present within the role as well 
as present within any growth path (Lepri 
1995, p. 251).  

In the world of "able-bodied", 
"normal" people, sexual activity is now 
free from censorship: it is a topic of 
discussion without filters, which no 
longer provokes that sense of shame 
that this issue had until some time ago. 
If for everyone else the issue is now 
outdated, for people with disabilities, 
however, this issue is almost never 
addressed and is not part of the 
person's life project. The fact that it is 
one of the indicators of a person's 
quality of life and that everyone has the 
right to their recognition and exercise, 
just like work, family, etc., is often 
overlooked.  The issue becomes more 
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difficult when the disability includes 
both a physical and an intellectual 
deficit, compromising various norms 
concerning the sexual sphere, thus 
going into sharp contrast with the 
prevailing aesthetic norms. This has 
important consequences on the 
relational-behavioural level. 

Sexuality, on the other hand, is one 
of the factors that characterise the 
stages of individual and social 
development, so it also involves the 
relationship that a person has with 
himself, how he perceives himself, and 
how this affects interpersonal 
relationships. The first step is to work 
on breaking down the prejudices that 
overwhelm the subject of sexuality in 
people with disabilities, which lead to 
disregard and hide the needs, desires 
and expectations of the person involving 
the sphere of intimacy and affective 
relations. Moreover, the sexual 
manifestations of persons with 
disabilities are often immediately 
associated with perversion, and thus 
with a problem that must be eliminated 
or avoided. Not as a need common to all 
individuals. The sexual character is an 
intrinsic component of man that goes 
beyond the reproductive organs. It is 
part of every dimension of life and it is 
necessary for the construction of the self 
and the encounter with the other from 
oneself. It is not only a biological 
phenomenon, but it is also a psychic 
and sensory experience that activates 
the mind-body connection, defining 
itself as a central experience for the 
construction of personal identity. It is a 
widespread idea to consider sexuality as 
a problem for disability. Commonly, 
people try to ignore the existence of this 
sphere in a person with disabilities, as if 
it were a missing part or not expressible 
and experienceable in a "normal" way.  

It is believed that ignoring this 
dimension in some way makes it 
disappear; it is considered something 
linked only to genitality and the act of 
masturbation, without making, 
therefore, mentalization of the sexual 

sphere, a sphere that concerns not only 
the body dimension but also the mind. 
The profound significance of sexual 
development in the process of identity 
construction is erroneously ignored, 
through a logic based on the belief that 
the subject expresses his sexual need 
only when he engages in genital 
behaviours, such as masturbation, 
attempts at sexual approach, etc... If, on 
the other hand, this does not occur, it 
means that the person with a disability 
does not have a sexual dimension.  
When the sexual need is not revealed, or 
at least apparently so, it happens that, 
in some cases, it suddenly manifests 
itself, sometimes in violent and 
aggressive or self-aggressive forms.  

The onset of sexuality in these forms 
leaves one dismayed and worries 
parents and educators. It is a situation 
that becomes difficult to manage and 
requires careful monitoring to avoid 
creating dangerous situations for the 
subject and for others.  In cases of 
intellectual disability, it is common 
practice for parents and educators to 
consider the expression of sexuality 
linked only to the genital area because 
this is usually the way in which the 
person with intellectual disability 
expresses and experiences his or her 
sexuality. In some cases, the path is 
channelled in such a way as to 
concentrate in the act of masturbation 
the tensions generated by sexual drives. 
In itself, masturbation is not a problem, 
but it becomes one when the disabled 
person is unable to identify the ways 
and places in which to perform it and 
when he repeats it compulsively. 
Implementing an efficient educational 
intervention can help to understand the 
situation and to implement specific 
actions to contextualize and adapt it. To 
do this, we must first understand that 
sexuality relegated to the genital 
experience is a limited and limiting 
vision, completely wrong. Sometimes, in 
fact, the dogged masturbatory act of a 
subject with intellectual disabilities is 
caused by sexuality disconnected from 



Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 3 (106) 
 

Вісник Житомирського державного університету імені Івана Франка.  
Педагогічні науки. Вип. 3 (106) 

 
 

14 
 

all the dimensions that characterize it 
and derives from not having understood 
that taking care of one's own person, 
communicating and sharing with others 
one's thoughts and experiences related 
to the sexual sphere, and 
experimentation are also expressions of 
one's sexuality. The lack of 
mentalization of sexuality is an 
experience that can happen to anyone, 
but for a person with intellectual 
disabilities, it is riskier because of the 
difficulty of mental reworking of 
experiences. Sexuality is mentalized 
when it becomes an integral part of 
one's personality, assuming meanings 
that go beyond the level of sensations 
experienced through the satisfaction of 
drives. Mentalized sexuality needs the 
person's thought and language in order 
for it to become a way of thinking of 
oneself as male or female.  

Sexual education is, first and 
foremost, education in affectivity. People 
with disabilities must be helped to 
understand that sexuality is made up of 
different languages, that genital 
intimacy belongs to emotional ties 
between people that are very different 
from the emotional ties between friends, 
brothers, sisters, children and parents.  
It is important to help the person with 
intellectual disability to understand the 
distinction between a more intimate 
affective bond and another type of bond, 
to know his/her sexual organs, to 
communicate his/her experiences and 
to know his/her body, to take care of 
him/herself and of his/her hygiene, of 
his/her image, etc. In order to make a 
mentality change, the person with an 
intellectual disability should be helped 
to understand the difference between a 
more intimate affective bond and 
another type of bond. In order to ensure 
that mentalization of the sexual sphere 
takes place, links should be activated 
that lead to the perception of adulthood 
of the child with disabilities, who in turn 
will perceive himself as an adult. 
Activating links means. 

In conclusion, quoting Claudio 
Imprudente, it is possible to state that 
when we talk about sexuality in 
reference to disability, the need for 
proper communication becomes 
necessary. Let's start by debunking a 
common preconception: there is no such 
thing as the sexuality of people with 
disabilities and the sexuality of people 
without disabilities. There is sexuality. A 
wide word, often misunderstood and 
limited to the pure sexual act. Sexuality 
is much more than that. It is 
communication, empathy, relationship 
and self-care. 

The lack of a job is one of the biggest 
causes of social exclusion. No job also 
implies no freedom because, without 
economic support, no one can lead an 
independent and dignified life. 
Furthermore, in the absence of a job, a 
significant sphere of human relations is 
lost. In Italy, Law n. 68 of 1999 
anticipated a fundamental part of the 
UN Convention on non-discrimination 
and the right to equal opportunities in 
the field of work. This law introduced 
the institute of targeted employment, 
which supersedes and replaces the 
mandatory job-centre, which provided 
compensations for people with serious 
health problems. Through the targeted 
placement, the person with disabilities 
gets a job to allow self-fulfilment and 
social inclusion.  The aim is to connect 
labour supply and demand and promote 
the enhancement of people's skills. It is 
also the identification of tools for 
employment in the workplace.  

This law, moreover, assigns a 
significant role to social cooperatives for 
the employment of people with 
disabilities: this is how social 
cooperatives of type B are born, whose 
function is to train and include or re-
include people with physical, psychic or 
sensory disabilities into the world of 
work. Despite this, the labour market 
disadvantage of people with disabilities 
remains high: "In fact, considering the 
population between 15 and 64 years old, 
only 31.3 % of those who suffer from 
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serious limitations are employed (26.7 % 
among women, 36.3 % among men), 
against 57.8 % of people without 
limitations" [6: 61]. 

The UN Convention on the Rights of 
Persons with Disabilities (UNPRPD) 
recognises the right of persons with 
disabilities to work, including the 
opportunity to support themselves 
through employment and freedom of 
choice within an inclusive and accessible 
work environment.  The work 
environment, therefore, becomes a 
crucial place for integration. From this 
point of view, work contributes to the 
development of the process of autonomy: 
the right to work must be made effective 
by guaranteeing to the person with 
disabilities the respect of the right to an 
autonomous life (art.19), autonomy in 
movement (art.20) and full inclusion and 
participation in all areas of life (art.26). 
The therapeutic and rehabilitative effect 
that the work has in some contexts has 
been widely recognised, especially to 
reintegrate and integrate people.  Feeling 
useful gives the individual a great sense 
of satisfaction, just as obtaining positive 
results increases self-esteem. Positive 
relationships and collaboration with 
colleagues can be established within a 
work environment, surrounded by a 
climate of cooperation that can diminish 
the sense of loneliness and distrust that 
the person might feel. "Work represents a 
condition that gives meaning to one's life 
because it allows one to present oneself 
with dignity in social life and to present 
oneself as a holder of rights [...] it 
favours the passage from a weak identity 
to a more solid and proactive vision of 
oneself" (Mentasti, Parolini, Re, 2000).  

Guaranteeing work to a person with 
disabilities allows the public system to 
save on welfare since the person with 
disabilities can become an active subject 
and emancipate themselves from the risk 
of a chronic condition of assistance and 
an economic and self-supporting point of 
view. Within a welfare system that 
guarantees the rights of human beings, 
it is fundamental to provide and give the 

possibility of decent work to everyone, 
even to those who are not competitive 
but possess skills to valorise.  

Job placement is a complex process, 
which involves and intersects different 
institutions and figures. A result, an 
objective, a process allow the meeting 
between the productive system and the 
world of disability. The starting point for 
this synergic work is the Life Project of 
the person with disabilities. Job 
placement must be an integral and 
central part of it, which requires 
reflection, method, some knowledge and 
skills of the professional figures 
involved. When working with people 
with frailty, it is necessary to keep in 
mind that adopting a "trial and error" 
method does not provide any benefit, 
neither for the disabled person nor for 
the professional figure or figures who 
create and lead the project. 

For example, when a person with a 
disability cannot be allocated in a 
workplace, they become negative and 
see this as a failure. This perception can 
also the operator influences negatively 
and see it as a failure. Furthermore, a 
person with disabilities is a person who 
often has a negative perception of 
themselves to bear one or more failures 
and disappointments. These feelings can 
generate a negative boomerang effect on 
the person, their identity and their 
emotional sphere. And they help to 
increase the idea of oneself as an 
incapable person. It is a feeling that 
each of us, disabled or not, feels in our 
lives when we fail in one or more goals 
when our attempts to reach the desired 
goal go up in smoke and then we believe 
we are incompetent people who will 
never achieve. Proposing to a person 
with disabilities the possibility of job 
placement requires a deep consideration 
of the real capacities and opportunities, 
reasoning in terms of individual life 
projects, opportunities for growth and 
personal achievements. Work can be an 
enormous possibility of growth for a 
person with disabilities. But for the job 
to be profitable and satisfactory, it must 
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be compatible with the physical and 
psychological conditions of the subject 
and the characteristics and needs of the 
productive system.  When the process of 
job placement is in action (between the 
two parties: the educational services 
and the business system), one should 
take into account the autonomy 
possessed by the person such as their 
communication, social skills, their 
knowledge and skills acquired through 
previous work experience, the 
motivations underlying and the interests 
and needs of the person.  

On the company side, a careful 
assessment should be carried out to 
evaluate the complexity and the 
structure of the task itself: the time-
space factors, the execution rhythms, 
the possible errors and the precision 
required; the possibility of having 
technological supports, of making 
adaptations and making the various 
work paths more accessible, as well as 
the spaces hindered by architectural 
barriers. It should also be taken into 
account the risks of the job, the 
teamwork with colleagues, the 
company's policies and procedures, and 
the accessibility of the workplace. In 
particular, job placement influences 
psychological components, self-
perception and identity, either positively 
or negatively depending on success or 
failure. For this reason, it is 
fundamental to foresee the job 
placement within the life project of the 
person, combining method and practice 
dynamically and effectively, promoting 
cooperation and integration of the 
person with disabilities; otherwise, we 
risk creating enormous damage to the 
person. 

One of the issues that should be 
addressed, first, is the question of 
subjectivity: "In productive 
organizations, as a rule, an excess of 
subjectivity determines annoyance, 
defensive response, if not even 
expulsive". Subjective needs are often 
significantly important for a person with 
a disability. There are specific needs and 

evolutionary history that are difficult to 
adapt to the rigidity of the organization 
present within the productive system. 
The productive system sees the disabled 
person, and in general the fragile 
subject, as someone who creates havoc 
within the system, a possible threat to 
the integrity of the compromises that 
regulate the organization. It would be 
necessary, therefore, to make the 
subjectivity of the person compatible 
with the structured and objective 
elements of the production system; to 
make the two universes, so intrinsically 
different, compatible. Belonging to the 
category of persons with disabilities 
creates problems in the planning of a 
path to work insertion because, as 
stated above, a clash is created between 
the subjectivity of the person and the 
objectivity of the system. Belonging to a 
category generates a widespread 
prejudice that labels the person, creates 
a collective image of identification that 
transcends the person, his identity.  

In this way, the social role of the 
person is predetermined based on the 
application of stereotypes, such as that 
of the impossibility for a disabled person 
to play roles such as being an adult, 
autonomous, working person with 
sexual life. This creates a lowering, or 
even worse, the non-existence of 
expectations of these people. This 
generalised and stereotyped idea creates 
prejudices that influence and determine 
important aspects of the life of a 
disabled person, such as that of work. 
The productive system perceives the 
disabled person as a threat to its 
equilibrium and therefore tends to 
defend itself from everything that is not 
in line with its objectives; it is a system 
that requires high levels of autonomy 
from its workers, set in the perspective 
of a crescendo, of hyper-specialization, 
precariousness, aspects that often, as 
mentioned before, are not considered 
possible for a disabled person. It is not 
understood what is the productive 
advantage, in economic and financial 
terms, of a person with disabilities, as 
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well as the fundamental aspect of 
human dignity which is not limited to 
the productive capacity of the person. 
Between these two seemingly 
incompatible systems, a fundamental 
role is played by the educator who 
manages the work placement of the 
disabled person. The educator is the 
mediator figure between the two 
complex and distant worlds. He is a 
specialized figure, equipped with 
mediation tools, who acts for projects, 
who have institutional recognition and 
strong visibility within the social 
system. Therefore, a professional, who 
will have to develop and lead a network 
work to meet the needs of these two 
worlds and to make them connect. The 
professional must dedicate adequate 
time to researching opportunities, 
institutional and non-institutional 
connections, planning the pathway and 
the tools, to be able to design a work 
placement in which the objectives, 
responsibilities, times and resources are 
clear. In planning this pathway, it must 
be clear that the disabled person faces 
some difficulties, the greatest of which 
is learning to work, i.e. 

Learning to work is a process that is 
strongly conditioned by the 
organizational climate of the company 
within which the process of socialization 
to work develops, which is part of the 
more general process of maturation and 
development that allows an individual to 
be a person. In assessing the context in 
which to place the person with 
disabilities, the specialist must take into 
account and carefully evaluate the 
defence mechanisms of that person, 
whether they are compatible and 
adaptable with the characteristics of 
that work system and whether, within 
that system, there is a harmonious, 
relaxed and welcoming climate. Another 
important point is to make people feel 
an integral part of the project, to make 
them feel welcomed and reassured. And 
these are needs both of the person with 
a disability and of the productive 
organization. 

To meditate means to create a bridge 
between two extremes, which in this 
case are the disabled person and the 
world of work; to create a connection 
between them that takes into account, 
at the same time, the characteristics 
and needs of both. Even the relationship 
between the educator and the student 
requires a certain calibration, an 
acceptance of the needs and 
requirements of the other (on the part of 
the educator), in order to establish an 
educational relationship in which the 
educator does not replace the other, but 
in which he is a figure of support and 
help so that the person acquires 
autonomy and is able to manage on his 
own. This presupposes that, at a certain 
point, there is a gradual distancing 
between the two protagonists of the 
relationship, so that the person with 
disabilities is more emancipated and 
can really grow. Work placement, 
therefore, is the point of arrival of a 
process of construction and restitution 
of social and behavioural autonomy, 
and the ability to act and cover the 
various social roles and functions. In 
spite of the excellent premises, the 
analysis of the occupational conduction 
carried out by ISTAT shows the strong 
disadvantage of the population with 
disabilities on the job market. 

Learning to work is a process that is 
strongly conditioned by the 
organizational climate of the company 
within which the process of socialization 
to work develops, which is part of the 
more general process of maturation and 
development that allows an individual to 
be a person. In assessing the context in 
which to place the person with 
disabilities, the specialist must take into 
account and carefully evaluate the 
defence mechanisms of that person, 
whether they are compatible and 
adaptable with the characteristics of 
that work system and whether, within 
that system, there is a harmonious, 
relaxed and welcoming climate. Another 
important point is to make people feel 
an integral part of the project, to make 
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them feel welcomed and reassured. And 
these are the needs both of the person 
with a disability and the productive 
organization.  

To meditate means to create a bridge 
between two extremes, which in this 
case are the disabled person and the 
world of work; to create a connection 
between them that takes into account, 
at the same time, the characteristics 
and needs of both. Even the relationship 
between the educator and the student 
requires a certain calibration, an 
acceptance of the needs and 
requirements of the other (on the part of 
the educator), to establish an 
educational relationship in which the 
educator does not replace the other, but 
in which he is a figure of support and 
help so that the person acquires 
autonomy and can manage on his own. 
This presupposes that, at a certain 
point, there is a gradual distancing 
between the two protagonists of the 
relationship, so that the person with 
disabilities is more emancipated and 
can grow. Work placement, therefore, is 
the point of arrival of a process of 
construction and restitution of social 
and behavioural autonomy, and the 
ability to act and cover the various 
social roles and functions. 

One of the discriminating factors in 
job placement is the level of education, 
both for people without disabilities and 
those with disabilities. From the survey 
carried out by ISTAT, it results that, 
besides there is a strong differentiation 
between the northern and southern 
areas of the country, persons with 
severe limitations employed in central 
Italy, corresponding to a percentage of 
42.2 %, 37.3 % in the North, and just 
19 % employed in the South. Moreover, 
work strongly conditions the possibility 
of achieving family autonomy, since 
work is the fundamental and necessary 
element for self-supporting oneself, 
producing income and an element of 
recognition of being an adult. The 
presence of limitations reduces the 
possibility of achieving family autonomy, 

and this is a further form of social 
exclusion. 

Social exclusion, on the other hand, 
means the stigmatization and 
marginalization of certain groups due to 
social, economic, race, gender, political 
affiliation, or disability status. 

In Italy, 21.7 % of people with severe 
disabilities (just under 662,000 
individuals) are in a condition of 
isolation. These people state that they 
have no network of social relations, i.e. 
they do not belong either to a network of 
friends or to a support network of 
relatives, friends or neighbours on 
whom they can rely in case of need (5 % 
of the rest of the population). The 
fragility due to the coexistence of 
serious limits and the absence of social 
networks is even more serious for the 
204,000 individuals (...) who live 
completely alone. 

Conclusions and research 
perspectives. Participation in cultural 
life encompasses several aspects: the 
practice of art and culture itself, which, 
in addition to giving quality to people's 
leisure time, brings some benefits, such 
as enrichment of knowledge, skills, self-
esteem, creative and reflective thinking, 
and a sense of perception of oneself and 
one's surroundings.  Participating in 
cultural life has a very significant 
positive effect, even in people with 
severe limitations. Those who frequently 
go out, go to the cinema, to the theatre, 
to concerts, are very satisfied with their 
lives. The activities one can engage in 
during one's free time are very varied: 
from the more "passive" ones, such as 
watching a film or attending a theatre 
show, there are others that require a 
more active role and the use of 
knowledge and skills, such as playing a 
musical instrument, singing, painting, 
taking photographs, writing music 
lyrics, making videos or taking 
professional photos. The beneficial 
effects of sport, both physically and 
mentally, have been widely recognised 
for both able-bodied and disabled 
people. The beneficial effects concern 
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the cardiovascular, respiratory, 
muscular and osteoarticular systems 
and the individual's psychic sphere and 
relationships. The environment in which 
the sport-activity is practised can 
become a context in which gratifying 
social relationships are built.  In the 
past, for people with disabilities, there 
was no possibility of practising physical 
activity or sports, especially at a 
competitive level. From the 20th century 
onwards, the first international sporting 
events began to be promoted within one 
of the individual disability categories. 
Despite the wide recognition of the 
benefits of sport, there are still many 
people with disabilities who are inactive 
in physical activity or sport: "Out of 10 
people with severe limitations, about 8 
declare to be totally inactive, that is 
sedentary, and not to play any sport or 
physical activity, against 34.1 % 
recorded among the population without 
limitations". 
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EDUCATIONAL POTENTIAL OF MUSIC ART OF ESTATES OF POLISH 
COMMONWEALTH (XVI-XVIII CENTURIES) 

N. M. Bovsunivska* 

The changes taking place in the education system of Ukraine recently have a purpose to educate 
an intelligent, competent, creative person. To solve this task, it is urgently necessary to study the 
creative achievements of the past. Today, the artistic traditions of a powerful state – the Polish-
Lithuanian Commonwealth are covered insufficiently and incompletely.  

This is a territory with rich educational traditions of numerous ethnic minorities, in whose cross-
cultural relations there were often various artistic trends that were both mutually enriched and 
polarized. Insufficient study of their heritage, coupled with biased ideological assessments, requires 
revision and possibly rethinking. Therefore, it becomes clear that it is too early to "collect wisdom 
from all planets", as the UNESCO program calls for, when you do not know your own history. 

The development of estate musical art was already the subject of special scientific analysis, but 
it was in the Polish history of pedagogy and during the XVIII century. For various reasons, the 
Ukrainian musicological discourse completely lacks generalizing works devoted to the analysis of 
the bicentennial musical culture at the courts of magnates. This topic has repeatedly fallen into the 
focus of musicologists' attention, but it was limited to only a few topics. These are the chapels of 
Polish kings, the serf chapels of Lords (and this is already the XIX century) and the position of 
musicians at the courts of the Russian tsars.  

One of the characteristic features of the so-called Lithuanian-Polish era of Russian history (with 
the exception of the last 50-70 years) is its impersonality. One can search for a long time for the 
causes of this phenomenon, but the fact remains: from the middle of the XIV to the middle of the XV 
century. We have only a gallery of portraits (sometimes quite sketchy) of Lithuanian princes, and in 
the history of the next century, as M. Hrushevsky noted, the names of only a few Ukrainians were 
engraved, who "played a significant role in public life, road, service to the state" [1: 4]. The 
Lithuanian-Polish era is three centuries full of mysteries and paradoxes. They seemed to have fallen 
out of the memory of society. It seems that between the invasion of Khan Batu and the liquidation of 
the Zaporozhian Sich in the history of the state was a deaf cultural intermission (even despite the 
presence of the Golden Age of the Cossacks in history). However, the events that took place in a 
limited society of princely or count's estates lacked neither historical grandeur nor drama.  

 
Key words: magnates, Polish-Lithuanian Commonwealth, art, orchestra, choir. 
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ВИХОВНИЙ ПОТЕНЦІАЛ МАЄТКОВОГО МУЗИЧНОГО МИСТЕЦТВА РЕЧІ 
ПОСПОЛИТОЇ (XVI–XVIII СТ.) 

Н. М. Бовсунівська 

Зміни, щo вiдбувaютьcя в системі освіти Укрaїнi останнім  часом, передбачають 
виховання освіченої, компетентної, творчої особистості. Для вирішення цього завдання 
нагально необхідним є вивчення творчих набутків минулого. Сьогодні однією з "білих плям" є 
недостатнє і неповне висвітлення мистецьких традицій потужної держави – Речі 
Посполитої.  

Це – територія з багатими освітніми традиціями численних етнічних меншин, у 
міжкультурних відносинах яких часто існували різні художні тенденції, що одночасно 
взаємозбагачувалися і поляризувалися. Недостатнє вивчення їх спадщини, помножене на 
упереджені ідеологічні оцінки, потребує перегляду і, можливо, переосмислення. Тому стає 
зрозуміло, що "збирати мудрість з усіх планет", як закликає програма ЮНЕСКО, коли не 
знаєш власної історії, зарано. 

Розвиток маєткового музичного мистецтва вже був предметом спеціального наукового 
аналізу, проте в польській історії педагогіки і періоду XVIII ст.. З різних причин в 
українському музикологічному дискурсі зовсім відсутні узагальнюючі праці присвячені 
аналізу двохсотлітньої музичної культури при дворах магнатів. Ця тема неодноразово 
потрапляла до фокусу уваги музикологів, проте обмежувалася лише кількома темами – 
капели польських королів, кріпосні капели панів (а це вже XIX ст..), становище музикантів 
при дворах російських царів.  

Однією з характерних рис так званої литовсько-польської доби вітчизняної історії (за 
винятком останніх 50-70-ти років) є її імперсональність. Можна довго дошукуватись причин 
цього явища, але факт залишається фактом: від середини XIV до середини XV ст. ми маємо 
хіба що галерею портретів (часом досить ескізних) литовських князів, а в історії наступного 
століття, як зазначав М. Грушевський, закарбувались імена лише кількох українців, котрі 
"грали якусь визначну роль у публічному житті, придбали собі широкий розголос хоч би 
чисто офіційною дорогою, службою державі" [1: 4]. 

Литовсько-польська доба – це три століття, оповиті туманом, сповнені таємниць, 
парадоксів. Вони немов випали з пам’яті суспільства. Складається враження, що між 
навалою хана Батия і ліквідацією Запорізької Січі в історії держави був глухий культурний 
антракт (навіть незважаючи на наявність Золотої доби Козаччини в історії). Проте подіям, 
які відбувалися в обмеженому соціумі княжих або графських маєтків, не бракувало ні 
історичної величі, ні драматизму.  

 
Ключові слова: магнати, Литовсько-Польська держава, мистецтво, оркестр, хор. 
 

Introduction of the issue. Thus, on 
July 1, the Sejm in Lublin announced 
the unification of Poland and the Grand 
Duchy of Lithuania into the state of the 
Polish-Lithuanian Commonwealth. The 
electronic Encyclopedia of the Institute of 
history of Ukraine of the National 
Academy of Sciences gives the following 
definition of a social phenomenon: "early 
modern monarchy, created by combining 
into a single state Kingdom Of Poland 
and Grand Duchy of Lithuania. It existed 
from 1569 to 1795, and in different 
periods of its existence covered parts of 
the territory of modern Lithuania, 
Belarus, Poland, Ukraine, Latvia, Russia, 

Moldova, Slovakia, and Estonia. The 
composition of the population was 
diverse; ethnic origin: Poles, Rusyns 
(Ukrainians and Belarusians), 
Lithuanians, Germans, Tatars, Jews, 
etc.; religious affiliation – Catholics, 
Orthodox, Greek Catholics, Lutherans, 
Calvinists, Muslims, Jews. Society had a 
traditional division into 3 main social 
States: gentry, philistine and peasant, 
among which gentry she occupied a 
dominant position, concentrating in her 
hands privileges and power in the 
country. The political structure of the 
Polish-Lithuanian Commonwealth was 
determined by the interaction of 3 main 
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branches of government: the king and 
parliament and local gentry assemblies. 
The main weakness of the monarch's 
power in the Polish-Lithuanian 
commonwealth was his electability: the 
King could not appoint a successor to 
the throne or even agitate in his favor" 
[2].  

There are few documents left about 
the artistic events of the Lithuanian-
Polish era. Certain information can be 
found from the reports of travelers, 
diplomats or court chroniclers [3].  

After the formation of the Polish-
Lithuanian Commonwealth, not all of its 
territory had magnate estates. For 
example, in Masovia, in the 
voevodeships: Masovian, Plock and 
Ravsk, there were several thousand 
families of ancient hereditary nobility, 
but not real magnates. People who had 
only a few villages were voevodes here. 
Velykopolska already had several truly 
magnate houses in the east direction to 
the Carpathians and Russia: in Krakow, 
Sandomierz, Lublin, Volhynia, Podillia. 
Researcher of the history of Poland Z. 
Gloger noted that "There were several 
dozen magnate houses, which exceeded 
the area of many German principalities" 
[4: 71].  

In the Ukrainian language, the "Noble" 
has existed since the XIV century, when, 
in fact, this social status began to form. 
Until now, this word means "noble", 
"refined". To become a nobleman, you 
did not always need a famous pedigree 
(although it is very desirable!). Quite 
often, the nobility was obtained after 
valor on the battlefield, faithful service to 
the monarch. Quite often, these two 
conditions determined the receipt of 
nobilitation – that is, noble rights and 
privileges, the family coat of arms. Most 
of the famous gentry families took 
surnames from the name of the Centers 
of their possessions: Ostrogski (Ostrog), 
Potocki (Potok), as well as Terletski, 
Kulchitski, Czartoryski... therefore, it is 
obvious that the main defining feature of 
belonging to the gentry was the 
possession of a certain amount of land. 

According to historical sources, the 
peculiarity of the Ukrainian lands in the 
Grand Duchy of Lithuania (Kiev region, 
Volyn, Podillia) was that the highest 
stratum of society here were princes: the 
most prominent princely families 
included Ostrogski, Vishnevetski, 
Zbarazhski, Zaslavski, Chertoriyski, 
Chetvertinski, Zhevuski (there is a 
spelling Rzhevuski), Potocki, Lubomirski 
and others. At the same time, quite often 
the princes were not fabulously rich, but 
they were respected in society, and 
power acquired a sacred meaning [5].  

Current state of the issue. In our 
study, scientific sources and materials 
were divided into the following groups: 
historical literature concerning the 
description of such a social stratum as 
the gentry (domestic and foreign) and its 
way of life: L. Voitovych [11], 
N. Yakovenko [13]; magnate's yards, 
everyday life, traditions were described 
by J. Chrościcki [9]. Z. Gloger [4], 
A. Słaby [10]; works on the history of 
Ukrainian and foreign art history of 
relevant topics: I. Kuzminsky [6; 7; 8; 
15].  

The outline of unresolved issues 
brought up in the article. For many 
years, some musicologists in the search 
results spoke about a certain preference 
of Polish professional musicians who 
worked in all major estates of the Polish-
Lithuanian Commonwealth. However, 
newly found archival documents of the 
XV century indicate that before Ukraine 
became part of the new state, an organist 
with a specifically Slavic surname Kuzma 
was located on the territory (worked in 
Lutsk) [6]. Researcher I. Kuzmynskyi 
from Zhytomyr also presented interesting 
facts about the close relationships of 
Rusyn musicians in the retinue of 
princes of the Grand Duchy of Lithuania. 
In particular, Prince Wladyslaw II 
Jagiello arrived in Krakow after his 
coronation in 1385.  His courtiers 
included a gusli performer (this is 
indicated by the surname Kiwala) [7]. 
Also at the court worked musicians with 
unusual names for the Western ear: 
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"Nespekh", Rusyns (without a name, but 
simply indicated where he came from – 
Ruthenus), drummer Rusin Biliava. In 
the fiscal documents of the early 14th 
century, The Master of The Royal Chapel, 
Jan Sledz, and performers on flute, 
zither, and drum were noted. Further 
accounts give us the names of citrists 
Andreik, Lukyan, Stechko, Moskvin, 
Shujich, Podolyak, Kotorek, Khodka" 
[Ibidem: 26]. Obviously, in this list there 
are hints of the place of origin of 
musicians: Podillia, Muscovy. The artists 
of the royal chapel were the prototype of 
the mural on the wall of the chapel of the 
Holy Trinity. There, the tools are more 
diverse: lute, cymbals, gudok, drum, 
horn. Acrobat dancers are also depicted. 
Jagiello was succeeded by Prince 
Vytautas. Lutenists, trumpeters and 
bagpipers came to his wife in 1399.  
Later, the clavicord was brought 
personally for Anna, and a master of 
music named Pasternak arrived from 
Teutonia. There are many references to 
Pasternak in the expense book of the 
capital of the Teutonic Order of 
Marienburg [8]. It is known that he was 
the main member of the minstrel 
ensemble, which was maintained on a 
permanent basis at the expense of the 
Grand Master. Pasternak is mentioned 
several times, along with a "comrade" 
named Hensel, as a master minstrel. In 
1408, it was stated that Pasternak was a 
fideler, that is, a player on the medieval 
violin [Ibidem]. By the way, the lady has 
repeatedly shown her love for art, 
because even before her husband's 
Coronation, fistulas and a trumpeter 
arrived in Vilnius from the Court of 
Jagiello. 

Aim of research. The purpose of the 
research was to describe the artistic and 
historical life of the art of the mansions 
of the magnates of the Polish-Lithuanian 
Commonwealth. Also, the goal was to 
identify the main genres of art that were 
in the palaces and castles of the Polish 
gentry with further analysis of their 
significance for modern art pedagogy. 

Results and discussion. Despite the 
property status, the main indicator of 
nobility (even among impoverished 
families) was the surname. It was 
inherited or acquired after marriage. It 
was this (and money, of course) that 
distinguished the gentry of the level of 
magnates (that is, large and not so large 
landowners) and representatives of the 
"small" gentry nobility. Note that the 
difference between small owners was the 
overcrowding of their families. Often 
several families of the same family owned 
one village, which was sometimes divided 
according to the number of farms. We 
should add that such families often 
retained their confessional affiliation and 
national traditions. Descendants of the 
Bovsunovski, Vygovski, Kulchitski, 
Nevmerzhitski, Yavorski, etc. still live in 
Ovruch and the areas. Often their way of 
life was not much different from the 
living conditions of ordinary peasants. 
They could be in debt, but their noble 
honor, privileges, and pride in their 
origins elevated them above all else.  

In our work, the author often 
mentions the word "family" in relation to 
the description of the history of tycoons. 
Of course, first of all, the author 
assumes the meaning of this word as a 
certain biologically related group of 
Homo sapiens. Actually, the continuity of 
magnate families is quite understandable 
and justified, because the political and 
economic factor of the family name level 
was at stake. It is quite natural that the 
family ties were much stronger than they 
are now. Sometimes the economic factor 
became so powerful that it led to 
tragedies. In other words, it was not the 
children who sought to take over their 
parents ' wealth, but on the contrary. Let 
us recall the story of the White Lady of 
the Ostrog Academy, who was an 
ordinary girl Elizabeth (Galshka) 
Ostrogska, who sought love and was 
loved. However, her Catholic mother 
Beata Kosteletska preferred to see her 
daughter married to a much older 
Catholic nobleman. As a result of long 
intrigues, one of the richest princesses in 
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Europe spent about 14 years in captivity 
and died at the age of 43.   

During the formation and flourishing 
of the Polish-Lithuanian Commonwealth 
(XVI-XVIII centuries), this state, of 
course, was in the area of influence of 
pan-European cultural changes. 
Baroque with its thirst for life, changed 
the musical style of the new state. 
However, we remind you that Poland is a 
territory with a great influence of 
Catholicism in all spheres of life, and 
therefore the hierarchs of Rome 
significantly influenced the musical life 
of the country.  It was under their 
supervision that the tastes of the Polish 
King Sigismund III Vasa and some 
secular and ecclesiastical magnates were 
formed, who were also convinced of the 
political role of music and its significance 
in building the image of the ruler and the 
Church. In particular, close ties with 
Rome significantly influenced the level 
and style of music in the 
Commonwealth, and differentiated it into 
religious, secular; vocal and 
instrumental. The first Italian musicians 
appeared in Poland in 1596. There were 
as many as 23 of them. They began 
working under the direction of Luca 
Marenzio, a musician who was 
considered by his contemporaries to be 
one of the creators of the "new music". In 
the future he will head the famous Royal 
Chapel of Krakow.  

Tycoon courts played a key role in 
creating cultural and artistic models of 
education in the country. The scope of 
these practices and funding depended on 
the ambitions and personal interests and 
economic capabilities of the homeowner. 
This activity was based on various 
factors: social expectations, patron 
responsibilities, and ultimately politics. 
Broad cultural and artistic patronage 
served as an additional legitimation and 
presentation of social status. Juliusz 
Chroscicki called this type of activity 
"artistic policy", which is confirmed by 
research on artistic initiatives of magnate 
families [9]. Such activities contributed 
to their prestige and built social 

recognition. And the presence at the 
court of talented artists (often from 
European countries) ensured the 
splendor and modernity of everyday life 
in all its manifestations, in accordance 
with the trends of that time. Scientists 
note two main trends in the development 
of artistic life: a position of non-
interference and energetic (often total 
control) in all aspects. Polish researcher 
Agnieszka Slaby highlights in this sense 
the activities of Princess Elzbieta 
Sinyavska-Lubomiroska [10]. 
Contemporaries noted her financial 
genius, economic efficiency and male 
way of thinking. In general, even a 
cursory glance at the "Content" of basic 
research gives an idea of the bulkiness of 
a magnate's estate. Its structure: 
agriculture (crop production, "breeding", 
forestry); industry (paper, extraction and 
processing of calamine); tenants; 
servants and clients of the court; 
temporary service related to the court, 
court cases and legal service; courtiers: 
maids of honor, maids, stables, and 
lovchi; medical service: doctors, 
apothecaries; dressing room service 
(tailors, seamstresses, shoemakers, 
haptalniki); Cossacks (security); 
bereitors, mashtalers, grooms; travel 
assistants; staff for entertainment: in the 
fresh air, in the chambers; recruitment 
services; verification service (staff 
lifestyle, health, thoroughness in work, 
appearance). There was also an "Old 
servant" service. This is a kind of nursing 
home for those who faithfully served 
their owners, and for some reason did 
not have a family or means of 
subsistence. Sometimes it served as a 
modern hospice. (We remind you that we 
list the services of the Senyavski-
Lubomirski court. Therefore, whether 
there were such shelters in other estates 
is still unknown) [Ibidem: 6]. The 
princess was friendly to the artistic 
fraternity. However, being friendly did 
not mean forgiveness. This concerned art 
(up to the correction of the musical text 
by the panel) and architecture and 
construction. Quite often, the patroness, 
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before hiring a specialist, wanted to 
make sure of his professional abilities. 
This, so to speak, "internship" sometimes 
lasted a long time. It was also on a free 
basis. The employment of architect 
Giovanni Spazzio was a breakthrough in 
the collaboration of Princess Senyavska-
Lubomirskay with artists. The contract 
was started with sending for a test, and 
the architect asked the question of 
payment depending on the assessment of 
his professional abilities, to which he 
received a restrained and somewhat 
vague answer: "I do not want to make 
any decisions and not determine what to 
do during the year, I must be satisfied 
until you pass the skill test..." [Ibidem: 
193-194]. After hearing the verification 
period (about a year), Spazzio was 
convinced of his abilities, so he replied: 
"...if you really use my services and are 
interested in them, ensure payment for 
the performance of official duties, 
otherwise you will have to look for luck 
elsewhere" [Ibidem: 194]. The Princess 
pretended to be dissatisfied with the first 
drawings presented to her, but Spazzio 
explained in a letter: "I study your taste, 
and I may have the first scratches that 
were from the haste to satisfy your 
lordship... if my works are not liked, I 
send them to charity in klyashtor 
Krakow as urgent" [Ibidem: 194]. At the 
request of the future employer regarding 
the delay in sending drawings to Krakow, 
he immediately indicated the amount of 
salary, expected bonuses in the form of 
additional payments, traditional tips, 
gifts.... In the end, mutual terms were 
accepted and the first contract was 
signed. The collaboration continued until 
the artist's death in 1726. During his 
time at the court, Spazzio significantly 
influenced the formation of the taste of 
Lubomirska's entourage and the princess 
herself. All artistic initiatives were 
focused on the countries of the Habsburg 
monarchy, since from the moment the 
artist was hired, Seniavska's 
environment became a kind of exhibition 
of baroque artistic achievements.  

Some artistic initiatives were also 
carried out by Elzbieta's husband Adam-
Mykolai from Granova Senyavskyi 
(magnate, statesman of the Polish-
Lithuanian Commonwealth, Belz 
Voevode, Crown Hetman, grand Crown 
Hetman, Krakow Castellan) [11]. But his 
participation was much smaller and 
mainly due to the duties of the Hetman – 
he focused on modernizing the border 
fortresses and took care of improving the 
defense of his own estates. He interfered 
in the endeavors of artists much less 
often than Elzhbieta, which can be seen 
as indirect evidence that he was much 
less interested in these cases. The couple 
was reluctant to lend people to each 
other, which was also due to the attitude 
of the artists themselves – they refused 
to work without an agreed contract.  

It should be recalled that we study the 
artistic processes of the Baroque era. It 
was at this time that interest in various 
musical forms grew, which led to the 
popularization of singing, music and 
dance. First-class entertainment for the 
then residents of manor houses was 
balls and feasts organized in a majestic 
manner during Shrove-tide. They were 
accompanied by groups of musicians 
who always existed at well-to-do courts. 
The number of groups, their level and 
salary depended on the attitude of the 
patron, his household. Also, art groups 
(collectives) were a reflection of the level 
of wealth, culture, this testified to the 
owner's experience in modern trends and 
lifestyle. The owner may or may not like 
art, but at least a dozen instrumentalists 
and a few singers should be at court. 
Prestige demanded it.  

 They also often knew their 
musicians or artists by their first names, 
all of them: both veterans and 
newcomers. This attitude did not 
indicate familiarity or any equality in 
communication (this could not have 
happened a priori for various social 
reasons). For example, the Senyavski-
Lubomirski couple grew up in a musical 
atmosphere, so the band was created in 
their own yard in a natural way, and 
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Adam Mikolaj made a payment 
commitment. Such an ensemble has 
existed on their estate in Brzezany since 
at least 1684. And it played both in 
private wards and in the service. The 
band was led by violinist Belskyi. For the 
service, he took 20 ZL and a salary, a 
separate amount for clothing, which was 
then called color. He served Senyavskyi 
until at least 1698. Another group, 
organized at the Senyavskyi court, is 
known from accounts for 1704. 
Musicians received a salary of 10 ZL and 
awards. The group at the Brzezan court 
functioned with numerous interruptions 
until 1723. At that time, the band's line-
up was changing, and many musicians 
were hired from abroad [10: 258]. The 
author of the monograph also presents 
the facts of continuity in the families of 
musicians and magnates: this is how we 
meet the Kozlovski violinists, who 
worked at the courts of Lubomirski and 
then Senyavski. It is also known about 
the arrival of two court trumpeters – 
Jakub Dabski and Gottfried Grudniewicz 
[Ibidem: 259]. It should be noted that 
decent wages, gold-embroidered 
camisoles did not give artists the right to 
loaf or rest on their laurels. Of course: 
they didn't do dirty work. But who said 
that the profession of a musician is 
easier than a cook or a builder? Daily 
independent instrument practice, 
rehearsals, work at any time of the day, 
which often lasted dozens of hours... 
Otherwise, it was impossible to work at 
the courts of nobles. After all, magnates 
received the highest state dignitaries, 
kings. Therefore, the owner could not 
afford amateurs. And the repertoire 
should be quite wide and modern (as at 
that time): from old church latin music 
(for piety) to modern melodies for balls 
and feasts. Senyavskyi himself received a 
musical education and knew the quality 
of bands in the West, so he undoubtedly 
aspired to the best musicians. After her 
husband's death, Senyavska held a small 
group that had existed since 1724, under 
the leadership of Stephen of Malawi 
[Ibidem]. The origins of Polish court 

musicians were diverse. The surviving 
sources mention artists of polish and 
foreign origin belonging to different social 
levels. The national origin of the 
musicians was of great importance 
during the period in question at the royal 
court, especially during his reign of 
Zygmunt III Vasa. Gradually, musicians 
from Italy won more and more high 
positions. This was due to the gradual 
process of declining the status of artists, 
as the fashion for Italian musicians was 
increasingly spreading in Europe. The 
reasons for this phenomenon can be 
understood – because Italian 
professional music education has 
ancient and powerful traditions. And its 
representatives were educated in 
excellent Italian educational centers. 

Despite many Italian musicians who 
worked at the royal and Magnate courts, 
sometimes their employers had financial 
problems and losses. Italian musicians 
often did not want to go to Poland 
because of fear of the harsh climate and 
distance from the Central European 
cultural centers. Sometimes this was 
hindered by military operations or 
epidemics or diseases, as it was in 1625, 
when the planned arrival of the singers 
Adriana Basile and her daughter in 
Poland was prevented by the plague. 
There were cases when already being on 
the territory of the Polish-Lithuanian 
Commonwealth, musicians changed 
their decision due to ignorance of the 
Polish language. Also those who worked, 
as a rule, after a short working time, 
they left Poland and returned to their 
homeland or looked for another place of 
work. There is a well-known story about 
a castrate singer who, in order to 
encourage his arrival, received an 
advance payment from the royal 
treasury.  

At the end of the XVI and in the first 
decades of the XVII century the process 
of intensive release of Poles from chapels 
of various levels has spread. They were 
mostly elderly musicians with no skills 
that matched the ruler's ambitions. 
Polish singers were removed from the 
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ensemble and Italians were taken in 
their places. The gradual improvement of 
the status of Polish musicians occurred 
during the reign of Wladyslaw IV. Italian 
artists were expensive. There were 
already enough talented performers 
(instrumentalists), so later Polish artists 
were again entrusted with the positions 
of conductors. Nevertheless, Italian 
singers (the best in Europe, as it was 
rightly believed) were popular in magnate 
Estates: in the Stanislaw Lubomirskyi's 
vocal group, about half of the band 
members were Italian. Italian artists also 
worked actively at the courts of Lev 
Sapieha and Stanislaw Kostka. Magnates 
did not spare money for the "Italians", 
respectively, their earnings were decent, 
so often foreign artists worked in the 
Polish-Lithuanian Commonwealth until 
the end of their lives: Kapellmeister 
Asprillo Pacelli was in the crown for 
twenty years before his death. Some 
musicians were even polonized by 
marriage, citizenship, or land 
acquisition. Social background often 
influenced the position at court: for 
example, children from lower-class 
families were often used as dyshkants. 
Tycoons usually looked for talented 
children or residents of the city among 
their subjects, and then paid for their 
education. One of the most important 
determinants of the artists musical 
career was family musical traditions. 
They were especially important when the 
parents of musicians enjoyed a high 
professional position. It is worth noting 
that musical skills, like any other type of 
skill, were passed down from generation 
to generation: significant at the courts of 
the nobility were the family of the Royal 
Kapellmeister Simon Yarembskyi (son of 
Adam Yarembskyi), Kaspar Foerster Jr. 
(son or nephew of the Kapellmeister in 
the Church of St. Mary in Gdansk), 
singer at the royal court or conductor in 
the Wawel Cathedral Francis Lilius (son 
of the conductor at the royal court 
Vincent Lilius). Due to the high status of 
parents or relatives at the Royal Court, 
descendants could receive a decent 

education. For example, the young 
Kaspar Foerster graduated from the 
Jesuit Collegium Germanicum and took 
singing and organ lessons from Giacomo 
Carissimi. Hardworking, talented, 
educated young musicians had many 
chances to get a job in the best musical 
positions. There is practically no 
information about the professional 
musical activities of women. It can be 
assumed that only men worked in 
magnate and royal estates at the end of 
the XVI – XVII centuries. It is known that 
in musical groups, even high-pitched 
voice parts were performed by dyshkants 
or castrates. In addition, the orchestras 
only accepted men. On the other hand, 
there are references to women's home 
music making. Note that during the 
coronation, there were cases of using 
female vocals (which was related to the 
content of the scene). Kings Zygmunt III 
and Vladislav IV Vasa tried to recruit 
women to the group of singers. These 
efforts were in vain. As already 
mentioned, in 1625, a plague epidemic 
interrupted the arrival of vocalists 
Adriana Basile and her daughter. 
Another (unsuccessful) attempt occurred 
13 years later. From the letter of 
Vladislav IV to Virgilio Puccitelli, who 
was in Italy, it follows that the King was 
ready to hire even a woman with not very 
decent behavior, which will change the 
way of life. The King's thoughts on Italian 
singers were probably related to the 
stereotype of a prostitute singer of the 
time. The King did not try to hire a Polish 
singer, probably because there was no 
such thing in the Polish-Lithuanian 
Commonwealth at that time. Female 
opera roles were performed mainly by 
male castrates. Note that at that time 
there were many talented amateur 
women. Especially there were such 
women among the nobility: Zofia, born 
Opalinska – wife of Stanislaw Herakliusz 
Lubomirskyi; also known about the 
skilled violinist Kristina Potocki, wife of 
Crown Hetman Felix Kazimierz Potocki; 
Jadwiga Tarlovna played the lute very 
well; Anna Zamoyska, born Gninska 



Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 3 (106) 
 

Вісник Житомирського державного університету імені Івана Франка.  
Педагогічні науки. Вип. 3 (106) 

 
 

28 
 

(wife of the treasurer of the great Crown 
Marcin Zamoyskyi) played well; there is 
also information about the wonderful 
performances of singer and organist 
Constance Tsyrenberg (wife of the mayor 
of Gdansk), who performed for King 
Wladyslaw IV in Gdansk.  

From all of the above, we can state that 
women, even if they did not work in music 
on an equal basis with men, were still 
admitted to music education (for nobles – 
at home). Magnates had different opinions 
about the musical activities of male 
nobles. Some of them thought that music 
classes were unsuitable for high-born men 
(suitable for people from lower social 
strata). And this position was 
fundamental: Krzysztof II Radziwill, who 
sent his son Janusz abroad for 
educational purposes, unequivocally and 
categorically said that he was against his 
child going to lute and dance lessons. 
Because these sciences are unnecessary 
for a person destined for a political career. 
But the Rusyn Voivode Jakub Sobieskyi 
sent his sons Jan and Mark to study with 
the French, noting in a letter that he did 
not mind playing the lute (although, as he 
said, for him this science would be a waste 
of time). He also suggested that the sons 
may keep musicians at court in the future, 
but this requires money, not musical 
talents. Other magnates, in turn, made 
sure that their sons had wives who could 
practice an instrument (mainly a lute) and 
had singing lessons, taking the Western 
type of court education as a model. This 
attitude was professed by the great 
chancellor Jan Zamoyskyi, whose son 
Tomas was educated in France. The 
magnate, Prince Alexander Ostrogskyi-
Zaslavskyi, was quite good at playing 
several instruments. In the inventory of 
musical instruments from 1630, written 
after his death, among others, there are 
cembalo, Alta da gamba, which belonged 
to the prince. 

Consequently, the musical activity of 
male nobles was situational and did not 
have a systematic character. The art 
classes of some noble women were 
limited to home music making and were 

perceived as a hobby. And professional 
musical activities were carried out by 
men of lower social origin. Political and 
economic factors had a big impact on the 
financial condition of the musicians. 
Actually, it would be correct to say that 
musicians depended on the financial 
situation of their employers, which, 
depended on the political and economic 
state of the state. And it was quite often 
negative: wars, catastrophes, destructive 
natural phenomena, including plague 
and epidemics. Sometimes, because of 
the threat of war, musicians had to move 
to safer areas or even give up their jobs 
in search of a new profession. Material 
problems also affected the royal chapels, 
especially during the reign of Jan 
Casimir: new musicians were not hired 
to replace the deceased musicians, due 
to the Swedish invasion, the activities of 
the royal chapel were suspended, and 
after its restoration, the number of band 
members was much less than before. 
According to surviving sources, 
musicians who worked at the courts 
usually received a cyclical salary: weekly 
and quarterly (or every two months, six 
months, or annually), as well as salaries 
in non-monetary forms, such as clothing. 
However, it is possible to notice 
differences in the financial situation of 
royal musicians and tycoon artists. 
According to the royal court decree of 
1589, employed musicians were required 
to be paid in the form of jurgelt (annual 
salary) and digestible (weekly salary) and 
in-kind wages (for example, bread, oats, 
animal skin for clothing). There were 
probably also gifts and prizes in excess of 
this amount in various forms (such as 
land subsidies, tax profits, or leases) that 
the King occasionally gave to musicians. 
In fact, outstanding musicians could 
receive higher salaries than those set out 
in the regulations, or receive 
remuneration from outside the treasury. 

A cappella artists could also combine 
musical duties with performing other 
functions. For example, several Italian 
artists served as the King's secretaries 
for correspondence in Italian. However, 
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some (such as singer Virgilio Pucciteli or 
Adam Yarembskyi) were royal builders. 
Note that in the environment there was 
such a thing as wage arrears: this was a 
feature of Kings Vladislav IV and Jan, 
who sometimes owed money to their own 
musicians. Therefore, sometimes artists 
who did not receive a salary turned to 
influential intermediaries. So did Master 
Bartolomeo Pequiel, asking for the help 
of Bishop Nikolai Wojciech Gnevos of 
Kuyavian for ordering tools. So, the 
status of court musicians in the Polish-
Lithuanian commonwealth in the XVI-
XVII centuries was determined by many 
factors, including origin (national, state, 
family), place of activity or musical 
specialty. However, we note that due to 
the difficult economic situation in Poland 
at that time and the financial problems 
of employers, even court musicians 
sometimes received their salaries late. It 
happened that the royal musicians were 
owed the rest of their lives. This 
happened especially during the reign of 
Jan Casimir [12].  

"Rex fit, dux nascitur" ("You become a 
king, you are born as a prince"): despite 
the significant number of princely 
families of the Polish-Lithuanian 
commonwealth, this title was exclusively 
hereditary. The history of the Principality 
of Lithuania and the Polish-Lithuanian 
Commonwealth knows only two cases of 
its receipt: by the Radziwill family (1547 
from the hands of Holy Roman Emperor 
Charles V) and the Lubomirskyi family 
(Emperor Ferdinand III granted it in 
1647) [13]. Scientists have identified 4 
main groups of princely families: 
Lithuanian, Rus, "Horde" and unknown 
origin.  Despite its differences, the way of 
life of their estate was somewhat unified.  

Vladyslav Dominik Zaslavskyi-
Ostrogskyi was called a "feather" behind 
his back, because he had a soft, easy-
going nature and is depicted in portraits 
as very plump [14]. In 1640, his musical 
chapel consisted of 17 musicians and a 
boy: violinist Jakub, harpist, organist, 
violist Franciszek Schwab, bass Adam, 
bass Tomasz, tenor Ulatowski, violist 

Adam, citrists Stanovsky, Yuretsky, 
Marcin, violist Kasper, Zalashowski, two 
new musicians and the head of the 
chapel Jedj Nosovich lutnist, organist, 
shiposh, falsetist, etc. Among the 
musicians were also foreigners – Poles, 
Germans, as well as French and Italians. 
In the protection of the prince were 
military musicians who constantly 
accompanied him, as a rule, it was 
dovbysh and 6 shiposh (trumpeters). Note 
that such a bodyguard is evidence of the 
high status of the accompanied person.  

Fiscal documents have always been an 
important evidence of public relations. 
Researcher I. Kuzminskyi testifies that in 
the expense documents there is 
information that the prince paid for the 
work of not only his musicians, but also 
financed the work of groups or soloists, 
who were in the service of ecclesiastical 
or secular dignitaries. The author noted 
the prince's extraneous expenses also 
because from such examples we learn 
about the existence of chapels and 
individual solo performers of the Polish-
Lithuanian Commonwealth (and, in 
particular, in its ethno-cultural 
Ukrainian territories: in the Ruthenian, 
Volyn and Kyiv voevodeships) [15]. 

All of the above does not fully reflect the 
state of art in the magnate mansions. 
However, even on the basis of this 
information and a small number of 
sources, several conclusions can be drawn.  

Conclusions and research 
perspectives. The author has already 
stated the fact of great popularity, so, for 
certain reasons, we did not set out a huge 
amount of dates and years in the research. 
However, the presence of specialists from 
European countries in a far from central 
geographical region, French or Italian 
repertoire meant that tycoons followed 
cultural trends. Patronage of theater 
groups is prestige, a sign of leading a 
social and even political life.  This is an 
aesthetic education to some extent. After 
all, the productions covered a lot of the 
audience and had an impact on the 
formation of taste and preferences. This is 
also an art education, because adults and 
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children learned music, dance, estate 
music in previous centuries. Like every 
phenomenon in society, it had different 
periods of development. After the partition 
of Poland in 1793 (and, accordingly, the 
actual liquidation of the first Polish-
Lithuanian Commonwealth), many 
powerful Polish and polonized Ukrainian 
magnates were either in disgrace with the 
Russian tsar, or died in the distant 
northern regions. It also mattered that the 
descendants of most of those nobles who 
really loved music did not share the 
hobbies of their relatives. Therefore, art 
was considered as an empty toy, which is 
not worth spending money on.  

The ancient polonized Ukrainian 
aristocratic families and the newest 
Polish magnateria for quite a long time 
were almost the main carriers of the 
region's art, and their estates became a 
collection of the best achievements of 
culture and art. At the same time, the 
Volyn elite had quite close ties with 
Western Europe. The manor palaces 
were full of unique books, paintings by 
outstanding artists of almost all eras, 
collections of musical instruments. Since 
Paris at that time was the main center of 
Culture and art of the Age of 
Enlightenment, its latest trends 
gradually spread through Poland to 
Volyn. It was thanks to the tycoons-
collectors that culture and art were at a 
fairly decent level and partly became the 
basis for the formation and development 
of Russian music pedagogy and 
performance. (These trends, however, did 
not exclude the presence on its territory 
of such a shameful phenomenon as 
serfdom. As the outstanding Polish film 
director Jerzy Hoffman said: "The culture 
of the West came to Ukraine in the Polish 
kuntush, but with it came serfdom"). In 
history, we have often seen the 
expression "musical chapels of the 
magnate's court". Actually, it can be 
judged from it that making music, 
despite the large number of yard 
servants, the performances of groups at 
events of various levels (from "lending" 
artists to other rich people for 

performances to the participation of 
artists in coronations) was homey. 
However, homey doesn't mean amateur. 
Summarizing the ways of development of 
musical life in the Manor Estates, it can 
be argued that, regardless of the strong 
national and social oppression, Ukraine 
at that time acquired a lot of musical 
experience in various forms and genres. 

The study of sources allows us to 
conclude that during the formation and 
flourishing of the Polish-Lithuanian 
Commonwealth in its open spaces, vocal 
art was not very popular. The documents 
mention the singers in fragments, noting 
that they were at the courtyards. We 
often learn about artists from the 
description of fun. At the same time, 
these artists are positioned as solos. The 
choir is mentioned only in the context of 
accompanying services in churches or 
monasteries. However, the activities of 
instrumental musicians at the courts of 
magnates are described in the research 
of many specialists of various profiles: 
historians, art historians, archivists. 

All of the above gives a certain idea of 
the musical life of a significant territory 
of our state under a foreign protectorate. 
And the question arises: how are the 
artistic processes of the past connected 
or have an impact on the history of the 
Ukrainian present, what results or 
achievements of the work of artists of the 
Polish-Lithuanian Commonwealth can be 
used in modern music pedagogy? 

The European vector of their activities 
immediately comes to mind. In the 
current context of the development of 
pedagogical science, knowledge of the 
musical educational traditions of the 
past will help expand the worldview and 
increase the level of professional 
competence of our contemporary. 
Musical knowledge shapes a person (this 
was the main idea of Romain Rolland's 
lectures in Paris at the beginning of the 
last century). The idea is far from new, 
but we will take into account the difficult 
and thorny path of music education in 
Ukraine. Entire layers of the history of 
the development of musical art were on 
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the periphery or even were hidden in 
bottomless archives for hundreds of 
years. And only the dissertators "milked" 
these rich chests of knowledge, because 
at that time "people needed bread, not 
essays on its canary qualities" [16: 61]). 

Turning to the art history of the 
Lithuanian-Polish state in the context of 
educating a modern teacher, in addition 
to educating a high professional 
(educated in music, history, ethics, 
aesthetics, philosophy) will help to 
realize the backbone of the process of 
intention in society, the integration of 
ancient educational musical traditions 
into a modern educational society. 
Studying the sources of cultural and 
educational development, multiplied by 
the constant development of the content 
component, will allow you to form a 
competent professional. That is, the 
information presented in the publication 
is directly related to the requirements of 
modern pedagogy. Study of the history of 
art in Ukraine is an uninterrupted 
intellectual process that accumulates 
educational capital. It has various 
sources, topics, and priority corporate 
searches, but it successfully replenishes 
the national and global array of 
pedagogical science. Ukrainian pedagogy 
(and music, in particular) requires the 
study and awareness of its exclusive 
place in the process of self-identification 
of the modern and future generation, the 
so-called Generation Z also for that 
reason, so about an outstanding culture 
it wouldn't be written the following: 
"Countries like Ukraine have two 
seconds of attention of a global audience 
and a very small range of topics that is 
costumed to talk about in these two 
seconds" [17]. That is why in pedagogy it 
is more urgent than ever to conduct 
research on various historical, art 
historical and pedagogical problems on 
an interdisciplinary basis with a holistic 
approach. Then the state will receive an 
educated person, a patriot and a citizen. 
And education will receive a highly 
qualified specialist.  
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IN THE CONTEXT OF TEACHING ENGLISH 

I. V. Samoylyukevych*, V. V. Svoboda** 

The research focuses on the problem of incorporating emotional intelligence in the educational 
process in primary school. The research provides theoretical substantiation and practical elaboration 
of the methodology of the formation of emotional intelligence in the English lessons in primary 
school. The formation of emotional intelligence in the process of teaching reading presupposes 
involving young learners in appropriate activities that will promote the development of the cognitive, 
controlling, motivational, empathetic and social functions of emotional competence. To develop these 
functions, a modern English teacher of primary school should create favourable conditions for 
learners’ self-actualisation, cooperation with peers, manifestation of their leadership qualities, 
learner autonomy, awareness and understanding of their own and other people’s feelings and 
emotions. The aim of the study is to develop a system of exercises for the formation of emotional 
intelligence in primary school learners in the process of teaching them to read in English. The 
research was conducted with the help of theoretical methods (analysis of psychological, 
pedagogical, and methodological literature, LifeComp and the Concept of the New Ukrainian School) 
and empirical methods (methodological experiment to test the methodology suggested, methods of 
mathematical statistics to process experimental data). As a result, the current state of scientific 
ideas concerning the problem of the formation of emotional intelligence has been analyzed. The 
psychological characteristics of primary school learners have been studied, and the need to take 
them into account in the process of forming emotional intelligence in the English lessons has been 
justified. The notions of emotional competence and social-emotional skills have been specified; a 
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system of exercises focused on the formation of emotional intelligence in primary school learners in 
the process of teaching them to read in English has been developed and illustrated with a set of 
exercises for a thematic cycle of English lessons. The experimental teaching proves the validity of 
the suggested methodology, which enables us to conclude that due to the balanced approach to the 
formation of emotional intelligence and reading skills in primary school learners, the average 
increase in the experimental and control groups constituted 86,2% and 32,3% correspondently. 

 
Key words: emotional intelligence, emotional competence, social-emotional skills, teaching 

reading, primary school learners, English lessons 
 

РОЗВИТОК ЕМОЦІЙНОГО ІНТЕЛЕКТУ В УЧНІВ ПОЧАТКОВОЇ ШКОЛИ В 
КОНТЕКСТІ НАВЧАННЯ АНГЛІЙСЬКОЇ МОВИ 

І. В. Самойлюкевич, В. В. Свобода 

Дослідження зосереджено на проблемі включення емоційного інтелекту в навчальний 
процес у початковій школі. Дослідження забезпечує теоретичне обґрунтування та 
практичне опрацювання методики формування емоційного інтелекту на уроках англійської 
мови в початковій школі. Формування емоційного інтелекту в процесі навчання читання 
передбачає залучення учнів молодшого віку до відповідної діяльності, яка сприятиме 
розвитку пізнавальної, контролюючої, мотиваційної, емпатійної та соціальної функцій 
емоційної компетентності. Для розвитку цих функцій сучасний вчитель англійської мови 
початкової школи має створити сприятливі умови для самореалізації учнів, співпраці з 
однолітками, прояву їх лідерських якостей, навчальної автономії, усвідомлення та 
розуміння власних та чужих почуттів та емоцій. Метою дослідження є розробка системи 
вправ для формування емоційного інтелекту в учнів початкових класів у процесі навчання 
читання англійською мовою. Дослідження проводилося за допомогою теоретичних методів 
(аналіз психолого-педагогічної та методичної літератури, LifeComp і Концепції Нової 
української школи) та емпіричних методів (методологічний експеримент для перевірки 
запропонованої методики, методи математичної статистики для обробки 
експериментальних даних). У результаті проаналізовано сучасний стан наукової думки 
щодо проблеми формування емоційного інтелекту. Досліджено психологічні особливості учнів 
початкової школи, обґрунтовано необхідність їх урахування в процесі формування 
емоційного інтелекту на уроках англійської мови. Уточнено поняття емоційної 
компетентності та соціально-емоційних навичок; розроблено систему вправ, орієнтованих 
на формування емоційного інтелекту в учнів початкових класів у процесі навчання читання 
англійською мовою, та проілюстровано комплексом вправ у тематичного циклі уроків 
англійської мови. Експериментальне навчання підтверджує обґрунтованість запропонованої 
методики, що дозволяє зробити висновок, що завдяки збалансованому підходу до формування 
емоційного інтелекту та умінь читання в учнів початкових класів зростання в 
експериментальній та контрольній групах у середньому склало 86,2% та 32,3% відповідно. 

 
Ключові слова: емоційний інтелект, емоційна компетентність, соціально-емоційні 

уміння, навчання читання, учні початкових класів, уроки англійської мови. 
 

 
Introduction of the issue. At the 

present stage of the development of the 
Ukrainian state there are both positive 
and negative trends. On the plus side, 
the society challenges its own 
achievements. On the minus side, 
society is witnessing the fact that young 
professionals after graduation cannot get 
a job because of the lack of some vital 

competencies that would make them 
competitive at the labour market. The 
findings of numerous international 
studies and observations show that a 
large amount of academic knowledge, 
which is mainly aimed at learning, does 
not ensure the successful self-
actualisation of the individual. Instead, 
the basis for personal development 
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should be constituted by the so-called 
soft skills, including a system of personal 
values, the ability to communicate, the 
ability to control oneself, etc. The current 
framework of the education reform also 
requires the formation of key 
competencies which are necessary and 
sufficient for life and professional 
development in society. In the list of key 
competencies an important place belongs 
to emotional intelligence which is the key 
to successful human self-actualisation in 
the modern world. 

Current state of the issue. In the 
modern world of digital technologies and 
media, the mission of primary school is to 
promote the diverse development of the 
child’s personality, the formation of 
general cultural, moral and ethical values, 
key competencies and life skills. The 
implementation of the Concept of the New 
Ukrainian School envisages the orientation 
of the educational process to achieve the 
result which is reflected in the key 
competencies. Key competencies integrate 
personal and social components in 
education as well as reflect a 
comprehensive mastery of different modes 
of operation, which creates the necessary 
prerequisites for the balanced 
development of intellectual abilities and 
emotional intelligence. 

The process of incorporating 
emotional intelligence into the 
educational process in primary school is 
a relatively new trend in the education 
system, especially in English lessons. It 
is studied in the works of such 
Ukrainian researches as I. Matiykiv (the 
concept and methods of developing 
emotional intelligence), A. Cherniavska 
(correlation of the development of 
emotional intelligence with a 
communicative approach in the English 
language learning), I. Humeniuk (the 
development of the components of 
emotional intelligence in the learning 
process), etc. [2; 5; 9].  

According to works of Antonina 
Cherniavska, the formation of emotional 
intelligence in primary school learners in 
the context of teaching English promotes 

the development of the cognitive, 
controlling, motivational, empathetic and 
social functions of emotional intelligence. 
The formation of emotional intelligence 
in the English lessons in primary school 
presupposes involving young learners in 
appropriate activities that will promote 
the development of such functions of 
emotional intelligence as: the cognitive 
function, the control function, the 
motivational function, the empathetic 
function and the social function. To 
develop these functions, a modern 
English teacher of primary school should 
create favourable conditions for students’ 
self-actualisation, cooperation with 
peers, manifestation of their leadership 
qualities, learner autonomy, awareness 
and understanding of their own feelings 
and emotions. Although the issue of the 
formation of emotional intelligence in the 
English lessons is reflected in the 
scientific works of a number of 
scientists, it is not sufficiently 
comprehensive, and therefore requires 
more systematic study and specification. 

The outline of the unresolved issues 
brought up in the article. In general 
terms, different aspects of emotional 
intelligence are considered in detail. In 
this article, the previous research is 
expanded to particular issues of 
incorporation of elements of emotional 
intelligence in the context of teaching 
English in primary school. 

Aim of research. The research aims 
to develop a system of exercises for the 
formation of emotional intelligence in 
primary school students in the process of 
teaching them to read in English. To 
achieve the aim set the following 
objectives were specified: 1) to analyze 
the current state of the development of 
the scientific thought on the problem of 
forming emotional intelligence in primary 
school learners in the English lessons; 2) 
to study the psychological characteristics 
of primary school learners and justify the 
need to take them into account in the 
process of forming emotional intelligence 
in the English lessons; 3) to design a set 
of exercises for the formation of 
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emotional intelligence in primary school 
students in the process of teaching them 
to read in a thematic cycle of English 
lessons; 4) to experimentally test the 
effectiveness of the methodology 
suggested. 

Results and discussion. The concept 
of emotional intelligence arose from the 
work of American psychologist Howard 
Gardner on the theory of multiple 
intelligences. The list of intelligences 
proposed by H. Gardner includes two 
personal varieties of intelligences: 
intrapersonal intelligence which is 
directed at one’s own emotions and 
interpersonal intelligence which is 
directed at other people’s emotions. The 
researcher states that in relation to 
emotional development, intrapersonal 
intelligence involves understanding of 
one’s own feelings and emotions in order 
to control one’s actions and reactions. 
People with highly developed 
intrapersonal intelligence can 
understand their feelings and emotional 
states, assess their strengths and 
weaknesses and, thus, manage their own 
behaviour. The emotionality of 
interpersonal intelligence is traced in 
understanding the feelings of others, the 
ability to assess their emotions, 
motivation, desires and intentions [3]. 

Emotional intelligence as a 
psychological term was first proposed by 
American psychologists J. Mayer and 
P. Salovey in 1990 [9: 3]. Thanks to their 
research work, it became possible to 
measure emotional intelligence as a set of 
emotional and intellectual abilities that 
contribute to the awareness and 
understanding of their own emotions and 
the emotions of others. H. Weisbach and 
W. Dax consider emotional intelligence to 
be the ability to "intellectually" manage 
one’s emotional life [9]. R. Bar-On 
considers emotional intelligence as a set of 
various abilities that provide the ability to 
act successfully in any situation. The list 
of key abilities includes self-esteem, self-
confidence, empathy, the ability to 
overcome difficulties, awareness of their 

own emotions, resilience, self-control, 
optimism, etc [1: 363-388]. 

Based on the works of J. Mayer and P. 
Salovey, the American researcher Daniel 
Goleman developed his theory of emotional 
competence. The essence of emotional 
competence is defined as a complex 
personal and social entity which is based 
on emotional intelligence and emotional 
culture and has a certain structure [4: 24-
25]. According to D. Goleman, emotional 
intelligence includes the ability to identify 
their own feelings and the feelings of 
others, to motivate themselves and to 
manage their own emotions and emotions 
in relationships with others. Emotional 
culture ensures the ability of an individual 
to adequately express their own emotions, 
to respond to other people’s emotions and 
to manage their own emotional state [4: 
24-25]. 

D. Goleman distinguishes five 
components of emotional intelligence: 
self-awareness, emotional control, 
motivation, empathy, social and 
leadership skills [4: 317-318]. On this 
basis, we consider the structure of 
emotional competence as a unity of five 
functions (cognitive, controlling, 
motivational, empathetic and social) and 
the ability to implement them. The 
cognitive function implies the awareness 
of one’s inner states, preferences, 
abilities and intuition, which involves the 
development of the ability to recognize 
one’s own feelings and emotions, the 
ability to realize one’s own strengths and 
weaknesses and the ability to feel one’s 
own dignity. The controlling function is 
to develop control over one’s inner states, 
impulses and abilities, for the 
development of which the ability to keep 
the emotions and impulses under 
control, the ability to adhere to 
standards of decency and honesty, 
responsibility for one’s own work, the 
ability to adapt to change the ability to 
feel comfortable with new ideas, 
approaches and new information. The 
motivational function is aimed at 
managing or promoting goals and 
involves the development of the ability to 
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strive for continuous improvement, the 
ability to align decisions with group 
goals, the ability to persevere in 
accordance with opportunities, the 
ability to persevere in achieving goals, 
despite obstacles and failures. The 
empathetic function is related to the 
awareness of feelings, needs and 
problems of others and is aimed at 
developing the ability to understand 
other people’s feelings and be interested 
in their concerns, the ability to 
understand other people’s needs for 
development and the ability to improve 
their abilities. The social function 
includes promptness in receiving desired 
responses from others through the 
development of the ability to use active 
tactics of influence, to listen carefully, to 

send persuasive messages, to negotiate, 
to resolve conflicts, to inspire and lead 
groups, to initiate or lead change, to 
develop relationships, to cooperate, to 
achieve common goals, to create group 
interaction, to achieve collective goals. 

The importance of social-emotional 
skills in the structure of emotional 
intelligence is emphasized in the theory 
of social-emotional learning both in "The 
European Framework for Personal, 
Social and Learning to Learn Key 
Competence" ("LifeComp") published by 
the European Commission in 2020 and 
the New Ukrainian School Concept [6; 8]. 
A certain correlation between social-
emotional skills in the above-mentioned 
documents was revealed as a result of 
their comparative analysis (see Table 1). 

Table 1. 
Correlation of social-emotional skills in "LifeComp" and the New Ukrainian 

School Concept 
LifeComp The New Ukrainian School Concept 

S2.1 Awareness of the need for a variety of 
communication strategies, language registers, 
and tools that are adapted to context and 
content. 

 

Skills of mediation and intercultural 
communication 

S2.2 Understanding and managing interactions 
and conversations in different socio-cultural 
contexts and domain-specific situations 
S3.1 Intention to contribute to the common 
good and awareness that others may have 
different cultural affiliations, backgrounds, 
beliefs, values, opinions or personal 
circumstances 

 

Ability to work in a team 

S3.2 Understanding the importance of trust, 
respect for human dignity and equality, coping 
with conflicts and negotiating disagreements to 
build and sustain fair and respectful 
relationships 
S3.3 Fair sharing of tasks, resources and 
responsibility within a group taking into account 
its specific aim; eliciting the expression of 
different views and adopting a systemic 
approach 
S1.1 Awareness of another person’s emotions, 
experiences and values 

Ability to constructively manage 
emotions 

S1.2 Understanding another person’s emotions 
and experiences, and the ability to proactively 
take their perspective 
P1.1 Awareness and expression of personal Ability to use emotional intelligence 



Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 3 (106) 
 

Вісник Житомирського державного університету імені Івана Франка.  
Педагогічні науки. Вип. 3 (106) 

 
 

38 
 

emotions, thoughts, values, and behaviour 
P1.2 Understanding and regulating personal 
emotions, thoughts and behaviour, including 
stress responses 
P2.3 Managing transitions in personal life, social 
participation, work and leading pathways, while 
making conscious choices and setting goals 

One of the main psychological and 
didactic tasks of the New Ukrainian 
school is to create the learning 
environment conducive to the 
development of social-emotional skills in 
primary school learners. An important 
psychological prerequisite for the 
socialization of primary school learners 
is made up by their personal 
characteristics, such as curiosity, vivid 
emotionality, a wide range of well-
developed imagination. Assimilation of 
social experience and readiness for its 
development is formed through the 
inclusion of learners in real relationships 
with each other in pairs, small groups, 
as a whole class and beyond the 
classroom. 

It is in the process of forming social 
motives for learning while creating 
situations of social development for 
children that it is advisable to develop 
emotional intelligence in combination 
with teaching them to read in English. 
By working on authentic emotionally-
rich texts of various genres and types, 
primary school learners will have 
multiple opportunities to imagine 
themselves in the shoes of the main 
characters, to reflect on their sayings 
and doings, to express their attitude to 
what they have read, to listen to others, 
to compare their opinions, etc. 

Taking into account the structure of 
emotional competence, the scope of 
social-emotional skills and the 
psychological characteristics of primary 
school children, we have developed a 
system of exercises focused on the 
formation of emotional intelligence of 
primary school learners in the process of 
teaching them to read in English. The 
system of exercises is organized 

according to four stages of reading skills 
development. 

Stage One – the stage of motivational 
and value-based learning – aims to 
activate the learner’s life and language 
experience in accordance with the topic 
and the emotional background of the text 
under study. At this stage, there is room 
for learners’ self-assessment of their level 
of the formation of their own emotional 
intelligence, for their values clarification, 
for creating a motivation for emotional 
perception and understanding of the text 
that will be offered for reading. The main 
focus should be on reproductive-
productive and receptive-reproductive 
exercises that prepare students to read 
the text. In reproductive and productive 
exercises, students prepare for the 
perception of the content of the text, 
reflecting on or answering questions 
about their own feelings and the feelings 
of others. Next, it is necessary to prepare 
learners for the perception of the 
language design of the text through the 
performance of receptive-reproductive 
exercises, based on speech patterns and 
emotionally-coloured vocabulary.  

Stage Two – the stage of cognitive 
learning – is aimed at helping learners to 
gain experience in identifying elements of 
the sensory-personal sphere of the 
characters of the story in the process of 
reading the text. This stage involves 
performing a communicative task for 
reading in order to find information 
about emotions and feelings, ways to 
manage emotions, verbal and non-verbal 
levels of expression of emotions and 
emotional traits of an individual. To do 
this, it is advisable to offer receptive 
exercises directed at recognizing and 
differentiating emotionally-rich details of 
the content read. 
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Stage Three – the stage of educational 
and practical learning – at this stage the 
language and speech content of the text 
with an emotional background is 
processed in order to ensure a full 
understanding of the verbal and non-
verbal levels of the text. Practice can be 
organized with the help of reproductive 
and productive exercises, in which, 
under the teacher’s guidance, learners 
reproduce certain elements of the text 
which describe the characters’ 
behaviour, emotional states and feelings 
and add their own comments. 

Stage Four – the stage of creative and 
reflective learning – the purpose of this 
stage is to creatively apply certain skills 
within the range of emotional 
competence in situations similar to those 
that happened to the characters in the 
story. Reflection involves summarizing, 
discussing the possibilities of developing 
relationships in their own life context, 
covering emotional and behavioural 
components. At the communicative level, 
the exercises of this stage are productive 
and are stimulated by the teacher’s 
verbal description of the situation, 
situational drawings, sound sequences 
or drama. 

The system of the formation of 
emotional intelligence in the process of 
teaching primary school learners to read 
in English may be illustrated with the 
following set of activities for teaching 
reading to 3d graders designed on the 
topic ‘School Life’. The specially designed 
set of activities aims to develop the 
learner’s ability to constructively manage 

emotions (New Ukrainian School 
Competence) namely S1.1 Awareness of 
another person’s emotions, experiences 
and values. These activities are built 
around the following specially selected 
literary text with emotional background. 

Text: "Vain Valentine" by David 
Walliams 

"Valentine was handsome, and boy did 
he know it! He was so vain he couldn’t 
walk past a mirror without checking his 
reflection in it. One time, some boys at 
his school came into the toilets and 
caught Valentine kissing himself in the 
mirror. 

Valentine believed that because he was 
handsome he should be famous too. He 
had no talents of any kind but, like a lot of 
famous people, he wasn’t going to let that 
hold him back. The boy annoyed everyone 
by acting as if he were famous, strutting 
around the school wearing sunglasses. He 
never took them off, even when it was dark, 
and spent all day bumping into things as 
he couldn’t see where he was going" [10: 1-
3]. 

1. Exercises of Stage One:  
1.1. Reproductive-productive exercise 

aimed at activating the learners’ life 
experience. 

Instruction: Draw a picture of yourself 
in the frame, write down your strong point 
share with your partner. 

Procedure: Students are asked to 
draw their own portrait, write down their 
strengths and share their thoughts with 
a neighbour. 

 

 
Handout 1: 
 

 
 
 
 
 
 
 
 
 
 

*Write here your strong point* 
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Handout 2: 
 
 
 
 

 
 
 
 

Method of control: peer control. 
1.2 . Receptive-reproductive exercise 

aimed at activating students' language 
experience. 

Instruction: Match the words to their 
antonyms. 

Procedure: Students are asked to 
connect words with their antonyms. 

 
Handout:  

vain ugly 

handsome clumsy 

famous shy 

talented ordinary 

 
Expected answers: 
vain – shy 
handsome – ugly 
famous – ordinary 
talented – clumsy  
Method of control: teacher control. 
2.  Exercises of Stage Two: 
2.1. Receptive-reproductive exercise, 

aimed at reproducing the elements of the 
text on the teacher's instructions, which 
contain a description of the behaviour, 
emotional states and feelings of the 
characters, with the addition of their own 
comments.  

Instruction:  Complete the story with 
the right words. 

Procedure: Students are asked to 
complete the text of the story with the 
correct words.  

"Valentine was ____, and boy did he 
know it! He was so ____ he couldn’t walk 
past a mirror without checking his reflection 
in it. One time, some boys at his school came 
into the toilets and caught Valentine kissing 
himself in the mirror. 

Valentine believed that because he was 
______ he should be famous too. He had ___ 
talents of any kind but, like a lot of famous 

people, he wasn’t going to let that hold him 
back. The boy annoyed everyone by acting 
as if he were _______, strutting around the 
school wearing sunglasses. He never took 
them off, even when it was dark, and spent 
all day bumping into things as he couldn’t 
see where he was going". 

Method of control: teacher control. 
3. Exercises of Stage Three: 
3.1 Receptive-reproductive exercise, 

aimed at reproduction of certain 
elements of the text which describe the 
characters’ behaviour, emotional states 
and feelings. 

Instruction: Make a ‘snowball’ with 
the main ideas of the story. 

Procedure: Learners are asked to tell 
what they think is the main idea of the 
story. 

Method of control: teacher control. 
4. Exercises of Stage Four: 
4.1.  Productive exercise aimed at 

discussing the possibilities of developing 
relationships in their own life context 
through the teacher's verbal task. 

Instruction: Make your own story. 
Pick an adjective and character from the 
lists below to choose your title 

kind funny 

friendly honest 

creative positive 

hardworking  

(your own variant) 
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Procedure:  Students are asked to 
create their own short story by choosing 
an adjective and a protagonist from the 

options suggested by the teacher. Create 
a cover for the book. 

 

Handout 1:                                                        Handout 2:  

 

 

 

 

 

 

 

 

Handout 3: 

 

 

 

 

 

 

 

Method of control: self-control. 
In order to check the effectiveness of 

the methodology suggested, a 
methodological experiment was 
conducted in the natural learning 
environment, which involved 30 
participants (15 of them were 3d grade 
pupils in the experimental group (EG) 
and 15 more 3d-graders were the control 
group (CG). The experiment was carried 
out in the English lessons while 
processing two thematic units in a 
sequence that corresponds to the 
syllabus. Each thematic cycle was based 
on the sets of exercises designed in 
accordance with two subsystems to form 
the specified skills of emotional 
competence. To calculate the learning 
coefficient for each individual control 

entity by V. Bezpalko, we used the 
formula: K=Q/N, where K is the learning 
coefficient; Q is an indicator of the 
corresponding coefficient; N is the 
maximum index of the corresponding 
coefficient. Following V. Bezpalko, we 
consider a sufficient level of the 
formation of relevant skills to be the 
indicator of the learning coefficient that 
is greater than or equal to 0.7. At the 
beginning of the methodological 
experiment, a pre-experimental testing 
was held in order to determine the initial 
level of emotional intelligence of primary 
school pupils in the process of 
developing reading skills. The results of 
the pre-experimental testing in the 
experimental and control groups are 
presented in Tab. 2. 

Adjectives: 

1              Funny 

2             Dancing 

3             Strange 

4              Angry 

5               Bossy 

Characters: 

1                Fruit 

2              Hamster 

3             Grandma 

4             Footballer 

5             Hairdresser 

Title here  

 

 

Your lovely drawing here 

Author’s name here 
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Table 2. 
Average indicators of the level of the formation of emotional intelligence in 

primary school learners in the process of teaching reading in English (the results of 
pre-experimental testing) 

Group 

Indicators by criteria of estimation of level 
of formation of emotional intelligence, 

average score (average learning coefficient) 
By all the criteria 
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EG 1,1 (0,28) 1,9 (0,48) 4,7 (0,39) 7,7 0,385 

CG 1,3 (0,33) 2,1 (0,53) 4,83 (0,40) 8,23 0,412 

Maximum 4 (1) 4 (1) 12 (1) 20 1 

 
The final stage of the experimental 

work was the post-experimental testing, 
the task of which was to determine the 
final level of the formation of emotional 
intelligence in primary school learners in 

the process of teaching reading in 
English.  

The results of the post-experimental 
testing are presented in Tab. 3. 

Table 3. 
Average indicators of the level of the formation of emotional intelligence in 

primary school learners in the process of teaching reading in English  (the results 
of pre-experimental testing) 

Group 

Indicators by criteria of estimation of 
level of formation of emotional 

intelligence, average score (average 
learning coefficient) 

By all the criteria 
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EG 2,84 (0,71) 2,8 (0,7) 8,7 (0,73) 14,34 0,717 

CG 2,3 (0,58) 2,5 (0,63) 6,1 (0,51) 10,9 0,545 

Maximum 4 (1) 4 (1) 12 (1) 20 1 
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In general, the participants had a 
higher increase in EG – 86,2%, and in 
the CG – 32,3%. The average learning 
ratio of both groups increased by 53,9%. 

Completing the comparative analysis 
of the data obtained at the pre-
experimental and post-experimental 
stages, we present the results in the form 
of diagram (see Fig. 1). 

EG

CG

0

0,1

0,2

0,3

0,4

0,5

0,6

0,7

0,8

Pre-experimental Stage Post-experimental Stage
EG 0,385 0,717

CG 0,412 0,545

Pre-experimental 
Stage; 0,385

Post-experimental 
Stage; 0,717

Pre-experimental 
Stage; 0,412

Post-experimental 
Stage; 0,545

Figure 1. The average levels of the formation of emotional intelligence of primary 
school learners in the process of teaching reading in English 

Conclusions and research 
perspectives. The article deals with the 
topical problem of the formation of 
emotional intelligence as one of the key 
life competences in the process of 
teaching reading in English lessons in 
primary school. In addition, the 
identification of the correlation between 
the age-related psychological 
characteristics of primary-school 
children and the functions of emotional 
competence made it possible to 
incorporate the selected social and 
emotional skills in the process of 
developing reading skills in the English 
lessons. The research also addresses 
the issue of classifying and selecting 
stories with social and emotional 
content as a basic for activity design 
within the system of exercises for the 
development of reading skills in 
primary school learners. 

The perspectives for further research 
lie in the identification of pedagogical 
prerequisites for developing prospective 

primary school teachers’ readiness for 
the formation of emotional intelligence 
in their pupils, the upgrading of 
particular themes in the ELT 
Methodology curriculum within the 
framework of a more balanced 
approach to teaching a foreign 
language and developing soft skills. 
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SYSTEMATIC SUPPORT FOR THE DEVELOPMENT OF THE PEDAGOGICAL 
TEAM OF THE COLLEGE 
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The article states that in order to create a competitive educational institution, management needs 
to use team management technologies. The research considers the issue of creating systematic 
support for pedagogical teams, namely assessment and analysis of a number of factors influencing 
the successful work of the pedagogical team and the formation of systematic support for team 
development using retrospective techniques and team adjustments. 

According to the results of the research, which is based on the Michigan model of leadership, the 
existing difficulties in the functioning of college teams were analyzed. The survey identified that at 
this stage of development, not all members of the college staff teams have a clear understanding of 
the overall goal (86.9 %) and the impact of teamwork on the overall result (78.2 %). Their unequal 
contribution to achieving the goal was also noted (73.9 %). The survey indicates that not all teams 
have a combination of skills at the highest level, and team members who have certain skills are not 
always interested in helping colleagues (82.6 %). Teams are quite high spirited and motivated even 
in difficult periods (82.6 %), the teams hold constructive discussions about misunderstandings and 
problems, regularly find new opportunities to find information and solve complex problems, 
appreciate the achievements of colleagues (86.9 %). Thus, it turned out that team leaders motivate 
not all team members to successfully implement projects (78.2 %), but provide management and 
prompt feedback, consult with team members to remove obstacles and difficulties in the work and 
ensure team progress (86.9 %). 

Given the identified weak spots of the pedagogical teams of the college and the factors 
influencing their work, systematic support, which consists in the formation of psychological security, 
constant analysis of team development and retrospectives, swell as models of adjustment for team 
development to improve their efficiency were created. 
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СИСТЕМНА ПІДТРИМКА РОЗВИТКУ ПЕДАГОГІЧНОЇ КОМАНДИ 
КОЛЕДЖУ 

І. В. Бредіхіна 

У статті зазначено, що для створення конкурентоспроможного освітнього закладу 
керівництву необхідно використовувати технології командного менеджменту. У статті 
розглянуто проблематику створення системної підтримки педагогічних команд, а саме, 
оцінка та аналіз ряду факторів, які впливають на успішну роботу педагогічної команди та 
формування системної підтримки розвитку команди з використанням методики 
ретроспективи і коректив роботи команди. 

На основі проведеного дослідження, в основу якого покладено Мічиганську модель 
лідерства, проаналізовано наявні труднощі під час функціонування команд коледжу. За 
результатами опитування з’ясувалося, що на даному етапі розвитку, не всі члени 
педагогічних команд коледжу мають чітке розуміння загальної мети (86,9 %) та впливу 
командної роботи на загальний результат (78,2 %). Також відзначено їх нерівнозначний 
внесок під час досягнення мети (73,9 %). Опитування вказує на те, що не у всіх командах 
поєднання навичок знаходиться на найвищому рівні, а члени команди, які мають певні 
навички, не завжди підключаються для допомоги колегам (82,6 %). Команди досить позитивні 
та вмотивовані навіть у складні періоди (82,6 %), у командах проводять конструктивні 
дискусії про непорозуміння та проблеми, регулярно знаходять нові можливості для пошуку 
інформації та вирішення складних завдань, високо цінують досягнення колег (86,9 %). 
Виявилось, що лідери команд мотивують для успішної реалізації проєктів не всіх членів 
команд (78,2 %), проте забезпечують управління та оперативний зворотний зв'язок, 
консультуються із членами команди, щоб усунути перешкоди та труднощі під час роботи 
та допомогти прогресу команд (86,9 %) 

Враховуючи виявлені недоліки педагогічних команд коледжу та фактори, що вливають на 
їх роботу, створено системну підтримку розвитку команд для підвищення ефективності їх 
роботи, що полягає у формуванні психологічної безпеки, постійному аналізі стану розвитку 
команди та використання ретроспектив та моделі коректив. 

 
Ключові слова: педагогічна команда, системна підтримка, психологічна безпека, 

ретроспектива, модель корективи. 
 

 
Introduction of the issue. The 

modern market of educational services is 
characterized by a high level of 
competition among institutions of 
professional and higher education, which 
is manifested in various areas: 
competition for students, financial 
resources, experienced and highly 
qualified teachers, etc. 

According to the Law of Ukraine "On 
Professional Higher Education", the head 
of the educational institution is 
responsible for the conduct and results 
of educational, economic and other 
activities in the institution of 
professional higher education, condition 
and preservation of real estate and other 
property of this institution (Articles 35, 
37) [1]. To ensure a high level of 
educational services and effective 

functioning in a competitive environment 
it is necessary to use new management 
technologies, such as team management, 
which is to create highly effective 
management teams. 

According to L. Serheieva, the 
formation of effective teams, as well as 
management activities related to 
strategic planning and system control, 
can provide a high level of management 
of the teaching staff [2: 209]. 

Research is devoted to the study of the 
process of forming project teams and 
evaluating the effectiveness of their work 
was conducted by R. Meredith Belbin, 
I. Adizes, K. Novak, M. Hellert, I. Salas, 
S. Tannenbaum, S. Moris, Ye. Neizel, 
J. V. Newstr, R. Berd, K. Devis, R. Berd, 
L. Holl, S. Tailor, M. I. Murashko, 
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L. I. Skibitska, R. A. Mukha, 
I. V. Chumachenko and other.  

Unresolved issues brought up in the 
article. At the same time, the issue of 
organizing systematic support for the 
development of the teaching staff of the 
college to achieve maximum results 
remains urgent. 

Aim of research is assessment and 
analysis of a number of factors that 
affect the successful work of the 
pedagogical team and the formation of 
systematic support for team development 
using retrospective methods and 
adjustments made to the work of the 
team. 

Results and discussion. The team's 
sense of success depends on both 
objective and subjective factors. 
Therefore, analyzing the work of the 
teaching team, it is necessary to identify 
whether the team has achieved its goal, 
the level of comfort for team members to 
work together, as well as the dynamics of 
team development, which largely 
depends on the team leader who coaches 
and supports the team so that it can 
function to its full potential. 

Recent theories suggest that the 
number of leaders in teams has a huge 
impact on results. Thus, if an individual 
shares the leadership among several 
team members, he/she can achieve 
greater success. This theory is based on 
the Michigan Leadership Model (Figure 
1), which is based on half a century of 
empirical research and real-world 
practice and uses the Competitive Value 
System (CVF), developed by Robert 
Quinn, Kim Cameron and other 
Michigan educators, and was used by 
thousands of companies and leaders 
around the world. [3]. When working 
with the team, it is necessary to analyze 
in detail each of the sectors of the model: 
the level of creativity, work on prospects, 
innovation and growth (green); structure 
and process of performing professionally-
oriented tasks, paying attention to 
stability efficiency and consistency (red); 
level of cohesion and talent development 
(yellow); purposefulness and result 
orientation, competition among team 
members, performance of tasks and 
achievement of the goal (blue).  

 

 
Fig. 1. Michigan Leadership Model 

Based on the above-mentioned 
factors, a questionnaire containing 22 
questions aimed at assessing the 
number of formulated statements that 
can describe the pedagogical team on a 
10-point scale, was developed. 

The survey identified that at this stage 
of development not all members of the 
teaching staff of the college have a clear 

understanding of the overall goal (86.9%) 
and the impact on the overall performance 
of the team (78.2 %). Their unequal 
contribution to achieving the goal was also 
noted (73.9 %). The survey showed that 
not all teams have a combination of skills 
at the highest level, and team members 
who have certain skills are not always 
interested in helping their colleagues 



Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 3 (106) 
 

Вісник Житомирського державного університету імені Івана Франка.  
Педагогічні науки. Вип. 3 (106) 

 
 

48 
 

(82.6 %). Teams remain positive and 
motivated even in difficult periods 
(82.6 %); constructive discussions about 
misunderstandings and problems are 
annually held within teams, as well as 
regular search for new opportunities and 
information, including the ways and 
means of resolving complex problems is 
conducted; achievements of colleagues are 
appreciated (86.9 %). It turned out that 
team leaders motivate not all team 
members to successfully implement 
projects (78.2 %), but provide management 
and prompt feedback, consult with team 
members to remove obstacles and 
difficulties in the work and help team 
progress (86.9 %) 

The analysis of the effectiveness of the 
pedagogical team should take into 
account a number of factors: external 
(changes in the education system, high 
level of competition among educational 
institutions, etc.), team related (team 
culture and correct work with it), and 
individual characteristics of team 
members (differences in temperament 
and nature, work experience). 

Given the identified shortcomings of 
college teaching staff teams and the 
factors that affect their work, it is 
necessary to create systematic support 
for team development to improve their 
efficiency, which consists in the 
formation of psychological security, 
constant analysis of team development 
and retrospectives with the models of 
adjustments. 

Psychological security is important for 
the development of a team. It is identified 
as the ability to give and receive 
feedback, talk openly about problems, 
admit mistakes and be able to ask for 
help. To form an open communicative 
understanding of the values and motives 
of the team members, the following tools 
are used: 

 creating personal mental maps 
that reflect different aspects of a team 
member's life, namely: education, work, 
family, friends, hobbies, goals, etc.; each 
team member can present his/her own 

card to all team members or reveal it to a 
partner if staff was preliminary divided 
into pairs, where each individual tells 
about him/herself, after which the 
partners talk about each other in 
general; 

 game "Two truths, one lie" - each 
team member voices 3 facts about 
himself or plans for the future, 
colleagues need to guess where the truth 
and where the deception is; 

 my strengths, weaknesses and 
obstacle – an individual needs to show 
his/her strengths, weaknesses and the 
factor that hinders the work, discuss the 
image with team members [4]; 

 holding regular 1:1 (face-to-face) 
meetings with team members - an 
important point is to properly get 
prepared for the following meetings: 
planning the time of the meeting, 
creating a list of open questions; during 
the meeting it is important to be an 
active listener, to clarify the details; it is 
also important to get feedback on own 
work and accept criticism and advice; be 
sure to find out own style of 
communication in conflict situations and 
correct it; provide an opportunity for 
team members to meet with the leader if 
necessary; 

 Bargaining Style should be 
considered by team members to build 
effective communication: 

− competitor – straightforward, 
persistent, can interfere with others to 
participate in a dialogue; 

− collaborator – interesting, 
supportive, looking for a creative solution 
to complex problems, may spend too 
much time looking for a solution and not 
find it;  

− compromiser – fast, active, 
impatient, likes 50/50 solutions, 
sometimes does not analyze the situation 
deeply enough; 

− accommodator – sensual, 
empathetic, flexible, focused on peaceful 
relations in the group, ready to sacrifice 
his/her own interests; 
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− avoider – diplomatic, indirect, 
quiet; it is difficult for him to speak, to 
have a dialogue [5]. 

 "Third place" tool – requires 
selection of different from the usual place 
of work such as cafes, coworking, etc. It 

is believed that working in an unusual 
place promotes more productive and 
creative work, helps to improve 
interpersonal relationships [5]. 

  

 

Fig. 2 Team Retrospective 
 Kudo cards tool – implies writing 

by team members words of gratitude to 
each other on the cards, putting them in 
a box afterwards during the month; at 
the end of the month they read thanks, 
the team member who received the most 
cards is awarded a symbolic prize [4]. 

For systematic support it is important 
to constantly analyze the work of the 
team, which involves the use of the 
following tools: 

1. Conducting a "team temperature" 
questionnaire once a month, which aims 
to check the dynamics of the team from 
the perspective of the team members 
themselves, find weaknesses and quickly 
process them; online platform can be 
used (Fig. 2) - pre-configuring the 
appropriate interface, specify the issue 
under consideration, leave your feedback 
and suggestions, etc.  

 
 

 
Fig. 3. "Happyness door" 
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2. Keeping records in the diary of 
observations of team members; record 
deviations in the work of the team, 
analyze them, process them with the 
team or individually. 

3. Introduce constant communication 
with team members at the level of habits 
in order to hear opinions about 
teamwork (in the format of lunch talk, 
coffee break, etc.). 

4. "Happiness door" tool, which is 
used to collect information about the 
work of the team in the game format; it 
gives the opportunity to reflect 
situationally and quickly with the team, 
gather information for further work 
(Fig. 3). 

5. Matthew Saed's "Black Box" 
principle, which is the ability to learn 
from one's mistakes and constantly 
evolve. 

The Retrospective methodology 
consists of five stages and involves 
planning the work and setting the goal of 
the retrospective – an issue that the 
team will work on during the meeting. 
During the preparation it is necessary to 
develop a retrospective plan, taking into 
account the amount of time that will be 
spent on each of the stages. 

The first stage of the retrospective: 
the opening of the session, which implies 
explanation of the purpose of the 
meeting, reminding the rules of work, 
conducting check-in activities that help 
include the team in the process, 
understanding the team's mood, form a 
positive attitude to work. 

The second stage is based on 
gathering information in order to form a 
general integrated vision of the project, 
specific data are important for an 
objective analysis of the situation. Luke 
Homan's "Speedboat" tool, which uses 
the boat's metaphor to get team 
members to think about what's causing 
the problem, or to help them move 
forward to reach the goal, can be used. 
"Speedboat" is not just a game, but a 
powerful instrument that will enable the 
use of collective intelligence through the 
following visual elements: 

• the boat is the central element that 
symbolizes the team, regardless of the 
subject of discussion;  

• the island is the goals that need to 
be achieved (open a new specialty, carry 
out internal monitoring of the 
educational institution, etc.);  

• wind is the strengths of the team, 
the experience that will allow it to move 
forward;  

• anchor - brakes, elements that slow 
down the team;  

• reef - obstacles that may appear in 
the team's path.  

After discussion, all these elements 
allow us to identify four main topics that 
correspond to the SWOT matrix – 
strengths, weaknesses, opportunities 
and threats. This step can be performed 
using the Brainstorm program from 
Klaxoon. [6]. 

The third stage consists of the 
search for insights and the analysis of 
the results of information gathering, 
highlighting the main ideas, determining 
the priority areas of work; if the number 
of tasks turns out to be large, the joint 
voting should adjust the priority and 
select the most effective ones. The 
"Constellation" tool can help the 
participants to confirm or reject 
statements by moving. A circle or ball 
must be placed in the middle of the free 
space, the team gathers around it. This 
circle (ball) is the center of approval, if 
team members agree with the statement, 
they must move to it, if not – move in the 
opposite direction. The questions can be 
of the following nature: I feel that I can 
speak openly in retrospect; I am satisfied 
with the last meeting; I am satisfied with 
the quality of the task. 

Watch the constellations unfold. Ask 
questions about people's observations, 
such as which constellations surprised 
them [7]. 

The fourth stage implies building a 
plan of actions in order to form 
consistent steps to complete the task, 
assigning those responsible, helping to 
start the task and overcoming the initial 
obstacles. There are recommendations 
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that indicate that no more than two 
tasks should be formulated at the end of 
the retrospective.  

The fifth stage is the closing element 
of the session, thus it is necessary to 
reflect on what happened during the 
session (check-out), participants should 
also thank for the work (kudo cards can 
be used), and you need to explain what 
an individual thanks for, thus forming 
basis for further cooperation. For 
feedback, the "Doors of Feedback" tool 
can be exploited, which is to assess the 
satisfaction of team members in 

retrospect on a scale of 1 to 5 in the 
minimum time. To do this, 
corresponding stickers with numbers 
from 1 to 5 should be prepared 
beforehand, where 1 is the highest and 
best, 5 is the lowest and worst. At the 
end of the retrospective, participants are 
asked to stick a number that they think 
reflects the session. The sticker may be 
blank or have a comment or suggestion. 
[7]. 

There is an adjustment model that 
allows to work with changes in the team 
and includes four components: 

 

 
Fig. 4. "Start/Stop/Continue Doing" tool 

1. Specificity - provides the 
maximum specification and detail of the 
selected task, the main condition are the 
following: to determine specific steps, not 
to discuss abstract things. "Start / Stop 
/ Continue Doing" tool can be used (Fig. 
4) – the board is divided into categories, 
2 actions that need to continue to do / 
stop / start doing are written on a 
sticker; discuss proposals and vote.  

2. Only small steps – the main task 
is to make small improvements, focusing 
on the results of change. A tool that can 
be used at this stage, if a team member 
says 1 criticism of the work, it is 
necessary to add 2 suggestions for the 
future. 

3. Preparing the environment for 
change – it is necessary to help change, 
using additional tools to adapt and 
support change. The following tools can 
be exploited: 

• checklists – to check the accuracy of 
the stages of the project / task;  

• nudges – remind participants of new 
rules, processes with infographics, 
posters, etc.  

• accountability body – a member of 
the team with more experience, by 
mutual agreement and in a trusting 
relationship, observes the work of 
another team member and draws 
attention to mistakes. 

4.  Be realistic optimists – you 
need to be critical of the tasks, check 
and test your ideas, always have a plan 
B in reserve to help cope with 
unpredictable factors. 

Conclusions and research 
perspectives. To form a competitive 
educational institution, it is necessary to 
use the technology of forming 
pedagogical teams, which, in turn, 
require a systematic approach to 
effective development and operation. 
First of all, it is necessary to analyze the 
current state of team development and 
on the basis of identified deviations to 
select methodologies and tools. For 
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example, choose a number of tools for 
the formation of a high level of 
psychological security; use retrospective 
methodology, adjustment models, etc. 
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ARRANGEMENT OF FUTURE INTERNATIONAL RELATIONS EXPERTS' 
INDIVIDUL WORK RELATED TO STUDYING ENGLISH DURING PRACTICAL 

CLASSES 

N. M. Vasylyshyna* 

At the present stage, individual work of international relations applicants for higher education, 
approaches to which require radical changes, should become the basis of higher education, an 
important part of the training process of future experts. Moreover, individual work is considered to 
be a holistic integral formation that consists of various types of individual and collective activities for 
applicants for higher education, which are carried out by them in the classroom. In the frame of our 
research, the purpose of individual work of international relation applicants for higher education is 
twofold: independence development as a personality trait and English knowledge acquisition along 
with skills formation. We have verified that it contributes to the development of initiative, creativity, 
discipline, independence, accuracy, sense of responsibility, ability to solve problems on their own, 
ability to find constructive solutions, get out of crisis situations that are so necessary for the future 
specialists in their training and professional activities. In the frame of organizing the research, we 
optimally combined a set of methods, taking care that such a combination provides a comprehensive 
information about the development of foreign language communicative competence of future 
specialists. The methods that were used had to ensure the simultaneous study of activities, 
communication and awareness of the applicants for higher education. In the ongoing pedagogical 
research the theoretical research methods were applied. During the pedagogical investigation we 
have come up to the idea that there are some sufficient modern teaching methods active introduction 
of which will increase the educational outcomes of the foreign language competence of modern 
applicants for higher education. So, we have witnessed that the usage of think-outside-the-box 
activities, such as: gapped texts, pairs of sentences, mini-dialogues, sentence transformations, 
word-building and sentence formation are likely to provide a set of soft skills necessary for modern 
applicants for higher education of international relations specialty. We have conducted the research 
related to possible application of modern teaching techniques, such as: collaborative learning, 
cooperation of the peers, task-based or activity-based, as well as self-learning. Besides, all these 
modern methods were supplemented with specially designed real-life activities in English suitable 
for different foreign language classes. We have created a logical step by step strategy of modern 
method application in the educational process of shaping foreign language communicative 
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competence necessary for future experts. We believe that modern methodic gives a vast scenario 
which encourages learners of international relations specialty to study profoundly and study to 
satisfy their curiosity. 

Key words: applicants for higher education, individual work, modern teaching methods, 
educational institutions, think outside the box activities, critical thinking skills, practical classes. 

 

ОРГАНІЗАЦІЯ САМОСТІЙНОЇ РОБОТИ МАЙБУТНІХ ФАХІВЦІВ З 
МІЖНАРОДНИХ ВІДНОСИН  У ПРОЦЕСІ  ВИВЧЕННЯ АНГЛІЙСЬКОЇ МОВИ 

НА ПРАКТИЧНИХ ЗАНЯТТЯХ 

Н. М. Василишина 

Самостійна робота студентів факультету міжнародних відносин, підходи до якої 
потребують докорінних змін, на сучасному етапі має стати основою вищої освіти, 
важливою частиною процесу фахової підготовки майбутніх фахівців. У межах дослідження 
ми розглядали самостійну роботу як цілісне інтегральне утворення, що складається з 
різноманітних видів індивідуальної і колективної діяльності студентів, які здійснюються 
ними на навчальних заняттях. Нами було визначено, що мета самостійної роботи 
студентів факультету міжнародних відносин двоєдина: розвиток самостійності як риси 
особистості, що логічно поєднується із засвоєнням англомовних  знань, формуванням 
відповідних умінь та навичок. Крім того, ми довели, що самостійна робота у процесі 
оволодіння англійською мовою сприяє виробленню у студентів ініціативності, креативності, 
дисциплінованості, самостійності, точності, почуття відповідальності, уміння самостійно 
вирішувати проблеми, знаходити конструктивні рішення, вихід з кризових ситуацій, що 
так необхідні майбутньому спеціалістові в його навчанні і професійній діяльності. В рамках 
організації дослідження ми оптимально поєднали набір методів, дбаючи про те, щоб така 
комбінація надавала вичерпну інформацію про розвиток іншомовної комунікативної 
компетентності майбутніх фахівців. Використовувані методи повинні були забезпечити 
одночасне поєднання процесу засвоєння знань та безпосереднє їх використання студентами 
у практичному спілкуванні. Різноманітність методів, які були застосовані у цьому 
педагогічному дослідженні, можна ідентифікувати як теоретичні методи дослідження. Під 
час педагогічного пошуку ми прийшли до висновків про наявність вагомих сучасних методів 
навчання, активне впровадження яких підвищить освітні результати іншомовної 
компетентності сучасних студентів. Отже, ми стали свідками того, що використання 
заходів "нестандартного мислення", таких як: прогалини в текстах, пари речень, 
мінідіалоги, перетворення речень, словотворення та формування речень, ймовірно, 
забезпечить розвиток "soft skills", необхідних для сучасних студентів спеціальності 
"Міжнародні відносини". Вперше ми провели дослідження сучасних технік навчання, таких 
як: спільне навчання, співпраця з однолітками, інтегративного та інтерактивного 
характеру, самонавчання, орієнтованого на реалізацію завдань даного дослідження. Крім 
того, всі ці сучасні техніки супроводжувалися спеціально розробленими прикладами завдань 
призначеними для різних видів занять з англійської мови. Ми покроково створили логічну 
стратегію застосування сучасних методів у навчальному процесі формування іншомовної 
комунікативної компетентності, необхідної майбутнім фахівцям. Ми вважаємо, що сучасна 
методика створює підгрунття, яке заохочує студентів старанно навчатися та може 
задовольнити їхню допитливість. 

 
Ключові слова: здобувачі вищої освіти, самостійна робота, сучасні методи навчання, 

навчальні заклади, завдання для нестандартного мислення, навички критичного мислення, 
практичні заняття. 

 
Introduction of the issue. The 

highest degree of development of the 
future specialist's personality is 
professionalism, which begins where an 

independent creative search of 
principles, methods, ways of behavior 
and activities of future experts are being 
carried out. After all, to achieve goals set 
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by modern society, various professional 
fields demand a specialist who: is able to 
act independently, makes extraordinary 
decisions, is reasoned and can 
confidently defend his position, is able to 
think and work creatively, is responsible 
for the results of his activities. As a 
result, independence becomes a 
professional need for quality training of 
future specialists, that should not only 
be focused on the implementation of 
reproductive executive activity, which 
involves mastering a certain amount of 
knowledge, but also on the development 
of independence as a relative feature of 
the applicants for higher education, 
associated with his activity and the 
processes of self-realization of the 
individual [3; 6].  

The Law of Ukraine "On Education", 
namely the National Doctrine of 
Education Development in the XXI 
century sets the following task for higher 
educational institutions: to provide 
training of qualified personnel capable of 
creative work, professional development, 
implementation of scientific and 
information educational technologies 
that are competitive in the labor market 
[3; 5; 6]. 

Current state of the issue. Over the 
years, there have been visible changes in 
teaching style. Opposite to the 
memorization and old recitation practice 
to teach the applicants for higher 
education, now with modern teaching 
methods, interactive methods of teaching 
have been introduced, and their result 
can be seen. This is an education reform 
which provides an entirely different angle 
of teaching and learning because modern 
teaching methods do not attribute to all 
applicants for higher education at the 
same level of their understanding ability, 
unlike the conventional methods of 
teaching. Rather than teacher based, 
modern teaching methods focus more on 
questioning, demonstration, explaining, 
practical, collaboration methods, and are 
more activity-based [1; 4]. 

In recent years, the scope of 
knowledge in the field of science and 

technology has dramatically increased, 
and human’s ability to adapt to new 
knowledge in science and technology has 
also boosted. So, there is an immense 
need for innovative and creative minds to 
explore unknown and unrevealed areas 
of different fields. To cope up with the 
modern world and the knowledge-driven 
era of technology, adopting modern ways 
are the only means to survive. 

So, the applicants for higher 
education should be taught in a manner 
to tackle the 21-st century, which is 
technology-driven era and therefore 
requires creative and innovative minds 
for the progress of individuals, society, 
and nation. The applicants for higher 
education should get to know the 
modern teaching methods and are 
provided sufficient knowledge so that 
they can create opportunities for 
themselves and others [6].  

Outline of unresolved issues 
brought up in the article. In the 
educational activity of higher education 
institutions of Ukraine during the 
previous ten years, in training of the 
applicants for higher education, the 
attention was focused on mastering of a 
significant amount of knowledge 
acquired on an extensive basis of the 
educational process organization. Under 
such conditions, it was quite difficult to 
ensure the appropriate level of 
intellectual development of the person, to 
prepare her for independent cognitive 
activity throughout life. Moreover, 
today's opportunities for organizing 
extensive educational activities of higher 
educational institutions have exhausted 
themselves [5; 7].  

The importance of the development of 
students’ individual work at different 
ages was reflected in the scientific works 
of pedagogy and psychology classics: 
J. Rousseau, J. Pestalozzi, F. Disterweg 
and others. Various aspects of students' 
independent work are analyzed in 
studies of many scientists and 
methodologists: A. Aleksyuk, V. Burak, 
V. Kozakov, O. Moroz, P. Podkasisty, 



Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 3 (106) 
 

Вісник Житомирського державного університету імені Івана Франка.  
Педагогічні науки. Вип. 3 (106) 

 
 

56 
 

O. Bilyaev, K. Plisko, M. Pentilyuk and 
others [4; 6].  

Also, in the studies of V. Zhukovsky, 
O. Moroz, K. Plisko it is argued that the 
main meaning of students’ individual 
work is to learn to understand the 
essence of the subject problems, to 
establish relations and connections of 
concepts of different sciences, to analyze 
various components of a particular field 
of knowledge and, as a consequence, do 
generalizations and conclusions. Parallel 
can be done in teaching English [8]. 

The issue of individual work while 
learning a foreign language was broadly 
discussed in the works of N. 
Zhuravskaya, S. Zaskaleta, L. Onuchak, 
H. Cooper, L. Painter and others. 
Therefore, we consider the research of 
the main components of the organization 
of independent work of applicants for 
higher education in the process of 
learning a foreign language to be 
expedient and relevant [4; 6; 9]. 

Teachers still use a conventional 
chalk-talk method in the classroom to 
teach applicants for higher education 
who can provide only basic knowledge of 
foreign language. Their approach can no 
longer be used as this is outdated, with 
limited scope, and has been failed both 
at the national and personal levels [5; 8]. 

If teachers apply modern teaching 
methods instead of traditional 
impractical ones and present English 
language lessons in a more proper 
scientific way, then many problems, 
including unemployment, can be 
overcome. All this can be achieved by 
providing a strong pillar to the foreign 
language education system.  

So, it requires an instant review of the 
curriculum of the discipline "Foreign 
Language", and it is the reason why 
modern teaching methods are introduced 
[6; 7]. 

Modern teaching unquestionably is 
the need of the hour because of its 
relevance in the modern era. The 
revolution in the field of science and 
technology demands great ideas and 
extensive effort to deal with any kind of 

circumstances coming in the way of 
development. All the load is on the little 
shoulders of learners. So, it is vital to 
give applicants for higher education not 
only knowledge but to improve their 
skills from the very beginning [6]. 

Aim of the research. Considering the 
urgency and topicality of self-education 
application in modern English teaching 
process, we can identify the main 
purposes of the research, namely: the 
first part of the paper is dedicated to 
identifying important characteristics of 
modern teaching methods, in particular 
seven of them have been chosen; the 
second part of the paper is grounded on 
the provision of five useful “think outside 
the box activities” that can be used in 
the scope of mentioned above modern 
teaching methods. 

Results and discussion. The modern 
teaching methods help to build or 
develop a productive understanding of 
English language practical classes. 
Hence, the elements of contemporary 
teaching methods include: 

1. Learner-centered approach. One of 
the essential characteristics of the 
modern teaching methods in English 
language lessons is it is learner-centered. 
It focuses on learners while using or 
applying during classroom. The teacher 
acts only as a guide, and all the learning 
process involves learners. Learners 
appear as dominators in classroom 
interactions [2; 7].  

2. Task-Based or Activity-based 
approach. A teacher of English language 
practical classes organizes activity or 
task and engages applicants for higher 
education to learn this way. Hence it is 
the activity-based or commission-based 
approach. Applicants for higher 
education are offered or asked to take 
part in classroom interaction performing 
all these interactive activities [3; 7].  

3. Self-learning approach. Curiosity 
always pushes the learner to discover 
new aspects of subject and master more 
knowledge at the same time. It drives 
him/her to learn and memorize large 
abstracts of the text that they will either 
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miss gratefully or forget immediately. 
Through their curiosity, applicants for 
higher education get motivated to explore 
English as a foreign language. Teaching 
applicants for higher education to 
operate the internet and find results 
themselves helps them to be self-
dependent and gives them a deep 
understanding of the English topic 
content.  A teacher should allow the 
applicants for higher education to bring 
new ideas and work on them for the 
development of their brain and ability to 
work alone. This modern teaching 
method plays a significant role in 
learners’ period of foreign language 
education [5; 7].  

4. Interactive Approach. One 
characteristic defines the modern 
teaching method as very interactive. The 
teacher asks the applicants for higher 
education to form small groups or work 
as individuals to perform the English 
learning tasks and come up with the 
desired results. It helps them to gather 
knowledge from one another. Applicants 
for higher education learn to work 
together and a sense of cooperation. It 
also works in their favor when they step 
out in the outer professional world [4; 7]. 

5. Integrative Approach. One of the 
vital characteristics of modern teaching 
methods is that it is integrative. Teachers 
link English curriculum topics, for 
instance, fashion, trends, culture, 
domestic violence, safety, pollution, food 
distribution, crime, medicine to other 
issues and make it integrative. By this, a 
learner can gain knowledge of more 
topics studying one [7]. 

6. Peer Cooperation Approach. Modern 
teaching methods not only encourage 
applicants for higher education by 
allowing them to present their ideas or 
initiative by eliciting their responses, 
studying their research, and allowing 
them to answer during interaction in 
English language practical classes, but 
also merge applicants for higher 
education based on interests, needs and 
feelings. Through instructional activities, 
university applicants for higher 

education learn to work cooperatively, 
and they appreciate their competitors’ 
work as well. In the curriculum of the 
discipline "Foreign Language", learner’s 
interests are considered most important, 
and they are guided towards their goals 
and careers [5; 7].  

7. Collaborative Learning Approach. 
Earlier, when applicants for higher 
education were asked to revise the topic 
or syllabus during an examination or 
regular days, they used to revise the 
material on their own without any 
assistance or at home individually. This 
practice was widespread in traditional 
teaching methods. To deal with this 
issue or provide a more useful platform 
for applicants for higher education, 
university English language practical 
classes are coming up with collaborative 
learning. In this modern teaching 
method, teachers form a group of 
applicants for higher education where 
they can solve their problem, debate on 
topics and clear their queries. This helps 
learners in developing social skills and 
allows applicants for higher education to 
understand the English topic faster. In 
this modern teaching method, every 
student is a part of the success of a 
group as they help each other to reach 
the desired result, and they also learn to 
communicate with each other. Learners 
are also studying how to tolerate others, 
developing listening skills and team 
working capabilities. They will be able to 
meet different personalities and can get a 
genuine review of their work.  

Applicants for higher education 
present their ideas and expect a 
response when they are learning in 
groups. It allows them to exchange their 
creativity and gain more knowledge. In 
return, it helps them to learn to face 
healthy criticism and cross-questions [7; 
8]. 

In the frame of our research, we are 
moving to provide the real-life 
application of described modern teaching 
methods during English language 
practical classes with the help of created 
activities. So, we are going to take a 
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detailed look on some of them, that can 
be useful for shaping soft skills in 
modern applicants for higher education 
of international relations specialty. 

Think outside the box activity #1. 
Gapped texts. AIM: to make applicants 
for higher education aware of what kind 
of words fill the gaps in this task type. 
PROCEDURE: 1. Give out a copy of the 
jumbled text, in which paragraphs are 
not in order. Applicants for higher 
education read the paragraphs and put 
them in the correct order. When they are 
ready, they compare their answers in 
pairs or small groups. Check the 
answers with the whole class (see key 
below). 2. Hand out a copy of the original 
text. Tell applicants for higher education 
to find all collocations or typical phrases 
in the text and underline them. Again, 
applicants for higher education compare 
their answers in pairs / small groups. 
3. Divide applicants for higher education 
into groups. Each group chooses 5 of the 
collocations listed and decides which 
word in the phrase will become a gap. 
These words are tipped out by applicants 

for higher education. 4. Tell applicants 
for higher education to turn their copies 
of original text and text with highlighted 
phrases face down. 5. Groups exchange 
their tipped-out text versions and try to 
fill in the missing words. Once finished, 
they compare their answers with the 
original text [8]. 

Think outside the box activity #2. 
Gapped texts. AIM: to explore and 
understand the meaning of the 
grammatical structures used in a text. 
PROCEDURE: 1. Give out a copy of the 
text to applicants for higher education. 
Applicants for higher education find and 
underline all the mistakes in different 
tenses in the text and check their 
answers in pairs or small groups. 2. In 
their pairs / groups, applicants for 
higher education find reasons why a 
particular tense is used in the text. To 
check their answers, you can either elicit 
and correct the answers with the whole 
class (if necessary), or provide answers 
yourself (table 1) [9].  

Table 1 
Gapped Text 

Original Text Text With Grammatical Mistakes 
A SCHOOL FOR THE STARS The Brit 
School opened in 1991. Over the years, it 
has produced many successful graduates. 
Leona Lewis, Adele and Jesse J are three 
former applicants for higher education – 
they have sold millions of albums between 
them. In 2006, Leona Lewis won The X-
Factor and she has already sold more than 
ten million albums worldwide. Adele has 
had No 1 hits in the British and American 
charts including the title track to the 
James Bond movie Skyfall. Singer and 
songwriter Jesse J has already won 
numerous music awards and she’s written 
songs for other international artists such 
as Miley Cyrus. Another term has just 
ended at the Brit School. Have they 
produced new stars? Probably! We haven’t 
heard of them yet, but we will! 

A SCHOOL FOR THE STARS The Brit 
School has opened in 1991. Over the years, 
it has producing many successful 
graduates. Leona Lewis, Adele and Jesse J 
are three former applicants for higher 
education – they sold millions of albums 
between them. In 2006, Leona Lewis won 
The X-Factor and she has already selling 
more than ten million albums worldwide. 
Adele had No 1 hits in the British and 
American charts including the title track to 
the James Bond movie Skyfall. Singer and 
songwriter Jesse J already winning 
numerous music awards and she wrote 
songs for other international artists such 
as Miley Cyrus. Another term has just 
ending at the Brit School. Did they 
produced new stars? Probably! We didn’t 
heard of them yet, but we will. 
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Think outside the box activity #2. Pairs 
of sentences. AIM: to help applicants for 
higher education learn different 
collocations with the same word. 
PROCEDURE: 1. Hand out activity 
worksheet. Applicants for higher 
education put the words into the table to 
form collocations in which (left column) 
the key word "school" starts the phrase 
or (right column) the key word "school" is 
at the end of the phrase.  

2. Applicants for higher education 
check the answers in a copy of the 
dictionary entries, or the teacher checks 
with the whole class. Each student 
translates example sentences from their 
entry into English. The translations are 
passed on round the group, and the 
sentences are translated back into 
English without the help of the 
dictionary entry [5]. 

Think outside the box activity #3. Mini-
dialogues. AIM: to become more aware 
of, learn and practice characteristic 
social exchanges (which make up part of 
the mini-dialogues task type) 
PROCEDURE: 1. In pairs, applicants for 
higher education get 5 cards with 
prompts and replies which together may 
form social mini-dialogues. For each 
prompt, there are 3 replies, two of which 
are correct, one incorrect OR 
inappropriate. 2. Applicants for higher 
education decide which replies are 
correct and appropriate. 3. They then act 
out their mini-dialogue in front of the 
class without using any prompts. The 
rest of the class have to guess what 
situation is being presented and what 
the dialogue sounds like [6]. 

Think outside the box activity #4. 
Sentence transformations. AIM: to learn 
different ways of expressing the same 
meaning. PROCEDURE: This is a mix-
and-mingle activity 1. Applicants for 
higher education get cards with 
sentences – one sentence per student. In 
the whole set there are pairs of sentences 
which express the same meaning in 2 
different ways. 2. Applicants for higher 
education are given 20 seconds / 30 
seconds / one minute to remember their 

sentence. They then put their cards face 
down on their desks. 3. Students’ task is 
to find a partner whose sentence 
expresses the same meaning in a 
different way. 4.Once applicants for 
higher education have found their 
partner, they teach each other their 
sentences. 5. Applicants for higher 
education sit down at their desks, 
uncover their cards and write down the 
paraphrase they have learnt from their 
partner. 6. To check, they pass their 
paraphrased sentence to their partner. 7. 
This activity can be repeated 2-3 times 
so that applicants for higher education 
work with different sentences [4]. 

Think outside the box activity #5. Word 
Building. Complete the sentences with the 
correct form of the words in capitals. 1. 
After the power cut, we couldn’t get our 
TV set to work, so we called an 
_____to see what had happened. 
ELECTRIC. 2.The more I learn about 
nature, the more _____I find it. 
MIRACLE. 3. It’s better to ask for 
assistance if you don’t know how 
to _____the system because it’s not 
a matter of pressing the ‘On’ button. 
ACTIVE. 4. Don’t you think that leaving 
young children in a car on a hot day is 
rather _____and that such parents 
should be somehow punished? 
RESPONSIBLE [3]. 

Think outside the box activity #6. 
Transformations. 1 Our parents always 
took us for a walk along the pier during 
our summer holidays. WOULD Our 
parents _____for a walk along the pier 
during our summer holidays. 2. The 
police say that the robbers probably stole 
the painting by mistake as they thought 
it was very valuable. MAY According 
to the police, the painting _____mistake, 
in the belief that it was very valuable. 3. 
As you get older, your eyesight 
deteriorates. WORSE The ____your 
eyesight becomes. 4.Mary, can you come 
and smell these prawns? I don’t think 
they’re edible any more. GONE Mary, can 
you come and smell these prawns? 
I think ___ [4]. 
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Think outside the box activity #7. 
Sentence formation. 1. The manager 
__(ought / not / criticise) Lesley in front 
of the others. But he rarely behaves 
appropriately. 2. Weren’t you aware that 
taking ___ (job / mean / move) the 
States? 3. The streets look really dirty. I 
wish ___(people / not / throw / litter) 
wherever they feel like it. 4. I ___(not / 
walk) that pavement if I were you – some 
paving slabs are missing and you might 
trip and hurt yourself [3]. 

Conclusions and research 
perspectives. All in all, the self-
education of applicants for higher 
education and effective organization of 
their independent cognitive activity are 
issues of particular importance. Self-
education is an important component of 
the English language practical classes 
and allows learners to produce needs for 
cognition, creative search, formation of 
curiosity, ability to study; independently 
organize cognitive-search and 
educational-research work. Thanks to 
self-education, applicants for higher 
education are not limited to the 
accumulation process of a significant 
amount of foreign language knowledge 
and are able to acquire independent 
skills of mastering them, elements of 
scientific research and scientific 
thinking, methods of scientific research 
in various English topics, form readiness 
to the constant renewal and acquisition 
of new foreign language knowledge, as 
well as to self-education and self-
improvement. The essence of the self-
education is also conscious self-
organization of the learning process, the 
formation of the necessary skills and 
abilities. Simultaneously, it promotes the 
development and improvement of 
qualities, abilities and skills of learners 
to study and adapt them for future 
professional activity by methods of self-
education, self-learning and self-
development. 

During the research we have 
concluded that modern teaching 
methods have many advantages as 

compared with the traditional teaching 
methods [7]. 

 Unlike traditional teaching 
methods, modern teaching methods are 
more interactive and keep applicants for 
higher education intact.  

 It maintains the interest of 
applicants for higher education by 
means of active mental participation 
individually and in groups. 

 It helps to memorize the English 
concepts faster and for a more extended 
period than, for example, classical 
“Reading Comprehension” task. 

 Modern teaching methods are less 
time-consuming. Teachers take less time 
to cover the syllabus, because writing on 
the blackboard is not required. 

 Blackboard explanation of foreign 
language content is less explanatory 
than the real-life foreign language 
situations used in the modern teaching 
methods [7; 11]. 

In short, the inclusion of modern 
teaching methods in the process of 
teaching the discipline "Foreign 
Language" is necessary as it opposes the 
idea of traditional forms of repetition and 
memorization of the syllabus to educate 
applicants for higher education. To 
develop decision-making skills, problem-
solving skills, and critical thinking 
ability, modern teaching methods are 
best suited. The new ways of teaching 
during English language practical 
classes make applicants for higher 
education more productive and 
encourage them to collaborate. The 
educational process at universities is 
significantly different from other 
educational institutions due to the fact 
that there is an emphasis of applicants 
for higher education on mastering skills 
and methods by means of provision of 
individual educational and research 
work during English language practical 
classes, the transition of education to 
self-education as well as independent 
organization of behavior and the 
presence of value relations and 
orientations. 
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The methodology of the educational process and mathematical training of future bachelors in the 
field of electronics and telecommunications, in particular, is due to a large number of approaches 
and methods. Traditional approaches include: knowledge-centric, systemic, activity, complex, 
personality-oriented, personality-activity; the new approaches include situational, contextual, 
informational, ergonomic, competence and others. The paper analyzes the educational and 
professional programs of specialties in the field of 17 Electronics and Telecommunications 15 
technical HEIs to determine the number of hours allocated for the study of higher mathematics. The 
analysis allowed us to conclude that an average of 16.5 credits were allocated for the study of 
higher mathematics, which is about 7 % of the total number of credits (240 credits) allocated for 
general training of future technicians in electronics and telecommunications. Such a narrow time 
frame for the study of a fundamentally radically important discipline – Higher Mathematics, 
encourages the search for methodologically new approaches in the educational process. The article 
analyzes and reveals the essence of the main approaches that help increase the level of 
mathematical training of future technicians, and can also be introduced into the process of general 
professional training of future technicians. 

Particular attention is paid to the disclosure of systemic, personal, activity, reflexive, competence, 
synergetic approaches. 

The modern education system provides for the introduction of information and communication 
technologies (ICT) in the learning process, including the study of higher mathematics. Such 
implementation is most effective when ICT is included in the educational and methodological 
complexes, i.e. the combination of software and accompanying printed materials is optimal. The use 
of modern ICT tools in the educational process, as well as any traditional means and systems of 
education, should be based on the general principles of learning; principles of scientificity and 
systematicity; consciousness of creative activity of students in education; the principle of clarity, the 
principle of strength of knowledge acquisition, formation of skills and abilities; the principle of a 
differentiated approach to the teaching of each student under the conditions of collective work of the 
group; the principle of developmental learning. 
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МЕТОДОЛОГІЧНІ АСПЕКТИ ФУНДАМЕНТАЛІЗАЦІЇ МАТЕМАТИЧНИХ 
ЗНАНЬ МАЙБУТНІХ СПЕЦІАЛІСТІВ ГАЛУЗІ ЕЛЕКТРОНІКИ ТА 

ТЕЛЕКОМУНІКАЦІЙ 

А. А. Коломієць 

Методологія освітнього процесу і методологія математичної підготовки майбутніх 
бакалаврів галузі електроніки та телекомунікацій, зокрема, обумовлена досить великою 
кількістю  підходів та методів. До традиційних підходів належать: знанієво-центристський, 
системний, діяльнісний, комплексний, особистісно зорієнтований, особистісно-діяльнісний; до 
нових – ситуаційний, контекстний, інформаційний, ергономічний, компетентнісний та інші. 
У роботі проведено аналіз освітньо-професійних програм спеціальностей галузі 17 
Електроніки та телекомунікацій 15  технічних ВЗО  на визначення кількості годин, що 
відведені для вивчення вищої математики. Проведений аналіз дозволив зробити висновки, що 
в середньому на вивчення вищої математики відведено 16,5 кредитів, що становить 
близько 7 % від загальної кількості кредитів (240 кредитів), які відведені для загально 
професійної підготовки майбутнього технічного фахівця галузі електроніки та 
телекомунікацій. Такі вузькі часові рамки для вивчення фундаментальної радикально 
важливої дисципліни – Вища математика, спонукають до пошуку методологічно нових 
підходів у освітньому процесі. У роботі проведено аналіз та розкрито суть основних підходів, 
що сприяють підвищенню рівня математичної підготовки майбутніх технічних фахівців, а 
також можуть бути впроваджені у процес загально професійної підготовки майбутніх 
технічних фахівців. Особливу увагу у роботі приділено розкриттю системного, 
особистісного, діяльнісного, рефлексивного, компетентнісного, синергетичного підходів. 

Сучасна система освіти передбачає впровадження інфoрмaцiйнo-кoмунiкaцiйних 
тeхнoлoгiї (IКТ) у процес навчання, зокрема і вивчення вищої математики. Таке 
впровадження найефективніше за умови, коли ІКТ включені до складу навчально-
методичних комплексів, тобто оптимальним є поєднання програмних засобів та 
супроводжуючих друкованих матеріалів. В oснoву викoристaння зaсoбiв сучaсних IКТ у 
нaвчaльнoму прoцeсi, як i будь-яких трaдицiйних зaсoбiв i систeм нaвчaння, пoвиннi бути 
пoклaдeнi зaгaльнoвизнaнi дидaктичнi принципи навчання, такі як єднoстi нaвчaння, 
вихoвaння i рoзвитку; принципи нaукoвoстi i систeмaтичнoстi; свiдoмoстii твoрчoї 
aктивнoстi студeнтiв у нaвчaннi; принцип нaoчнoстi, принцип мiцнoстi зaсвoєння знaнь, 
фoрмувaння умiнь i нaвичoк; принцип дифeрeнцiйoвaнoгo пiдхoду дo нaвчaння кoжнoгo 
студeнтa зa умoв кoлeктивнoї рoбoти групи; принцип рoзвивaючoгo нaвчaння. 

 
Ключові слова: фундаментальна математична підготовка, електроніка та 

телекомунікації, педагогічні підходи, компетентнісний підхід, діяльнісний підхід, 
синергетичний підхід. 

 

Introduction of the issue. In modern 
domestic pedagogy, the basis of training 
is based on a large number of different 
approaches. Traditional approaches 
include: knowledge-centric, systemic, 
activity, complex, personality-oriented, 
personality-activity; among new 
approaches are the following: situational, 
contextual, informational, ergonomic, 
competence and others. 

Current state of the issue. Note that 
almost all types of approaches are 
methodologically well developed. Thus, 
systemic, activity and complex 
approaches have a convincing 
justification. Their essence is revealed 
from the standpoint of philosophy, 
psychology, pedagogy. They are widely 
represented in the scientific and 
pedagogical literature [1]. 
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Outline of unresolved issues 
brought up in the article. To a lesser 
extent, personality-oriented and 
individual-activity approaches have been 
developed. Despite the fact that they 
have become widespread in recent years 
among theorists and practitioners of 
education, but there is no clarity in their 
content [4]. One of the reasons is the 
lack of fundamental knowledge about the 
individual in modern conditions. 

Aim of the research. The purpose of 
the article is to substantiate the 
methodological basis for the application 
of some approaches to the fundamental 
mathematical education of future 
bachelors in electronics and 
telecommunications. The task of the 
article is to analyze the features of 
approaches and principles, to determine 
the features of the teacher and students 

in the study of higher mathematics. In 
this regard, the analysis of philosophical, 
psychological and pedagogical, special 
scientific literature and systematization, 
generalization and synthesis of analysis 
results. 

Results and discussion. In order to 
implement the tasks set in the work, we 
analyzed the number of credits allocated 
for the study of Higher Mathematics by 
future bachelors in the field of 17 
Electronics and Telecommunications 
(hereinafter – FBFETK). For arbitrarily 
selected technical HEIs, the amount of 
hours varies from 8 to 22 ECTS credits 
(table 1); hours, which is about 7% of the 
total number of academic hours (240 h., 
which are set aside for general training of 
future technicians); higher education 
institution (HEI). 

Table 1 
List of higher education institution, on the basis of which the training of 

specialists in the field 17 - Electronics and telecommunications and the value of 
the number of credits allocated for the study of higher mathematics 

 
Name of higher 

education institution 

The name of the 
educational and 

professional program 
EPP and specialties of 

the industry 17 

Discipline and 
the number of 

credits allocated 
for its study 

1 
Vinnytsia National 

Technical University 
(VNTU) 

EPP- Radio engineering 
Telecommunications and 

radio engineering 

Higher 
mathematics 18 

2 

State higher educational 
institution 

«Uzhhorod National 
University» 

EPP – Electronic systems 
 

Electronics 

Higher 
mathematics 19 

3 
Oles Honchar Dnipro 
National University 

EPP – Infocommunications 
and communication 

systems 
Telecommunications and 

radio engineering 

Higher 
mathematics 15 

4 
Zaporizhzhya National 
University. Engineering 

Institute 
EPP Electronics 

Higher 
mathematics 8 

5 
Lutsk National Technical 

University 
EPP – Electronics 

Electronics 
Higher 

mathematics 19 

6 
National Aviation 

University 

EPP – Telecommunication 
systems and networks 

Telecommunications and 
radio engineering 

Higher 
mathematics 16,5 
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7 

National University 
«Poltava Polytechnic 

named after Yuri 
Kondratyuk» 

Telecommunications and 
radio engineering 

Higher 
mathematics 14 

8 

National Technical 
University of Ukraine «Kyiv 

Polytechnic Institute 
named after Igor Sikorsky» 

EPP – Intelligent 
technologies of 

microsystem electronic 
equipment 

Electronics and 
telecommunications 

Higher 
mathematics 20 

9 
 

National Technical 
University of Ukraine «Kyiv 

Polytechnic Institute 
named after Igor Sikorsky» 

EPP – Electronic 
components and systems 

Electronics 

Mathematical 
analysis 17,5 

Analytical 
geometry 4,5 

10 
National Technical 

University « Dnieper 
Polytechnic » 

EPP – Telecommunications 
and radio engineering 

Telecommunications and 
radio engineering 

Higher 
mathematics 16 

11 
Odessa National 

Polytechnic University 

EPP – Electronic and 
computer technology 

Electronics and 
telecommunications 

Higher 
mathematics - 21 

12 
Ivan Pulyuy Ternopil 
National Technical 

University 

EPP – Telecommunications 
and radio engineering 

Higher 
mathematics (ч.1-

ч.3)  -   13,5 

13 
Kharkiv National 

University of Radio 
Electronics 

EPP Radio engineering 
Telecommunications and 

radio engineering 

Higher 
mathematics -12 

Higher 
mathematics 

(special sections) - 
4 

14 
Central Ukrainian 
National Technical 

University 

EPP – Telecommunications 
and radio engineering 

Telecommunications and 
radio engineering 

Higher 
mathematics 15 

15 
Yuriy Fedkovych 

Chernivtsi National 
University 

EPP – Radio-electronic 
computerized means 

Telecommunications and 
radio engineering 

Higher 
mathematics 15 

(formed by the author on the basis of educational and professional programs) 
Given that the course of higher 

mathematics is the basis for the study of 
many special disciplines, it contains 
fundamental concepts and logical 
constructions that are key tools in 
mastering special disciplines, 
mathematical training of future 

technicians requires such 
transformational changes, due to which 
framework (7% of the total number of ah) 
could address the problems of 
fundamental training. 

Modern methodological approaches in 
teaching higher mathematics at the 
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Technical University involve the 
establishment of general pedagogical 
laws as a basis for scientific research, 
the establishment of worldviews 
(philosophical, scientific, biological, 
psychological ideas of pedagogical 
research and their impact on the results 
and conclusions). The normative side of 
the methodology is related to the study of 
the general principles of the approach to 
the study of pedagogical objects, to the 
study of the system of general and 
particular methods and techniques. 

The methodological level of 
pedagogical research is based on the 
leading principle that on the basis of 
empirical and theoretical research the 
general principles and methods of 
research of the pedagogical phenomena 
are formulated, the theory is 
constructed. Studies of this level are 
called fundamental [6]. 

In the context of the organization of 
education, we can identify the following 
methodological approaches that are often 
used in practice in the process of 
fundamental mathematical training 
FBFETK: 

- systemic – modern general scientific 
methodology is represented by a system 
approach, the essence of which is that 
relatively independent components are 
considered not in isolation, but in 
relationships, in the system with others; 
system approach allows to identify 
integrative system properties and 
qualitative characteristics that are 
absent in the individual elements that 
make up the system, taking into account 
the close relationship with the concept of 
integrity, structure, connection, element, 
relationship, subsystem; a systematic 
approach becomes important in the 
process of acquiring fundamental 
knowledge and, thus, knowledge, skills 
and abilities reach integrity; 

- personal – is that in the design and 
implementation of the pedagogical 
process focus on the individual as a goal, 
subject, result and the main criterion of 
its effectiveness. According to the content 
of the approach, the uniqueness of the 

student's personality, his intellectual 
and moral freedom, the right to respect 
is recognized; it is envisaged to create in 
teaching and education appropriate 
conditions for the natural process of self-
development of talents and creative 
potential; 

- activity – is based on the recognition 
of activity as the basis, means and 
decisive condition for the development of 
personality. This necessitates its 
implementation in pedagogical research 
and practice in conjunction with a 
personal approach. The activity approach 
requires special efforts aimed at selecting 
and organizing student activities, 
activating and creating conditions for a 
special position of the student in terms 
of knowledge, work and communication, 
which, in turn, involves developing skills 
to choose a goal, plan activities, organize, 
perform , regulate, control it, analyze 
and evaluate its results; 

- reflexive – rethinking and 
restructuring by the subject of the 
content of the experience of 
comprehending the acquired knowledge, 
their deep and conscious assimilation, 
awareness and practical use as methods 
of further self-development of the 
creative personality. The student can 
develop reflective skills only in the 
process of active activity in a particular 
situation with awareness of the results of 
their own activities (why learned, what is 
missing, what still needs to be learned). 
The development of reflexive qualities in 
the student age allows an individual to 
feel and regulate the level of their 
professional skills, not only to analyze 
personal achievements or troubles, but 
also to model further activities based on 
their own achievements and mistakes. 
Based on the analysis of the scientific 
literature, the following areas of training 
students in higher technical education to 
identify their professional reflective 
position can be identified: the disclosure 
of the main ways of acquiring 
professionalism in professional training; 
formation of readiness of a young 
specialist for self-improvement in the 
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process of professional activity; 
formation of a focus on permanent self-
education. Thus, the issues of reflection 
were covered by scientists in various 
fields, but no study touched on the 
problem of purposeful formation of 
professional-reflective life position of the 
future specialist [3]; 

- competence – aimed at the 
comprehensive acquisition of knowledge 
and methods of practical activities that 
ensure the successful functioning of the 
teacher (manager) in key areas of life in 
the interests of himself and society, the 
state and others. Competence approach 
in the process of fundamental 
mathematical training FBFETK allows to 
design and implement such learning 
technologies that will create situations of 
inclusion of students in various activities 
(communication, problem solving, 
discussion, practical work and projects); 
researchers proposed to modernize 
education on the basis of a competency-
based approach. This approach reflects 
the content of education, which is not 
reduced to a knowledge and oriented 
component, but provides a holistic 
experience of solving life problems, 
performing key (ie belong to many special 
areas) functions, social roles, 
competencies [4]; 

- synergetic – an approach to the 
formation of fundamental mathematical 
knowledge in the context of professional 
training FBFETK reveals the special role 
of the individual, which is realized in 
more complex systems and becomes able 
to directly influence the evolution of 
phenomena, bring them to the predicted 
future state. Synergetics is a qualitatively 
new approach that is used today in the 
pedagogical sciences in order to model 
the features of pedagogical systems and 
processes and their further 
improvement. 

In this regard, one of the main goals of 
modern education is the formation of a 
culture of self-organization in parallel 
with the intellectual, informational, 
research (learn to learn). The idea of self-
organization is a key point of the 

synergetic approach to the methodology 
of science in general, the methodology of 
education in particular. The traditional 
approach involves the study of the world, 
the emphasis is on closed systems, with 
a special focus on stability and 
homogeneity. These principles 
characterize the paradigmatic basis and 
the way of approach to the study of 
natural processes of traditional science 
The synergetic approach focuses the 
attention of scientists on open systems, 
disorder, instability, the existence and 
functioning of nonlinear relations. It is 
quite natural for scientists, teachers and 
lecturers to concentrate on a synergetic 
worldview, on the desire to transfer its 
concepts and provisions directly into 
pedagogical activities. The potential of 
synergetics can be revealed at different 
levels, because each structural element 
of the pedagogical system (student, 
teacher, student group) is an open 
information system. Therefore, modern 
pedagogy is based on scientific methods 
of cognition and management of a 
complex object.  The synergetic approach 
is the development of system-functional 
methods used in pedagogy. The results 
of synergetic analysis of some issues of 
pedagogy include: goals and structures 
of education; a new paradigm for 
choosing the content of education; new 
learning technologies as intensification of 
information exchange; synergetic essence 
of pedagogical management of 
independent work of students. Now in 
the theory of pedagogy there are many 
works in which the methods of 
synergetics are applicable. One of the 
main methodological approaches in 
education is synergetic, based on the 
theory of complex nonlinear dynamic 
natural systems that are self-regulating. 
On its basis, methodological by nature, 
fundamental knowledge of the future 
engineer is formed. 

Substantiation of methodological 
bases of professional training of future 
engineers requires identification of its 
main components. The reference to the 
dictionary [4] methodology is: 1) a set of 
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research techniques used in a science; 2) 
the doctrine of methods of cognition and 
transformation of reality. Note that 
“methodology in pedagogy is not only a 
means of theoretical knowledge, but also 
is a tool for the practical transformation 
of pedagogical reality on a scientific 
basis” [2] this allows to include 
methodological approaches and 
principles in the main components of the 
methodology of professional training of 
engineers. 

Obviously, when organizing student 
education, it should be not only about 
the tasks that will arise in the future as 
a result of professional activities, but 
also about those that are valued at the 
moment. The fundamental nature of 
education determines its advanced 
property in relation to the applied tasks 
of the practical activity of the future 
specialist. The connection between 
applied and fundamental components 
should be carried out through classical 
examples of the application of higher 
mathematics [5]. One of the important 
areas for improving the level of 
perception of students of technical 
universities of mathematics and other 
fundamental disciplines of the formation 
of their competencies related to future 
professional activities are topics with an 
applied focus. 

Information and communication 
technologies (ICT) learning can only be 
effective if they fit organically into a 
traditional learning system. Dosvid 
vykladachiv, which zastosovuyut 
komp'yuterno-oriyentovani zasoby 
navchannya testifies chto 
nayefektyvnishoyu formoyu 
vykorystannya informatsiynyh 
tehnolohiy in navchalnomu protsesi is 
their vklyuchennya till the skladu 
navchalno-metodychnyh kompleksiv, 
tobto vykorystannya prohramnyh zasobiv 
razom with suprovodzhuyuchymy 
drukovanymy materialamy. The use of 
modern ICT tools in the educational 
process, as well as any traditional 
teaching aids and systems, should be 
based on general principles. These 

include: the principle of unity of 
education, upbringing and development; 
principles of scientific systematicity; 
consciousness of creative activity of 
students in education; the principle of 
clarity, the principle of strength of 
knowledge acquisition, formation of skills 
and abilities; the principle of a 
differentiated approach to the teaching of 
each student under the conditions of 
collective work of the group; the principle 
of developmental learning. Specifying the 
requirements for the educational process 
organized with the use of ICT, the 
following principles can be distinguished 
as the main ones: The principle of 
science. The reproduction of educational 
material, in particular with the use of 
ICT tools, must be adequate to scientific 
knowledge and at the same time 
accessible to students. Methods of 
presenting educational material must 
correspond to modern scientific methods 
of cognition. These are the methods of 
modeling (physical, natural, 
mathematical, informational), the 
methods of system analysis, which 
contribute to the deepest knowledge of 
knowledge. In the conditions of 
informatization of pedagogical education 
any pedagogical technologies are 
inconceivable without wide application of 
ICT that allow to reveal fully pedagogical, 
didactic functions of these methods, to 
realize the potential opportunities put in 
them. 

ICT is an easy way to solve problems 
of storing, finding and delivering 
information to students. Currently, the 
university has accumulated significant 
information resources in electronic form, 
but the available examples of the use of 
ICT in universities are presented in 
fragments. This is primarily due to the 
lack of scientific and methodological 
framework, a clear idea of technical and 
methodological problems, the use of ICT 
in the educational process. Despite some 
successes in the use of ICT, the results 
obtained are fragmented, have private 
solutions, are not replicable and 
implemented in different educational 
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institutions. Therefore, the tasks come to 
the fore: the creation on the basis of 
generalizations and development of the 
achieved results of the use of ICT in the 
educational process of a single concept of 
building an information educational 
environment; development of methods 
for designing and implementing an 
information educational environment in 
the educational process in order to 
further improve the efficiency of 
education, expand the export of 
educational services and adequate 
response to the growing dynamics of 
knowledge change, especially in the field 
of pedagogical sciences. The main 
principles of using modern ICT in 
engineering education are: clear 
definition of purpose, purpose; 
scientificity; increase motivation; 
purposefulness; openness; systematicity; 
use in technology only those components 
that guarantee the quality of education; 
efficiency; ensuring a high level of 
individualization of education; providing 
stable feedback; monitoring the 
development process; logical 
completeness; practicality; 
professionalism; leading role of the 
teacher. 

Thus, in the context of the 
organization of education we can identify 
the following methodological approaches, 
which are often used in practice: - 
systemic – taking into account the close 
relationship with the concept of integrity, 
structure, connection, element, 
relationship, subsystem; - personality-
oriented – taking into account the 
characteristics of each individual in the 
process of its free development; - 
personal-activity – creation of conditions 
for emergence of a special position at the 
student concerning knowledge;- reflexive 
– rethinking and restructuring by the 
subject of the content of his experience; - 
dialogical – stimulating the disclosure of 
creative potential and ensuring the 
formation of personal independence, 
responsibility; - creative – development of 
abilities, is necessary for successful 
progress towards the goal set by the 

person; - competence – aimed at the 
comprehensive acquisition of knowledge 
and methods of practical activities that 
ensure the successful functioning of the 
teacher (manager) in key areas of life in 
the interests of both himself and society, 
the state; - axiological, which considers 
the subject of the development of the 
culture of personal relations; - 
acmeological – the holistic development 
of man, ie movement to his "acme" (top), 
the manifestation of the phenomenon of 
professional maturity, which is based on 
professional competence, pedagogical 
skills and humanistic orientation of the 
individual, a strong motivation for self-
improvement; - andragogic – involves the 
establishment of a special climate 
conducive to adult learning; determining 
the direction of learning; development of 
plans (projects) of educational activity – 
and all this is obligatory with 
participation of the student; 
implementation of educational activities, 
assessment. 

Conclusions and research 
perspectives. The current situation in 
education, in particular the reduction of 
hours devoted to the study of 
fundamental disciplines, encourages the 
search for ways that would compensate 
for the compaction of time for the 
acquisition of fundamental knowledge. 
Methodologically important approaches 
that will contribute to the improvement 
of fundamental mathematical training 
include systematic, personal, activity, 
reflexive, competence, and synergetic 
approaches. 
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THE USE OF SPECIALIZED TUTORING METHODS IN HIGHER INSTITUTIONS 
FOR THE SECOND BACHELOR’S DEGREE STUDENTS DURING TEACHING-
LEARNING THE FOREIGN BUSINESS LANGUAGE BASED ON THE FACULTY 

OF INTERNATIONAL RELATIONS 

T. S. Skyrda* 

In globalized and progressive world more stringent requirements to high institutions are set. 
Future specialist in international relations not only should be familiarized with professional 
business competences including a certain number of skills, but due to the principles of the State 
Educational Standarts in Ukraine they should be able to read foreign scientific and   technical 
literature, find out necessary information and apply the results in a proper way in their professional 
activity in   foreign languages as well. The students’ level of mastering the language directly depends 
on the teaching methods being used.         

It could be observed during all its history the foreign business language teaching methods changed a lot 
of times emphasizing reading, translating, audition or combining these processes. Each method possesses 
its own certain importance and answers the specifically set pedagogical tasks e.g. brainstorming, audio-
visual aids, group activities etc. The teaching literature review makes it possible to state that nowadays 
there is no an ideal, universal method yet that would enable to cover all the aspects in such a short time 
given to the foreign business language teaching-learning in higher institutions. The known combination of 
the existing methods and the teacher’s qualification, therefore, enables to make the lectures interesting and 
more effective. Methods: The given research paper is based on the theoratical material of the appliance of 
various teaching business foreign language methods for the second bachelor's degree students based on 
the faculty of international relations, as well as on the basis of the results from questioning the second 
bachelor's degree students who study foreign languages for special purposes in the field of international 
relations professions, and also of the results from questioning teachers specializing in teaching foreign 
languages for special purposes. Results: In the students’ opinion, the most effective methods of teaching 
foreign languages for special purposes in the field of international relations professions are the following: 
brainstorming method, in-group committee work and audio-visual aids. 
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qualification.     

ВИКОРИСТАННЯ СПЕЦІАЛІЗОВАНИХ МЕТОДІВ НАВЧАННЯ У ЗВО ДЛЯ 
СТУДЕНТІВ ДРУГОГО МАГІСТЕРСЬКОГО РІВНЯ ПІД ЧАС ПРОЦЕСУ 
ВИКЛАДАННЯ-УЧІННЯ ІНОЗЕМНОЇ ДІЛОВОЇ МОВИ НА ФАКУЛЬТЕТІ 

МІЖНАРОДНИХ ВІДНОСИН 

Т. С. Скирда 

У глобалізованому та прогресивному світі до вищих інститутів висуваються більш 
жорсткі вимоги. Майбутні спеціалісти з міжнародних відносин не тільки повинні бути 
ознайомлені з професійними компетенціями бізнесу, включаючи певну кількість навичок, але 
завдяки принципам державних освітніх стандартів в Україні вони також повинні мати 
можливість читати зарубіжну науково-технічну літературу, необхідну інформацію та 
належним чином застосовувати результати у своїй професійній діяльності іноземними 
мовами. Рівень оволодіння студентами мовою безпосередньо залежить від використовуваних 
методів навчання.  

Отже, наскільки ми бачимо, за всю свою історію методи навчання іноземної мови багато 
разів змінювалися, роблячи акцент на читанні, перекладі чи прослуховуванні чи поєднанні 
цих процесів. Кожен метод має свою певну важливість і відповідає конкретно поставленим 
педагогічним завданням, наприклад мозковий штурм, аудіо-візуальні засоби, групові заходи 
тощо. Огляд навчальної літератури дає змогу стверджувати, що в даний час ще немає 
ідеального, універсального методу, який би дозволив охопити всі аспекти за такий короткий 
час, що надається іноземній діловій мові в процесі вікладання та навчання у вищих 
навчальних закладах. Тому поєднання відомих методів та кваліфікації викладача дозволяє 
зробити лекції цікавими та більш ефективними. Методи: наведена дослідницька робота 
базується на теоретичному матеріалі застосування різних методів навчання іноземної 
ділової мови для здобувачів другого ступеня бакалавра на основі факультету міжнародних 
відносин, а також на основі результатів опитування студентів другого ступеня бакалавра, 
які вивчають іноземні мови спеціального призначення у сфері професій міжнародних 
відносин, а також результати опитування викладачів, які спеціалізуються на викладанні 
іноземних мов спеціального призначення. Результати: на думку студентів, 
найефективнішими методами навчання іноземних мов спеціального призначення у сфері 
професій міжнародних відносин є такі: метод мозкового штурму, групові заходи та 
аудіовізуальні засоби.  

 
Ключові слова: методика викладання, навчання іноземної ділової мови, вища освіта, 

студенти другого ступеня бакалавра, міжнародні відносини, професійна діяльність, 
кваліфікація виклалача. 

 
Introduction of the issue. One of the 

primary challenges of tutoring foreign 
business language in higher educational 
institutions is to provide such methods 
of teaching that will be able to adapt 
future specialists to changes in the 
hectic global world. The most important 
task of tutors is to apply methods of the 
21st century providing maximum 
learning opportunities for all students in 
the class taking into consideration the 
fact, that one individual differs from 
another one. Students differ as to 
characteristics, interests, aptitude, 
previous training, aims, attitudes and 

background experiences. Not two groups 
are the same, each has its own 
personality and each tutor should be 
aware how to apply a wide array of 
teaching strategies.  

Modern conditions require not only 
the use of new technologies in teaching 
foreign business languages, but also 
changes in methods of teaching and the 
ability to introduce the latest innovative 
technologies in the process of tutoring 
foreign languages on the part of the 
teacher. Institutions of higher education 
prefer using active methods of teaching, 
which are directed at forming students’ 
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independence, flexibility, critical 
thinking. The most effective principles of 
the students’ cognitive activity, 
developing their creativity, interests, 
skills and other mental characteristics 
include the following: 

1. Students obtained knowledge and 
skills by learning not just by listening to 
audio materials, writing an assessment 
check or talking about something, but 
through questions and problems 
concerning the definite issue. 

2. Students perceive information 
better if the presented material is 
relevant to their interests and future 
work requirements: correlation of the 
given material in textbooks and the 
events and situations that are happening 
in the students' real world. 

3. Reinforcement of learning is 
required: some concepts, business 
theory and a number of activities should 
be provided once-over. 

The main issues in various teaching 
methods during learning foreing 
business language are the usage the 
structure of computer training programs, 
lectures, question and answer method, 
discussion, brainstorming, group 
activities, panel disscussion, debate, 
role-playing situations, demostrations, 
independent study, guest speakers, field 
trips, audio-visual aids, simulations and 
games, case problems, etc. 

Penetration of innovation in all 
spheres of human activity simplifies the 
process of interpersonal and business 
communication. There is no doubt that 
innovative technologies also have 
revolutionized education. 

Current state of the issue. A review 
of English business texts demonstrated 
that only very few authors considered 
language as a possible way of both 
conveying the business information and 
learning foreign language 
simultaneously. Today’s international 
business scholars treat methodology of 
language as an issue at the heart of their 
subject area Brannen, Mughan (as 
language determines organizational 
communication, constitutes the 

foundation of knowledge creation). 
Academician A. Mirolyubov made a great 
contribution into foreign language 
teaching methods structuring, having 
published his book "The History of Native 
Foreign Language Teaching Methods". 
According to the analysis of scientific-
pedagogical and methodical literature, 
foreign language learning can be traced 
back into ancient days. B. Bj ◌ऺrkman, 
K. A. Ganshina, N. I. Gez, 
G.  O. Hellekjær, B. Kumaravadivelu, 
V. E. Raushenbakh, Jack Richards, 
E. Roulet, L. V. Shsherba, F. C. Sierra. 
studied the history of foreign language 
teaching methods and this year the 
Academy of International Business 
marks the 60th anniversary. The oldest 
journals in the field, the Journal of 
World Business and our sister journal 
the Journal of International Business 
Studies, have reached their 53rd and 
49th volumes [2].     

Aim of the research is to define the 
role of various interactive methods of 
teaching a foreign business language to 
second degree bachelor students at the 
Faculty of International Relations in the 
educational process. 

The following tasks were set to reach 
the aim of the research: 

- to substantiate the reasonability of 
using various interactive methods of 
teaching foreign business language in 
the educational process; 

- to define the peculiarities of soft 
skills and hard skills formation; 

- to illustrate some aspects of various 
teaching foreign business language 
methods. 

Research methods. Taking into 
account the aim and objectives set in the 
study, the following methods of research 
were used: brainstorming, in-group 
committee work and audio-visual aids. 

Results and discussion. Modern 
methods of teaching business language 
are characterized by interaction, 
communication and active participation. 
It is believed that an interactive group 
must incorporate participation in order 
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to assure student-centered teaching and 
better results. Brainstorming is one of 
the popular techniques of participative 
approach to decision making which can 
be employed in a pedagogic situation. In-
group committe work is an ability, 
effective improvement of learning in 
order to strengthen class management, 
give full play to the personal 
accomplishments and professional 
qualities of the main students of the 
students, and improve students’ self-
management, effectively enhance 
students’ sense of belonging and pride, 
enhance the group’s sense of collective 
honor. Use of audio-visual aids help in 
maintaining discipline in the class since 
all the students' attention are focused on 
learning. This interactive session also 
develops critical thinking and reasoning 
that are important components of the 
teaching-learning process [3]. 

Audiovisual aids provide opportunities 
for effective communication between 
teacher and students in learning. For 
example, in a study on English as 
Foreign Business Language, the 
difficulties faced by foreign business 
language learner are lack of motivation 
and exposure to the target language, as 
well as lack of correct pronunciation by 
the teacher, and such difficulties can be 
overcome by audio aids as purpose of 
communication and visual aids as more 
exposure [9]. 

A derivative of the discussion 
technique is brainstorming. 
Brainstorming is the random generation 
of ideas based around a topic. There is 
no editing or ordering of these ideas. 
They may then be used as the basis for 
another activity such as writing or 
speaking. For this method to be effective, 
students of higher educational 
institutions must understand how it is 
applied, for example: brainstorming is a 
kind of the responses on the given topic 
by writing all the words they associate 
with it on a sheet of paper and later on 
the board. If the group is equipped with 
smart board, the responses can easily be 
recorded. The tutor can also record their 

esponses even by using simple recorders 
or similar devices. Brainstorming can 
encourage learners to think more freely 
and innovatively than if they were doing 
a more restricted and routinous 
situation. The first phase of 
brainstorming is to get as many 
responses as possible. In the initial 
stages of brainstorming, none of the 
ideas offered by the students should be 
criticised, even students can evaluate 
each one according to criteria that they 
establish. It allows students to remember 
what they know, and to teach each 
other. It is a dynamic and stimulating 
way to lead learners into a topic. 
Brainstorming is a tool that uses a 
relaxed, informal atmosphere combined 
with lateral thinking to solve problems 
and find solutions.  Inspite of its 
importance in the generation of new 
ideas, many students do not have 
enough training to use it. This activity 
will teach students to brainstorm 
effectively. All these skills are essential to 
prepare students for real life situations. 

Brainstorming techniques can be 
essential tool for students team 
collaboration in the classroom. When 
students share and build up their ideas, 
they can plan for problems, create 
solutions and plan new ventures. 
Additionally, there are many types of 
brainstorming techniques to apply in 
both individual and group settings. 
Brainstorming consists of several various 
categories of techniques that incorporate 
visuals, group ideation and individual 
approaches to creating solutions and 
planning operations: 

1. Silent brainstorming methods 
involve groups and individuals who come 
up with ideas in writing or through 
another quiet medium. 

2. Analytical brainstorming 
techniques consist of using evaluation, 
data and analysis for brainstorming in 
teams or individually. 

3. Hypothetical brainstorming asks 
"what if" questions, poses role-play 
scenarios and focuses on creative 
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problem-solving, sometimes in 
nontraditional ways. 

4. Collaborative brainstorming 
involves teams who either discuss ideas 
or brainstorm silently in groups for later 
conversations about the topic. 

5. Blind writing gets teams and 
individuals to record their thoughts, 
questions and ideas related to anything 
they wish. The blind write technique is 
common among writers and creatives, 
but business professionals can benefit 
from it, too. Blind writing is effective for 
overcoming writers' block and even the 
most random snippets and ideas can 
evolve into solid foundations for strategic 
planning and business development. 

6. The fill-in-the-gaps approach to 
brainstorming consists of identifying the 
starting point and end result of a desired 
process or application. For instance, a 
business identifies its starting point as 
the product development stage. The 
desired objective is to generate profit. 
The business 'fills in the gaps' by 
outlining the necessary steps and 
actions it must take to go from the 
starting point (in this case, product 
development) to the end result (earning 
profits). 

7. The mind-mapping technique uses 
visual tools to form a picture of the 
relationship between a central topic and 
supporting ideas. Mind maps can take 
the form of bubble charts, diagrams or 
graphic organizers and help students 
working in a team build on ideas and 
create strategic outlines. For instance, a 
marketing team can use the mind map 
technique to brainstorm the digital 
channels they want to use to promote 
their website content 

8. A SWOT analysis is a tool you can 
use both personally and at work to 
evaluate and make decisions about a 
particular subject. In this analysis, an 
individual will investigate both internal 
and external factors. Internal factors are 
positive (strengths) or negative 
(weaknesses) that exist within the 
business team and are able to be 
changed or affected in some way. 

External factors are positive 
(opportunities) or negative (threats) that 
exist outside of the subject students are 
evaluating and cannot necessarily be 
changed or affected by the group in any 
way. 

9. Reverse brainstorming involves 
looking at the final result or objective 
and finding ways to make the outcome 
happen. For instance, a manufacturing 
company's project management team can 
use reverse brainstorming to come up 
with ideas that can cause problems with 
operations. When the team identifies all 
the ways they can cause problems, they 
can find the strategies that they can use 
to solve them. 

10. Brainstorming happens in 
groups with this ideation process. In 
group ideation sessions, teammates can 
share ideas and build up innovative 
concepts they come up with during 
meetings. Group ideation is beneficial 
because it encourages open 
communication and feedback that can be 
beneficial to the development stages, 
production phase and distribution of 
new products and services. 

Courses relating to business language 
learning offer multiple opportunities to 
use group work. Method of in-group 
committee work is used when an issue or 
material is analyzed. Depending on the 
situation it is necessary to consider the 
same set of topics. Groups should 
consist of no more than five students. It 
is also important to use a different 
configuration of students. It is essencial 
for the tutor to circulate among the 
groups as the students are working. One 
use of the committee learning work 
process that helps bring the community 
into the classroom is to have a group 
collect data from the community and 
then report it to the class. One form is to 
have students interview business, labor, 
government, and consumer leaders in 
the community about the topic and then 
report on the interviews to the group. 

It will be important for the group 
activities, for in-group committee 
teaching-learning process to determine 
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that the best way is: to keep in touch; 
not be afraid to raise hands; be honest 
with yourself and your groupmates about 
the time you can commit and when the 
opportunity arises to use your talents, 
step up; whetherstudents are great 
writers, enjoy social networking, like to 
fundraise; committee meetings and 
outreach to classmates should be fun; be 
competitive; create communications, 
dinner programs and other projects with 
this in mind; not give up (the best 
committees are those that are not afraid 
to do a little arm twisting. 

Students who have experience in 
learning a foreign business language 
know that vocabulary is always one of 
the major problems in language learning 
process. Audio-visual approach marked 
the start of the technological age in 
language teaching and it did introduce 
important new element and emphasized 
the need for visual presentation and 
possibility of eliciting language from 
visual cues.  

The affordances of audio-visual 
materials in enhancing speaking skills 
can be seen clearly that the use of audio-
visual materials helps students in 
improving their speaking skills. They can 
see and hear the words which could help 
them to remember better when speaking. 
They can pronounce it correctly as they 
already hear the correct pronunciation 
from the audio before they talk. Apart 
from that, it helps in creating 21st-
century learning where more emphasis is 
given on the use of Information 
Comunication Technologies. Seeing 
language-in-use is one of the main 
advantages of video is that students do 
not just hear language, they see it too. 
All such paralinguistic feature give 
valuable-meaning clues and help viewers 
to see beyond what they are listening to 
and thus interpret the text more deeply. 
Cross-cultural awareness is video 
uniquely allows students a look at 
situations far beyond their classroom. 
The power of creation is when students 
use video cameras themselves they are 
given the potential to create something 

memorable and enjoyable. The camera 
operators and directors suddenly have 
considerable power. The task of video- 
making can provoke genuinely creative 
and communicative uses of the language, 
with students finding themselves doing 
new things in Business English. The 
‘Dubbing method’ consists of replacing 
the original soundtrack with another 
voice, imitating as accurately as possible 
cthe timing, phrasing, and lip movement 
of the original dialogue [13]. Computers, 
interactive boards, tablets and mobile 
phones have opened up new alternatives 
to traditional teaching methods 
Especially since the appearance of the 
Internet and Wi-Fi in higher institutions, 
the amount of digital material available 
has been continuously developing. 
Multimedia textbooks and teaching 
materials are available in digital format. 
The Internet opens up opportunities to 
communicate with native speakers 
virtually anywhere in the world. The 
usage of various Video materials can 
bring the outside world to students, 
introducing different cultures, new 
places and ideas. They provide a great 
way to integrate new content and 
language learning at the same time 
giving students the opportunity to learn 
about a whole range of subjects and 
ideas, at the same time as learning 
English [14]. YouTube Education which 
is free and has no ads, curates 
YouTube’s content for educational 
purposes and allows teachers to create a 
playlist that can be shared with 
students. Teachers use audio-visual 
material not only designed specifically for 
learning purposes, such as language-
learning platforms and mobile apps but 
also created for the general public, such 
as TV series, films and even social 
networks, including Facebook and 
Twitter In fact, technological progress 
has increased the availability of certain 
computer programs and software, free of 
charge on numerous occasions, that 
facilitate the manipulation of clips to cut 
scenes, add captions and add voice-over. 
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The presented theoratical material 
gave the opportunity to investigate the 
importance of such methods as 
brainstorming, audio-visual aids and in-
group committe during 
teaching/learning the foreign business 
language process with the help of the 

survey made at the faculty of 
international relations. 

The survey results show that 
brainstorming, audio-visual aids and in-
group committe methods are considered 
to be the most popular for both the 
tutors and the students (Table 1). 

Table1  
Types of methods 

Methods Tutors % Students % 
Brainstorming 10 50 % 30 60 % 
Audio-visual aid 5 25 % 15 30 % 
In-group committee 4 20 % 4 8 % 
Other methods: direct, grammar 
translation 

1 5 % 1 2 % 

Total 20 100 % 50 100 % 
 
The results above show that the top 

three popular methods are brainstorming 
50 % (N=10) among the english language 
tutors, brainstorming 60 % (N=30) 
among students; audio-visual aid 25 % 
(N=5) among the english language tutors, 
audio-visual aid 30 % (N=15) among 
students; in-group committee 20 % (N=4) 
among the english language tutors, in-
group committee 8 % (N=4) among 
students. Small percentage indicate 
other methods 5 % (N=1) and 2 % (N=1). 

Conclusions and research 
perspectives. Penetration of innovation 
in all spheres of human activity 
simplifies the process of interpersonal 
and business communication. There is 
no doubt that innovative methods also 
have revolutionized education. Use of 
modern technologies in teaching 
business foreign languages provides so 
many options as making teaching 
interesting and also making teaching 
more productive in terms of 
improvements. 

For the same reasons, not all 
professionally-oriented methods of 
teaching foreign business languages are 
actively used by teachers and are highly 
appreciated by students. Therefore, 
methods that have not found much 
support from students and teachers 
should be more thoroughly and carefully 
studied. To this end, it could be 

recommended to organize special 
training session seminars that would 
allow teachers to be informed of new 
methods of teaching foreign languages 
for professional purposes, their 
particularities, and to help their active 
implementation in the learning process. 
The variety of different methods in 
foreign business language tutoring is 
necessary to be combined with each 
other to achieve the desired result. 
Modern language education aimed at the 
formation of a multicultural identity, 
with the skills of self-analysis and use in 
future work. 
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scientific sources conducted, it was concluded that the method of storytelling provides a wide space 
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importance of storytelling in the formation of communication skills in future medical professionals is 
determined; the effectiveness of using this innovative method at different stages of practical training 
is substantiated; the approximate structure of sample story is determined, as well as the variants of 
plot that can be used in accordance with the educational purpose are described in detail, and 
examples of practical implementation of stories in the context of teaching social sciences and 
humanities in medical institutions of higher education are provided, namely: "Ukrainian language 
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identified. The further prospects of scientific research in a certain direction, which may relate to 
measuring the effectiveness of the method of pedagogical storytelling by conducting a survey among 
students and/or teaching staff with the further statistical analysis of the data obtained, as well as 
the formation of guidelines for effective use of storytelling in educational sphere of the Healthcare 
industry. 

 
Key words: storytelling, method, plot, character, educational process, training of medical 

specialists. 
 

ВИКОРИСТАННЯ СТОРІТЕЛІНГУ  
ЯК ІННОВАЦІЙНОГО МЕТОДУ ПІД ЧАС ВИКЛАДАННЯ СУСПІЛЬНО-

ГУМАНІТАРНИХ ДИСЦИПЛІН У МЕДИЧНИХ ЗВО 

М. В. Кірячок, О. В. Горай, О. В. Антонов 

У статті представлено результати наукового аналізу поняття "сторітелінг" як методу 
навчання та обґрунтовано ефективність використання цього інноваційного методу під час 
викладання суспільно-гуманітарних дисциплін у медичних закладах вищої освіти. На основі 
аналізу наукових джерел зроблено висновки про те, що метод сторітелінгу відкриває перед 
викладачем та студентом широкий простір для співпраці у творчості, результатом якої 
стануть глибокі знання та особистісний розвиток здобувача освіти. Він сприяє посиленню 
мотивації до навчання, створює здоровий психологічний мікроклімат у колективі, сприяє 
підвищенню рівня навчальних досягнень студентів.  Визначено значущість сторітелінгу у 
формуванні навичок комунікації в майбутніх медичних фахівців, обґрунтовано 
ефективність використання цього інноваційного методу на різних етапах практичного 
заняття; визначено орієнтовну структуру історії, докладно схарактеризовано варіанти 
сюжетів, що можуть бути використані відповідно до освітньої мети, та наведено приклади 
практичної реалізації історій у контексті викладання суспільно-гуманітарних дисциплін у 
медичних закладах вищої освіти, зокрема таких, як: "Українська мова (за професійним 
спрямуванням)", "Історія медицини". Також визначено можливості використання технічних 
засобів навчання, онлайн-інструментів та мобільних застосунків для створення історій і їх 
використання в педагогічній практиці. Окреслено подальші перспективи наукових розвідок у 
визначеному напрямі, що можуть стосуватися вимірювання ефективності методу 
педагогічного сторітелінгу, шляхом проведення анкетування серед здобувачів освіти та 
науково-педагогічних співробітників ЗВО і подальшого статистичного аналізу отриманих 
даних, формування методичних рекомендацій щодо ефективного застосування сторітелінгу 
під час підготовки фахівців для галузі охорони здоров’я. 

 
Ключові слова: сторітелінг, метод, сюжет, герой, освітній процес, підготовка медичних 

фахівців. 
 
Introduction of the issue. At the 

present stage of development of higher 
medical education the priority is not only 
the formation of a highly qualified 
specialist, but also the development of a 
unique personality capable of 
comprehensive perception of new 
experience, open to new knowledge, 
trained interlocutor, who mastered the 
basics of oral and written speech, can 
properly use language(s) in different 
speech situations according to the 
purpose and situation of communication. 

According to the concept of student-
centered education, a graduate of a 
higher education institution must have 
deep professional and general 
knowledge, be able to quickly adapt to 
changes in society, have developed skills 
of critical thinking, capable of making 
quick and confident decisions in 
situations of uncertainty and multiple 
choice, which is the key demand for such 
a specialist in the labor market. 
Therefore, the process of training future 
medical specialists requires continuous 
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search and implementation of modern 
teaching methods and technologies in 
educational activities, one of such 
methods is storytelling. 

Current state of the issue. Studies of 
domestic scientists devoted to the 
analysis of the essence of the storytelling 
method and ways of its application in 
pedagogical practice were conducted by 
N. A. Vasylkivska, L. H. Kaidalova, 
H. M. Hych, S. P. Palamar, 
S. O. Mykytiuk, Yu. A. Makovets-Hodz, 
I. L. Pobidash, L. F. Panchenko and 
other. The relevance of the use of 
storytelling in educational activities is 
confirmed by the results of scientific 
research of such foreign researchers as 
K. Gahhaler, M. Alterio, J. McDrury, 
J. Methews, F. Van Gils, P. McGee. 
Particular attention is paid to the issue 
of multimedia (digital) storytelling, which 
involves the creation of story(ies) with the 
help of modern computer technology and 
the use of such material in higher 
education. Today, storytelling is widely 
used in various social spheres, thus its 
strong points lie in the strong connection 
between ideas and emotions, which 
together can actively influence the 
recipient leaving a lasting image in the 
student’s mind. Therefore, storytelling 
has been the subject of scientific 
research in the field of marketing, 
journalism, etc. for several decades, 
thus, a lot of scientists dedicated their 
work to studying the art of creating a 
successful story, namely: M. Livin, 
K. Lowrence, P. Smith, A. Simmons and 
other.  

Aim of research is to determine the 
theoretical features of pedagogical 
storytelling as a method of teaching and 
justification of the effectiveness of this 
innovative method in the teaching of 
social sciences and humanities in 
medical institutions of higher education. 

Results and discussion. Story was 
recognized as an effective way and 
means of transmitting information for 
different purposes, including educational 
process, for the emotional content and 
vivid imagery of such texts inevitably led 

to a deeper immersion in the content of 
the story and, consequently, better 
learning outcome. 

Nowadays, storytelling is becoming an 
object of interest for teachers around the 
world, because the presentation of 
educational material in the form of a 
story constructed on a certain principle 
allows not only to facilitate its 
assimilation by engaging imagination, 
logic, vivid imagery and even acting and 
public speaking skills, but also to build 
strong psychological communication 
between members of the study group, 
student and teacher, which will improve 
the quality of knowledge acquisition. 
L. H. Kaidalova notes that storytelling is 
of paramount importance, especially 
when applied in the process of training of 
medical specialists, and emphasizes the 
need for its use in the pedagogical 
practice of teachers of medical 
educational institutions, for "this method 
is convincing, accessible, motivating, 
amplifying, stimulating" [1: 138]. 
According to the researcher, storytelling 
performs a number of important 
functions, among which, in our opinion, 
the following should be singled out: 
educational (increasing the level of 
learning material), motivational (the 
process of learning can be turned into an 
exciting journey through storylines; 
stories can inspire and encourage self-
development and in-depth study of the 
subject), persuasive (improving the 
ability to operate with facts, give 
convincing arguments and illustrate 
them with well-chosen examples), 
communicative (development of 
communicative skills, ability to dialogue 
with the audience, active listening and 
interpreting skills). Given the expressive 
nature of the story, storytelling can have 
a profound effect on the consciousness of 
the learner, as well as to form his/her 
values, stimulate the ability to 
empathize, amplify awareness of 
responsibility for actions, which is 
important in the process of training of 
medical professionals) [1]. 
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According to S. P. Palamar and 
M. S. Naumenko, storytelling is a 
modern innovative trend in education, 
and its conceptual differences include 
"ease, lack of obsessive suggestions, 
listening to or reading such a story; the 
audience will draw the right conclusion 
and remember a much larger amount of 
information" [2: 51]. Note that the 
experience of working with stories during 
training will be useful in the further 
professional activities of health 
professionals, because specialists in the 
sphere of healthcare must have a high 
level of communication skills, possess 
the art of persuasion, the ability to 
verbally support, reassure, imply a 
positive mindset. 

We agree with the opinion of 
I. L. Pobidash that the plot, the main 
character, emotions, details and 
conclusions should be an integral part of 
any story [3: 148]. It is worth noting that 
an important element of storytelling is 
conflict, overcoming which leads to a 
positive result for the character(s) and in 
the educational process becomes a 
solution to the underlying educational 
problem and aims to achieve a certain 
learning outcome: motivation to learn; 
means and ways to overcome obstacles 
on the way to the goal; the ability to 
make choices in situations of 
uncertainty; the ability to analyze 
mistakes, draw the right conclusions, 
etc. When creating a text applicable to be 
used at different stages of practical 
training, its author should follow the 
basic rules for creating a story: clearly 
structure the text; pay special attention 
to the logical structure of reasoning: 
thesis (main idea) – argument – example 
– conclusion. 

Also, keep in mind that the important 
difference between academic and 
ordinary storytelling is the presence of 
the main character. Characters of such a 
text can be real or fictional; both people 
and certain objects can be incorporated, 
as well as the ideas, concepts that will 
act in given situations. 
Yu. A. Makovetska-Hudz notes the need 

for the main character of the story to 
evoke an emotional response in the 
audience [4], and therefore the selection 
of characters needs special attention. 
The protagonist does not have to be 
exceptionally positive, on the contrary, 
the presence of shortcomings, mistakes 
in actions make him/her "lively", more 
understandable to listeners, who can 
recognize themselves in the actions of 
the hero, and thus understand that even 
the most difficult life or professional 
situation you can find a way out. 

A well-written and intriguing plot 
forms the central core of any story. 
K. P. Havrilovska and 
Yu. Yu. Demianchuk note that the basic 
plot components of storytelling include 
the following: "from rags to riches" 
(sudden success, due to own efforts or by 
coincidence); "adventure" or "quest" (a 
journey to achieve the goal); "back and 
forth" (gaining new experience in an 
unexpected situation and returning to 
normal conditions); "comedy" 
(overcoming misunderstandings for 
victory); "tragedy" (complete fiasco and 
fair retribution); "revival" (recovery after a 
long decline); "victory over the monster" 
(complete victory and reward) "[5: 86]. 

Classical structure of the plot implies 
the fact that main character has an aim 
or purpose, which requires him/her to 
follow the path until the end-objective is 
completed with particularly articulated 
result. Such a story can be useful at 
different stages of practical training: 
from the initial motivation of learning to 
systematization and generalization of 
knowledge. Quest stories will help to 
show that small successes become the 
basis of a great victory, without them it 
is extremely difficult or impossible to 
achieve the goal. The plots which are 
based on the "fight against the monster", 
motivate to achieve the goal and faith in 
their own strength, and the plots of 
"comedy" or "tragedy" type would 
stimulate the effective analysis of 
mistakes and shortcoming. 

A slightly different approach to the 
classification of stories is offered by 



Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 3 (106) 
 

Вісник Житомирського державного університету імені Івана Франка.  
Педагогічні науки. Вип. 3 (106) 

 
 

83 
 

N. V. Makogonchuk, who defines the 
following types: cultural – tells about 
values, morality and beliefs; social – 
informs people about each other (the 
storyteller can tell children stories from 
the lives of famous people, which can 
serve as the model example for them); 
myths, legends – they reflect the culture 
and remind the target audience of what 
to avoid in life in order to be happy; 
jump story – everyone loves to listen to 
stories about mystical creatures, when 
the unexpected ending makes the 
listener jump on the chair out of fear; 
such stories help to overcome one's own 
fears; family – family legends preserve 
the history of families, these stories are 
passed down from generation to 
generation and are instructive; friendly - 
these stories unite friends, for they recall 
a certain experience they had together; 
personal – personal stories tell about 
own experiences [6: 46].  

From the standpoint of involving 
students in active interaction, 
storytelling can be passive in the case 
when the work on the choice of storyline, 
selection of characters, goal formation 
and the final educational result is 
entirely carried out by the teacher, and 
the applicant acts as an active listener; 
nevertheless, storytelling is considered 
active if students are partially involved in 
the creation of the story, namely: 
cooperative (together with the teacher) 
search for ways to overcome the 
problem, students offer their own options 
for resolving the conflict, give the main 
character certain qualities necessary to 
succeed, etc. Also, students can compose 
stories on their own according to the 
teacher's plot. For example, passive 
storytelling should be used when 
studying a new topic, when the teacher 
in the form of a proper story can provide 
information about theories, rules, etc., 
not yet familiar to students. For example, 
when the course "Ukrainian language 
(for professional purposes)" is presented 
to the medical students for the first time, 
the topic "Business Papers" can be given 
in a form of a story about a real person 

who would find out the purpose and 
features of specific documents; topic 
"Rhetoric. The Art of Presentation" 
should be supplemented with a vivid 
biography of an outstanding speaker or a 
story about a fictional character who 
succeeds through the ability to persuade 
The discipline "History of Medicine", 
which is studied in higher medical 
education, provides an overview of the 
history of development and formation of 
medical science in the context of human 
development in different eras, and 
therefore the basic chronology together 
with the stages of society of different 
times and countries can benefit from the 
use of technical teaching aids, which will 
illustrate and structure a large amount 
of educational material, putting the focus 
on the most important stages, events, 
individuals in order to form in the minds 
of students a holistic image of a 
representative of a certain era. 

Active storytelling will be a good 
option for consolidating, generalizing and 
systematizing knowledge. Thus, students 
create a story on their own, and, in order 
to work with stories to arouse the 
interest of students and result in the 
effective acquisition of knowledge, it is 
necessary to acquaint them with the 
principles of storytelling and the rules of 
creating appropriate story. For example, 
teaching the "History of Medicine" course 
provides for the study of the topic 
"Development of medicine in the XIX-th 
century. Scientific achievements of 
clinical medicine", including the life story 
of Florence Nightingale – the founder of 
the international system of training of 
secondary and junior medical staff. The 
rich life of this woman-reformer of 
nursing is full of events, which can be 
divided into separate plots and give the 
opportunity to students-storytellers to 
implement them into a whole story. Such 
work helps to present F. Nightingale's 
achievements not as a standard 
chronological list of facts, but as a set of 
vivid figurative narratives that together 
form a holistic expressive image of an 
easy-to-remember personality. 
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In general, each of the mentioned 
above plots can be modified according to 
educational needs, creating unique 
images and situations that enliven the 
theoretical material, make it more 
expressive, easy to understand and 
assimilate. 

Global technological progress affects 
the field of education, and, therefore, the 
need to use modern technical teaching 
aids, online tools, mobile applications in 
the work of the teacher is, undoubtedly, 
just only a matter of time. The use of 
digital tools in the process of creating a 
story makes it possible to visualize the 
content, make the story "alive", 
strengthen the depth of perception of 
what is heard, and thus the level of 
knowledge acquisition. 

In our opinion, the following online 
platforms and applications can be 
effective in digital storytelling: 
Storyboardthat is a platform that can be 
used to create bright images-frames to 
support your story; Canva – a 
multifunctional service that allows to 
create animated presentations, comics, 
banners, flyers, collages, infographics 
and other visualizations; such 
functionality has such applications as: 
Piktochart, VistaCreate, PicsArt, etc .; 
free online platform for creating 
illustrated books Ourboox; online 
platforms for creating comics Comic 
Master, Pixton, etc. The use of these and 
other similar online tools and 
applications is possible not only for 
teachers but also for students: such 
activity increases their level of mastery of 
modern technologies, gives the 
opportunity to express creativity, 
increases interest in learning. 

Conclusions and research 
perspectives. The storytelling method 
opens wide space for the teacher and the 
student to cooperate in creativity, which 
results in deep knowledge and personal 
development of the former. It also helps 
to increase motivation to learn, creates a 
healthy psychological microclimate in the 
team, helps to improve the level of 
students’ achievements. Our research 

identified and described the features of 
pedagogical storytelling as a method of 
teaching, in particular, outlined its 
importance in the formation of soft skills 
of future medical professionals, 
substantiated the effectiveness of this 
innovative method at different stages of 
practical training; the approximate 
structure of “story” is determined, the 
variants of plots that can be used in 
accordance with the educational 
purpose, and are described in detail; 
examples of practical implementation of 
stories in the context of teaching social 
sciences and humanities in medical 
institutions of higher education, in 
particular "Ukrainian language 
(professionally oriented)" and "History of 
medicine". The possibilities of using 
technical teaching aids, online tools, 
mobile applications aimed at creating 
visual accompaniment to stories or fully 
digitalized content and their use in 
pedagogical practice are also outlined. 
We believe that determining the 
effectiveness of the highlighted 
pedagogical method requires 
measurement and statistical 
confirmation, and, therefore, we see 
prospects for further research in 
conducting a survey among educators, 
as well as forming guidelines for effective 
use of storytelling in the process of 
training of healthcare specialists 
(including clinical disciplines). 
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