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INNOVATIONS AS AN ATTRIBUTE OF MODERNITY: PHILOSOPHICAL AND
PEDAGOGICAL DISCOURSE
D. О. Kozlov*
The paper aims at exploring the philosophical and pedagogical foundations of modernity, as
well as to figure out the innovations as an attribute of modernity. Modernity in philosophy refers
to the fundamental modification of pre-modern political philosophy of the concept of innovations.
Modernity, however, in philosophy and pedagogy refers to the move from feudal social order to
the capitalistic one under the grand project of industrialization, secularization and rationalization.
Modernity, from its commencement, possesses two innate characteristics: one is epistemological
or conjectural which is the actual philosophy, and another one is ontological or applied.
The article reveals the contents of the main theoretical approaches to understanding the
essence of innovation from the point of view of philosophical and pedagogical discourse.
Differences in the understanding of innovation in the context of different philosophical,
economical and pedagogical discourses are identified. The purpose of this article is to provide a
historical philosophical and pedagogical perspective on theories of innovation, and a sense of
their broad range. Tracing the history of the discourses of scholars, practitioners and policymakers, and exploring how and why innovation became defined by J. Schumpeter. Five types of
innovations are distinguished by the author. Also, it is stressed that the concept of "innovation"
as a new scientific and organizational combination of scientific factors is motivated by
entrepreneurial aspirations.
Therefore, it is stated that societal and political transformations perpetually cause tension in
educational systems, this is the locus of a seemingly endless struggle. The debate repeatedly
merges philosophical, epistemological and pedagogical issues. In this article a theoretical
framework of the innovations concept, relational trust and risk-taking is evoked to examine
implementation of this aspect in the learning environments. The research reported in this article
provides an analysis of pedagogical, instructional and learning innovative discourses drawn from
the point of view of philosophical and pedagogical literature.
Candidate of Pedagogical Sciences (PhD in Pedagogy), Associate Professor
(Sumy State Pedagogical University named after A. S. Makarenko)
fpdo@sspu.edu.ua
ORCID: 0000-0003-1875-0726
*
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ІННОВАЦІЇ ЯК АТРИБУТ СУЧАСНОСТІ: ФІЛОСОФСЬКО-ПЕДАГОГІЧНИЙ
ДИСКУРС
Д. О. Козлов
Інноваційне середовище відіграє надзвичайно велику роль для країни, а застосування
його є невід’ємною частиною для створення ефективної економічної стратегії держави.
Подальший розвиток інноваційної діяльності в Україні можливий за умови розуміння
значення наукової та високотехнологічної діяльності, які створюють нове знання та
інновації. Удосконалення інноваційної діяльності можливе лише за умови адекватного
умовам розвитку понятійно-категоріального апарату зазначеної сфери (відображає
сутність явища) шляхом його закріплення у базових нормативно-правових актах
(розкривають основні змістовні характеристики явища) та однорідного застосування на
практиці.
Дана стаття має на меті дослідити філософські та педагогічні основи сучасності, а
також визначити нововведення як атрибут сучасності. Сучасність у філософії
стосується фундаментальної модифікації домодерної політичної філософії концепту
інновацій.
У статті розкрито зміст основних теоретичних підходів до розуміння сутності
інновацій з точки зору філософсько-педагогічного дискурсу. Виявлено відмінності в
розумінні інновацій у контексті різних філософських, економічних та педагогічних
дискурсів. Забезпечено історичний філософсько-педагогічний погляд на сутність концепту
інновації. Простеження історії дискурсів науковців, практиків та політиків, а також дано
визначення поняття "інновація" Дж. Шумпетером, що трактується як нове наукове та
організаційне поєднання наукових факторів мотивоване підприємницькими прагненнями.
Виділено п’ять видів нововведень.
Зазначено, що суспільні та політичні перетворення постійно викликають напругу в
освітніх системах. Дебати неодноразово поєднують філософські, гносеологічні та
педагогічні питання. У цій статті теоретичні аспекти концепції інновацій виокремлено з
метою їх упровадження до освітнього процесу закладу освіти.
Проведено дослідження історіографії щодо термінів "інновація" та "інноваційний
процес". Особливу увагу приділено розгляду "відкритих інновацій". Це дозволило
відстежити як змінювалось поняття "інновації" з часом, класифікувати існуючі типи
інновацій за різними ознаками та відокремити їх відповідно до кожної категорії.
Ключові слова: інновації, інноваційна культура, сучасність, філософський дискурс,
педагогічний дискурс, освітнє середовище, атрибут.

Introduction of the issue. The
planetary, systematic and holistic scale
of analysis of the contemporary sociocultural landscape shows that the
beginning of the 21-st century is an era
of innovation, the emergence, repetition
and dissemination of which is a key
condition
for
the
sustainable
development of humanity. Innovation is
the leading way in all areas of human
life and activity: from technology and
6

economics to politics, ecology and
education.
The anthropological and axiological
dimension of innovation is undoubtedly
a priority, because it does not challenge
the thesis that innovation in economics,
management, politics, art or education
begins, above all, with a change in
values. The beginning and future
success of innovative projects belongs
to the field of acquisition by the
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subjects of their creation of new
meanings, motivation, readiness to
perceive innovations as a necessity and
a key factor of realization of the
essential forces of the personality.
While not claiming to solve the eternal
philosophical question of the primacy of
being or consciousness, it should be
emphasized that the main determinant
of the emergence of innovation is the
proper level of innovative thinking and
innovative culture formation. Such
considerations, in turn, make it
necessary to speak about strategies and
methods of development of innovative
culture, the prominence of which is
provided, first of all, by education. So,
there is need for a comprehensive
research analysis of innovations as an
attribute of modernity: philosophical
and pedagogical discourse.
Current state of the issue. A deep
analysis of theories of innovations as an
attribute of modernity, systematization
and a detailed criticism of certain
approaches are contained in the works
of
J. Alexander,
H. Haferkamp,
N. Smelzer, A. Martinelli, E. Tiryakian,
P. Sztompka,
W. Zapf,
K. Kumar,
V. Inozemtsev, P. Kutuev, N. Tikhonova,
V. Fedotova
and
many
others
(Alexander, 1994; Haferkamp, Smelzer,
1992; Martinelli, 2005; Kumar, 1995;
Tiryakian, 1991; Zapf, 1998; Sztompka,
1996; Inozemtsev, 2000; Kutuev, 2009;
Fedotova, 1997 Tikhonova et al. 2007).
These papers develop such an approach
and propose a systematization of
contemporary theories of innovations as
an attribute of modernity from the point
of view of philosophical and pedagogical
discourse.
Aim of research of this article is to
find out the essence of innovations as
an attribute of modernity: philosophical
and pedagogical discourse.
Results and discussion. Today,
leading global politicians, scientists,
representatives
of
international
business and the public, who, in
particular, have rallied around the non-

governmental
transnational
organization Rome Club, speak of
education’s decisive role in building an
innovation society. In 2018, its leaders
released an anniversary report on the
state and trends, threats and prospects
of the modern world called "Come on!
Capitalism, Short-termism, Population
and Destruction of the Planet". In the
mentioned document, A. Wijkman and
E. Weizsacker stated that the modern
world
is
moving
towards
selfdestruction,
because
unlimited
anthropocentrism,
the
desire
to
maximize income and satisfy the
hedonistic needs of people, leads to
destabilization
and
degradation
planetary and irreversibly. Thinking
about the way out of the situation
caused by the short-sightedness of
humanity, scientists point to the New
Enlightenment
–
an
innovative
education that will teach a holistic
perception of the world, responsible,
solidarity and integral humanism.
Education becomes the basis for the
sustainable development of civilization,
a source of formation and diffusion of
innovations [1: 1-3, 237].
Analyzing
the
concept
of
"innovation", it is stressed that the
world is undergoing deep and systemic,
decisive and irreversible, global and
dynamic
changes.
Mankind
is
increasingly
confronted
with
the
reductionism
of
dogmatism
and
antagonisms, thereby accelerating the
integration processes of the noosphere
and holistic understanding, forming a
transcontinental
environment
of
innovation communication. Dialectics
of innovation is in the unity of tradition
and innovation, in the interaction of the
individual and the collective. On one
hand, the world of innovation is
synergy
and
self-organization
environment, and on the other, the
priority
role
in
the
generation,
dissemination and implementation of
new ideas belongs to the active subject
– the human being.
7
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Although innovation, according to
the
statement
of
the
modern
philosopher and pedagogue V. Kremin,
is an alter ego of globalization, its
sources should be sought on an
individual
level,
because
any
innovations appearance is caused by
the
inner
individual’s
spiritualintellectual energy, the considerable
strain of his spiritual, intellectual
psycho-emotional entities [6: 153-157].
The works of the Austrian economist
J. Schumpeter contributed to scientific
thinking and theoretical enrichment of
the concept of "innovation" [11; 13]. The
scientist, considering innovations from
the point of "new combinations
realization", considered that economic
development is a process of "creative
destruction" in which new technologies
replace
old
ones.
The
author
distinguished five types of innovations,
namely: launching new products,
creating a new good or a new quality of
an existing product; introduction of
new production methods, use of new
technological processes; opening up
new markets where a particular
industry has not yet been introduced;
№
1.
2.
3.
4.
5.
6.
7.
8.

8

use of new raw materials, new sources
opening; new market construction
structures, significant changes in
production
organization,
major
reorganizations, etc. [11: 159]. In
general,
J. Schumpeter
considered
"innovation" as a new scientific and
organizational combination of scientific
factors motivated by entrepreneurial
aspirations.
We
agree
with
the
scientist’s view that "innovations" are
any possible changes aimed at
introducing and using new goods, new
production and vehicles. At the same
time,
as
V. Manuylenko
and
A. Myshchenko emphasize that a
significant
drawback
of
the
Schumpeterian innovation concept was
that its limited innovation solely to
economic activity [8: 23].
It should be noted that currently
there are different methodological
approaches
to
the
innovations’
classification.
Thus, innovations in education
according to the level of innovation
change V. Vakulenko proposes to divide
into eight ranks (Table 1):

Table 1
The innovations’ classification according to V. Vakulenko [2]
Levels
Characteristics
tradition reproduction, primary properties regeneration of the
zero level
educational system
first level
quantitative changes in the system at constant quality
system elements regrouping and organizational and pedagogical
second level changes, new combinations of known pedagogical means, their
sequence change, rules of use, etc.
adaptation changes of the educational system in new conditions
third level
without going beyond the old model of education
the emergence of a new solution to a particular educational
fourth level
problem
the emergence of "next generation" educational systems,
fifth level
changing most of the primary system properties
new educational system creation with a qualitative change of its
sixth level
functional properties while maintaining the system-forming
functional principle
seventh
a fundamental change in the educational system under which a
level
new basic functional principle emerges
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In the middle of the 20-th century,
innovations gained significant influence
beyond the economic sphere, and they
integrated into other spheres of social
life. According to the innovation objects,
innovations start to be classified into
groups,
including
product,
technological, marketing, management,
social, environmental, etc. Finally, a
new industry is formed – innovation,
the subject of which are patterns,
trends, features and technologies of
innovation
creation [5:
18].
An
important place in the subject field of
innovation takes the question of the
subjects, ways and stages of the
innovation process, the introduction of
innovation in a broad socio-cultural
context.
Thinking about the innovation
phenomenon, scientists pay attention
to the factors and the process of
adoption of innovation by the general
public. So, the famous researcher of the
innovation theory is E. Rogers in the
work "Diffusion of Innovations" (1962)
distinguished five categories of people
depending on their innovation adoption:
innovators – subjects that open to
innovation, at their own risk, to receive
and disseminate it among others i.e.
the critical mass required for the initial
launch of the innovation; early followers
– an authoritative society part that
becomes a source of information about
innovations; the early majority is a
fairly discreet and moderate part of the
population who disseminates and
legitimizes innovation only after careful
analysis; the late majority – the
population segment that, despite
continued skepticism and distrust of
innovation, nevertheless subsequently
accepts and disseminates innovations;
lagging behind – members of the
society, who are quite attached to
tradition, accept innovation the last; by
the time laggards embrace innovation,
it can already become a tradition [13:
136-137].

The ways analysis of innovations
introduction makes it possible to state
that the spread of new is an essential
innovation sign. In this context, the
concept of "novation", "novatorship"
and
"innovation"
should
be
distinguished. "Novation" means the
emergence of new knowledge, ideas,
inventions. Novation is not necessarily
integrated into culture and practice; it
can exist in the form of projects,
schemes, utopias, i.e. at the idealistic
level. Instead, "novatorship" means the
process of improving, and increasing
the effectiveness of the existing thing.
Novatorship
is
an
activity
that
contributes to the evolution of existing
objects. Finally, "innovation" is a broad
and purposeful process of creating and
disseminating something new. In this
case, it is not only about inventing a
fundamentally new product, but also
about integrating an already existing
product into another culture or
environment. Not only innovation
satisfies the existing society needs, but
it also actively promotes the emergence
of new interests and needs [19: 56].
Thus, we consider correct the claim
that "innovation" is an idea, a practical
activity or an object which novelty is felt
by an individual or society [14: 409].
Researchers R. Williams, S. Strover
and A. Grant distinguish the following
among the stages of innovation
diffusion: knowledge (the individual
learns
about
innovation);
beliefs
(individual analysis of innovation
advantages or disadvantages); decision
to
adopt
or
ignore
innovation;
verification
(confirmation
of
the
correctness of the decision on the
innovation application, which is made
on the basis of its results evaluation)
[15: 465-470].
Scientists call it another way of
introducing innovation. So, U. Eco in
the article "Innovation and Repetition.
Between Aesthetics of Modern and
Postmodern" ("Innovation et Repetition:
Entre
Esthetique
Modeme
et
9
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Postmodeme") states that seriality and
repetition do not oppose innovations
[12: 57]. Such considerations are
especially true for education. For
example, the introduction of the
STEAM-education
experience
in
Ukraine will be a repeat innovation on a
global scale, but a real innovation for
Ukraine. Therefore, the innovation
repetition in the new environment
causes the emergence of a "new
innovation". That is why the optimal
strategy for the development of
innovation in the educational field
contains three stages: the first is to
identify global educational innovations;
the second is to create the conditions
for their repetition in a new context and
new environment; the third is to
motivate the emergence of our own
innovations.
The civilizational importance of
innovation,
in
particular,
is
emphasized in the Ukrainian national
"Strategies for the Development of
Innovation in the Period up to 2030"
(2019) [9]. The document states that
the development of the country’s
innovation potential is realized not
only through a dynamic economic
breakthrough
and
technological
success, but also serves as a key
means of security and sovereignty of
the state, its competitiveness in the
modern world [9].
It should be noted that the historical
genesis of innovation is linked to the
process of anthropogenesis, because
innovation is human being’s generic
feature. The analytical national report
"Innovative Ukraine 2020" (2015) arises
interest, as scientists of the NAS of
Ukraine have considered the historical
development, the current state and
prospects
of
innovation
potential
reproduction, and have formed the view
that the whole humanity history is the
history of the innovative component of
the shared labor, its subjects and
results. Today this history has come to
the stage of intensive deployment of
10

one’s
innovative
essence,
which
manifests itself in the transition from
the reproductive and innovative type of
development. The core process of this
movement is the transition from an
industrial market to an informationnetwork
economy
and
a
new
anthropological type – Netman [3: 1213].
The term "innovation" is most often
considered in categorical syncretism
with the notion of "tradition", because
the society development is a mutual
influence and the confrontation of
tradition and innovation. Tradition is
necessary for the proper support of the
society existence, and innovation is
necessary for its development. At the
same time, as K. Kyrylenko emphasizes,
the deep innovations content is not
reduced to novation, but involves
communication with tradition [4: 28].
According to the dialectical cognition
theory and other physical and social
laws (the law of energy conservation,
the law of negation of negation), any
new quality arises solely on the basis of
the former. According to B. Lysin,
innovations
are
inherently
in
contradiction with traditions, which can
be solved only if innovations arise in
the depths of traditions, which, in turn,
serve as a basis for the creative process
as a source of innovation culture [7:
49].
Conclusions
and
research
perspectives. Thus, we assume that
the innovation component in today’s
society is extremely important. The
processes of creation, perception,
dissemination and introduction of
innovations are considered today as the
key conditions of humanity’s existence.
The modern world is complex and
systematic,
dynamic
and
global,
integrated and holistic. The beginning
of the third millennium does not give
place to simplicity and one-sidedness,
does not allow a person to perceive
processes and phenomena of objective
reality in a prudent, superficial and
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cliché way. Therefore, a person who has
the ability to create and is willing to
perceive innovations as an attribute of
modern world is gaining new relevance
and exceptional importance.
The prospects for the further
research contain the trends analysis in
the innovative culture development of
the future manager of the educational
institution in the magister training
process
in
the
context
of
metamodernism and globalization.
REFERENCES (TRANSLATED &
TRANSLITERATED)
1.
Vaytszeker, E.,
Viykman, A.
(2019).
Come
on!
Kapitalizm,
nedalekohlyadnistʹ,
naselennya
i
ruynuvannya
planet
[Come
on!
Capitalism, not far from the planet,
populated
and
ruined].
Dopovidʹ
Rymsʹkoho klubu. Kyiv: Samit-knyha,
276 [In Ukrainian].
2.
Vakulenko, V.M. (2010). Vydy
innovatsiy v osviti ta yikh klasyfikatsiya
[Types
of
innovations
in
their
classification]. Visnyk Natsionalʹnoyi
akademiyi Derzhavnoyi prykordonnoyi
sluzhby Ukrayiny. Pedahohichni nauky
– Bulletin of the National Academy of
State Border Guard Service of Ukraine:
pedagogical sciences. Retrieved from
https://nbuv.gov.ua/UJRN/Vnadps/
_2010_4_4 [In Ukrainian].
3.
Innovatsiyna Ukrayina 2020:
natsionalʹna
dopovidʹ
[Innovative
Ukraine 2020: national speech] / za zah.
red. V. M. Heytsya ta in. (2015). Kyiv:
NAN Ukrayiny, 336 [In Ukrainian].
4.
Kyrylenko, K.M.
(2015).
Teoretychni
i
metodychni
osnovy
formuvannya innovatsiynoyi kulʹtury
maybutnikh kulʹturolohiv u vyshchomu
navchalʹnomu zakladi [Theoretical and
methodological basics of formation of
future culturology’s innovative culture
in the modern educational institution].
Doctor’s thesis. Kyiv: Kyyiv. nats. un-t
kulʹtury i mystetstv, 469 [In Ukrainian].
5.
Kozlova, O.H., Mylenkova, R.V.
(2007). Innovatsiyna kulʹtura: sutnisni

kharakterystyky:
monohrafiya
[Innovative
culture:
essential
characteristics:
monograph].
Sumy:
SumDPU im. A. S. Makarenka, 140 [In
Ukrainian].
6.
Kremenʹ, V. (2012). Filosofiya
lyudynotsentryzmu
v
osvitnʹomu
prostori. Filosofiya lyudyny i osvita
[Philosophy of personocentrizm in the
educational environment. Philosophy of
the human-being and education]. Kyiv:
"MP Lesya". 524. (Filosofiya osvity:
poshuk priorytetiv: u 7 kn. Kn. 2) [In
Ukrainian].
7.
Lysyn, B.K.
(2008).
Innovatsyonnaya kulʹtura [Innovative
culture]. Innovatsyy – Innovations.
10 (120), 49-53 [In Ukrainian].
8.
Manuylenko, V.V.,
Myshchenko, A.A. (2012). Sushchnostʹ
innovatsyy, innovatsyonnoho protsessa
v
retrospektyve
y
sovremennykh
uslovyyakh
[The
essence
of
innovationas, innovative process in
retrospective in the modern conditions].
Fynansy i kredyt – Finances and Credit.
Vyp. 41 (521), 21-31 [In Russian].
9.
Pro zatverdzhennya Stratehiyi
rozvytku sfery innovatsiynoyi diyalʹnosti
na period do 2030 roku ["Strategy for the
Development of the Innovation Sphere by
2030"].
Retrieved
from
https://zakon.rada.ua [In Ukrainian].
10. Tsvetkova, Y.V.
(2016).
Élementy innovatsyonnoy kulʹtury [The
elements
of
innovative
culture].
Karelʹskyy nauchnyy zhurnal – Karelian
scientific journal. 5. 2 (15). 55–59 [In
Russian].
11. Shumpeter, Y.A.
(2008).
Teoryya ékonomycheskoho razvytyya
[The theory of economical development].
Moscow: Dyrektmedya Pablyshynh, 401
[In Russian].
12. Éko, U. (1996). Innovatsyya y
povtorenye. Mezhdu éstetykoy moderna
y postmoderna. Fylosofyya épokhy
postmoderna: sb. perevodov i referatov –
Philosophy of the postmodern era. Mn.:
Yzd. OOO "Krasyko-prynt", 48-74 [In
Polish].
11

Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 4 (99)
Вісник Житомирського державного університету імені Івана Франка.
Педагогічні науки. Вип. 4 (99)

13. Rogers, E.M. (1995) Diffusion of
Innovations, fourth edition. New York:
The Free Press [In English].
14. Rogers, E., Singhal, A. (1996).
Diffusion of Innovations. An Integrated
Approach to Communication Theory and
Research / M.B. Salwen, D.W. Stacks
(eds.). Mahwah: Erlbaum, 409-420 [In
English].

15. Williams, R,
Strover, S.,
Grant, A. (1994). Social Aspects of New
Media Technologies. Media Effects :
Advances in Theory and Research /
J. Bryant,
D. Zillmann
(Eds.).
Hillsdale :
Erlbaum,
463-482
[In
English].

Received: October 10, 2019
Accepted: November 05, 2019

12

Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 4 (99)
Вісник Житомирського державного університету імені Івана Франка.
Педагогічні науки. Вип. 4 (99)

Zhytomyr Ivan Franko State University Journal.
Рedagogical Sciences. Vol. 4 (99)
Вісник Житомирського державного
університету імені Івана Франка.
Педагогічні науки. Вип. 4 (99)
ISSN (Print): 2663-6387
ISSN (Online): 2664-0155

EARLY CHILDHOOD EDUCATION
ДОШКІЛЬНА ОСВІТА
UDC 378.011.3/051:373.2
DOI 10.35433/pedagogy.4(99).2019.13-19

PROFESSIONAL-PERSONAL QUALITIES AS A BASIS FOR DEVELOPMENT
OF PROFESSIONAL COMPETENCE OF THE EDUCATOR
V. L. Кhodunova*
The article deals with general scientific provisions on the problem of development of
professional and personal qualities. Psychological and pedagogical views on the professional and
personal qualities of the teacher, including approaches to the definition of this concept are
analyzed and generalized; the point of view of scientists on the identification of a complex of
professional and personal qualities is considered. It is stated that professional and personal
aspects cannot be separated in pedagogical activity. Professional qualities are defined as
individual characteristics of the subject of educational interaction that affect the effectiveness of
the activity itself and the success rate of its assimilation, which are stable, significant, equal and
can be observed. The professional qualities of the modern teacher of preschool education are
considered.
It is emphasized that professional competence characterizes the ability to perform professional
tasks on the basis of professional knowledge and skills that integrate with the development of
personal professionally-significant qualities. It is established that the definition of the concept is
carried out using the following categories: the integrated ability of the individual to successfully
perform the activity; professional and personal qualities; possession of professional competence.
Key words: professional and personal qualities, competence, professional competence,
teacher, pedagogical activity, preschool education, educator.
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ПРОФЕСІЙНО-ОСОБИСТІСНІ ЯКОСТІ ЯК ОСНОВА РОЗВИТКУ
ПРОФЕСІЙНОЇ КОМПЕТЕНТНОСТІ ПЕДАГОГА ДОШКІЛЬНОЇ ОСВІТИ
В. Л. Ходунова
У статті розглянуто загальнонаукові положення щодо проблеми розвитку професійноособистісних якостей. Проаналізовані та узагальнені психолого-педагогічні погляди на
професійно-особистісні якості педагога, підходи до визначення даного поняття та
розглянуто точки зору вчених на виявлення комплексу професійно-особистісних якостей.
Констатовано, що у педагогічній діяльності неможливо розвести професійний та
особистісний аспекти. Професійні якості є індивідуальними особливостями суб'єкта
діяльності, що впливають на ефективність діяльності й успішність її засвоєння, які є
стійкими, суттєвими, рівноцінними та можуть спостерігатися. Розглянуто професійно
значущі якості сучасного педагога дошкільної освіти.
Наголошено на тому, що професійна компетентність характеризує здатність
виконувати професійні завдання на основі фахових знань і умінь, що інтегруються з
розвитком особистісних професійно значущих якостей. Встановлено, що визначення
поняття здійснюється за допомогою відповідних категорій: інтегрована здатність
особистості успішно здійснювати діяльність; професійно-особистісні якості; володіння
професійною компетенцією.
Ключові слова: професійно-особистісні якості, компетентність, професійна
компетентність, педагог, педагогічна діяльність, дошкільна освіта, вихователь.

Introduction of the issue. New
demands to the educational system,
formulated in the Concept of the New
Ukrainian School (2017), identify the
teacher of the new formation as a
competent,
motivated,
qualified
specialist with harmoniously combined
professional and personal qualities [1].
The "new teacher" must be aware of the
modern realities, classical and modern
scientific achievements, take into
account a number of conditions in
professional activity, including the
following: connection with the real life
and present realities; integration of all
components of the content of the
educational standard in order to form
holistic picture of the world in the child,
as well as to imbue the elementary
forms of scientific worldview; represent
general and specific information related
to practical life skills and basic
knowledge. It is this kind of educator
who "... looks at education as a process
of empowerment: conditions for the
child's self-development; formation of
personal qualities necessary for his/her
life", thus, formation and development
of such kind of a specialist is a task
14

that should be solved in our research. It
highlights
the
transformation
of
requirements for the professional
competence of a teacher, in particular
professional and personal qualities [2].
Current state of the issue testified
that the problem of formation of
professional and personal qualities of
the teacher is investigated in the plane
of different approaches: substantiation
of theoretical bases of formation of
professional qualities of the subjects of
activity
(B. Ananiev,
V. Bodrov,
M. Yevtukh, O. Leontiev, K. Platonov,
S. Rubinshtein,
V. Shadrykov
and
others),
educators
in
particular
(F. Honobolin, N. Kuzmina, A. Markova,
O. Moroz,
Ye. Panko,
V. Slastonin,
O. Shcherbakov and others); coverage
of the development of individualprofessional and personal qualities of
the teacher and the conditions of their
formation (Yu. Vardanian, O. Hura,
I. Ziaziun,
Ye. Ilin,
Ye. Klimov,
N. Levitov,
B. Lomov,
I. Lutsenko,
O. Piekhota, A. Pozdniakova, I. Pidlasyi,
V. Rybalka,
M. Tkachenko,
R. Tuhushev, M. Yatsenko and others).
Various aspects of the formation of
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professional and personal qualities, as
a component of professionalism, are the
object
of
study
by
I. Bekh,
G. Vasianovych, O. Hura, F. Honobolin,
V. Hrynova,
V. Vakulenko,
I. Ilina,
I. Isaieva,
L. Mitinova,
Ye. Rohova,
M. Rud,
N. Chaban,
Yu Yusupova.
Works of supporters of a competent
approach to solving the problem of
development
of
professional
and
personal qualities imply certain interest
(B. Bespalov, G. Bielienka, V. Davydov,
I. Zymniaia, I. Ziaziun, N. Kuzmina,
A. Markova, L. Mitina, O. Mishchenko,
Ye. Rohov,
S. Sysoieva,
L. Spenser,
S. Spenser, L. Petrovska and others).
In the mentioned above studies,
scientists unanimously emphasize the
need
for
the
development
of
professional and personal qualities of
an
educator
that
ensure
the
effectiveness
and
efficiency
of
pedagogical activity. Thus, I. Ziaziun
emphasized that in addition to
knowledge and skills, the teacher
requires certain personal qualities,
because the teacher him/herself is an
instrument of influence on the student.
This tool – his/her soul – must be
sensitive to another person, humane in
his/her thoughts [3].
The outline of unresolved issues
brought up in the article. Despite the
considerable interest of scientists in the
issue described, its practical side has
not been properly investigated. Thus,
its study will allow to resolve the
contradictions
between
modern
requirements for the manifestation of
professional and personal qualities and
their theoretical substantiation, as well
as
the
real
practice
of
their
development.
Aim of the research is to
theoretically substantiate the problem
of development of professional and
personal qualities of a teacher within
the competence approach.
Results
and
discussion.
The
theoretical
and
methodological
foundations of this problem are

reflected in the works of the classics of
national science, starting with the
ХVIII-th
century
(S. Polotskyi,
Ye. Slavenetskyi,
F. Prokopovych,
G. Skovoroda), various aspects of the
development
of
professional
and
personal qualities were investigated
also in ХХ-th st. (A. Makarenko,
S. Rusova, V. Sukhomlynskyi).
Considering the main professional
and personal qualities of the teacher,
the scientists pointed out: honesty,
frankness, sincerity in the relations
with the pupils, honorable and
respectful attitude to their dignity
(M Pyrohov); love for the profession, its
continuous improvement; knowledge of
native language; deep knowledge of the
advanced achievements of pedagogical
theory (K. Ushynskyi); persistent moral
guidance
and
Christian
values;
knowledge
of
native
language,
traditions, folklore; self-education and
cognition
that
ensure
the
harmonization of his/her professional
realization;
aesthetic
taste
(T. Shevchenko); spiritual development,
self-cognition,
continuous
selfimprovement
(G. Skovoroda);
pedagogical principles, knowledge for
the
needs of life
(A. Disterveh);
pedagogical
tact,
ingenuity,
cheerfulness, immediacy, modesty and
moral purity (Y. Pestalotstsi); not just
outside diligence (Ya. A. Komenskyi);
punctuality, respect for accuracy,
dedication, honesty, willpower, courage
(A. Makarenko);
knowledge
and
understanding of people, ability to
understand
philosophical
issues,
intense public interest (P. Blonskyi);
personal attitude to knowledge, science,
books, intellectual work, intellectual
life, sufficient level of psychological
culture, psychological and pedagogical
knowledge, variety of means of
aesthetic and psychological influence
on (V. Sukhomlynskyi); professional
training, possessing of content and
technology to ensure a favorable
environment for the development of the
15
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child (L. Depolovych); "it must be of
extraordinary moral beauty a man who,
by his own convictions, by all his
conduct, must influence his students...
The teacher must be not an artisan, but
an apostle of truth and science, who
doesn’t only work for a material reward
for his work, but also acomplishes a
great
humane
task"
(S. Rusova);
qualified guidance in the physical,
mental, aesthetic education, taking into
account the age characteristics of
children (Ye. Tykhieieva) [4].
Thus, the analysis of scientific
sources indicates that, on the one
hand, the existence of a scientific basis
for the study of the development of
professional and personal qualities of
the teacher, on the other, it reveals a
contradiction between the continuous
growth of requirements to the level of
professional and personal qualities of a
modern pedagogical worker and the real
state of their development. The solution
of this objectively created contradiction
is facilitated by pedagogical studies
related to the problem of development
of professional and personal qualities,
which ultimately depend on the life of
the child in the future, his/her attitude
to the world.
First of all, let's consider and clarify
the notion of "professional and personal
qualities", thus, it defines the basic
concept of "quality", which is inherently
complex and includes a number of
factors such as personality trait or
personality characteristic (R. Niemov);
manifestation
of
corresponding
properties (V. Kozakov); the core factor
of
professional
(B. Smirnov);
manifestation
of
individual
psychological characteristics of an
individual (A. Derkach, N. Kuzmina); an
important component of professional
and individual potential (E. Zeier,
V. Slastonin);
the
number
of
psychological
characteristics
(V. Bodrov).
Modern interpretation of the concept
of "professional and personal qualities"
16

is closely related to the characteristics
of the individual as a factor of
successful mastery of the profession.
However, this concept is ambiguous,
which is due to the different context of
the problem. In particular, the following
concepts
are
used:
"professional
qualities" – necessary for successful
performance of professional activity
(O. Hura, V. Roilian); "Professionally
relevant qualities" - persistent general
and specific traits that contribute to
successful professional performance,
effective
accomplishment
of
professional goals, personal growth and
improvement
(Yu. Babanskyi,
A. Borysiuk,
V. Hrynova,
S. Honcharenko,
I. Zaziun,
Yu. Kuliutkin, A. Markova); "personal
qualities" – the core structures that
implement various aspects and sides of
human
activity
(V. Anisimov,
Ye. Klimov, N. Pantina, O. Piekhota,
I. Pidlasyi).
Based on the mentioned definitions,
it can be stated that most researchers
point out that it is impossible to
separate professional and personal
aspects with regard to pedagogical
activity. Professional qualities are
individual characteristics of the subject
of activity that impact the effectiveness
of the activity and the success of its
assimilation,
which
are
stable,
significant, equal in value and can be
observed.
According to our point of view, the
most complete is the concept of
"professional and personal qualities",
which is defined as an integrated set of
professional
and
personal
characteristics, which arises as a result
of the transformation of professionallyimportant knowledge, requirements and
skills into personally-meaningful for the
teacher and manifests in more effective
pedagogical activity, strengthening the
impact on the personality of the
(V. Vitiuk, F. Honobolin, L. Mitina).
In pedagogical studies there are
certain views regarding the personal
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qualities of the teacher, who must have
thorough special training (theoretical,
methodical,
psychological),
organizational skills, good command of
foreign languages, skills of using
modern information and computer
technologies, be highly educated. It
should be distinguished by humanity
(O. Dukhnovych);
openness
(V. Andrushchenko);
mellowness
(P. Kaptieriev);
empathy
(N. Hryshaienko);
communicativeness
(V. Chaika); speech culture (A. Bohush),
initiative, desire for improvement,
novelty, pedagogical thinking, reflection
and tact (A. Markova).
However, among the investigated
qualities,
natural
characteristics,
including external attractiveness, desire
for self-affirmation, value orientation,
volitional efforts, flexibility of behavior,
responsiveness, emotional stability,
resilience to conflict situations, sense of
obligation play a significant role.
Equally important are the teacher's
ability to behave with dignity, to always
be cheerful and lively, disciplined,
internally prepared and fit, restrained,
gentle, friendly.
According
to
A. Borysiuk,
a
combination of professionally important
qualities contributes to the successful
fulfillment
of
an
individual's
professional activity, the effective
solution of professional tasks, personal
and
professional
growth
and
improvement [5].
From
the
point
of
view
of
effectiveness of pedagogical activity,
Ye. Rohov distinguishes the following
essential
qualities:
dominant,
peripheral, negative and professionally
unacceptable. To the set of dominant
(professionally
important)
characteristics scientist includes those
qualities,
without
which
the
effectiveness of pedagogical activity is
greatly reduced or at a minimal level
(purposefulness,
social
activity,
humanity and love for children, justice,
honesty, ability to lead, sincerity,

openness,
honesty,
responsibility,
responsibility,
responsibility
are
significantly
reduced
erudition,
intelligence, observation and others);
peripheral are identified as the qualities
that do not have a decisive influence on
the effectiveness of professional activity,
but which determine its success and
form the authority of the teacher (sense
of humor, kindness, responsiveness,
external attractiveness, cheerfulness,
courtesy,
self-criticism).
Negative
qualities are those that significantly
drop the effectiveness of pedagogical
activity:
emotional
imbalance,
vindictiveness, pride, bias, public
expression of sympathy or dislike for
the
child.
Unacceptable
qualities
include: the presence of socially
dangerous habits (alcoholism, drug
addiction),
spiritual
and
moral
negligence, rudeness, incompetence in
education and training, irresponsibility,
etc. [6].
While investigating the effectiveness
of professional activity, which is
accompanied by the development of
professional and personal qualities, it is
impossible to overlook a competent
approach.
For
example,
in
psychological and pedagogical research,
competence is interpreted as a
characteristic of the individual and
his/her ability to design in his activity
the development of various types of
skills necessary for self-improvement.
Researchers define competence as a
particular system that integrates the
knowledge,
skills,
abilities,
professionally relevant qualities of a
teacher's personality, and ensures the
fulfillment of personal and professional
obligations. According to I. Ziaziun, the
teacher's knowledge and skills about
the subject of work forms in him a
number of personal properties that, in
their turn form a dialectically connected
system, which has the highest level of
professional and personal qualities
(motivational, personal and characterrelated), implied as a result of formation
17
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hierarchically organized professional
values, motives and goals.
According
to
F. Honobolin,
all
psycho-pedagogical
and
special
knowledge pass through the inner
world of the individual, become its
property and only then are embodied in
pedagogical practice. Therefore, the
problem of researching the professional
qualities of the teacher must be
considered
inseparably
from
the
personality of the teacher [7].
Summarizing the aforementioned
views of the representatives of the
competence approach to the problem,
we can ascertain the broadening of the
idea of the essence of professional and
personal qualities as components of the
personality developing in professional
activity. Modern researchers believe
that the development of professionally
important
qualities should
occur
systematically at the content-reflexive
stage of higher education, during which
the acquisition of knowledge and
professional skills, their understanding,
the
disclosure
of
individual
characteristics of students.
In the context of the development of
professionally important qualities of
teachers, we consider an effective
approach. It is important to note that
not only external influences, but also
the activity of the individual determines
the success and effectiveness of
pedagogical activity. In addition, the
demands on the personality of the
teacher are constantly changing, which
is caused not only by the development
of society, but also by the changes of
the
specialists
themselves:
by
mastering pedagogical activity, they
begin to improve the profession.
Conclusions
and
research
perspectives. Based on the theoretical
findings of the researchers and the
results of the analysis of the
psychological
and
pedagogical
literature, we conclude that the
professional and personal qualities of
the teacher is an integrated complex
18

formation,
which
harmoniously
combines with the integral structure of
the personality, with its values and
attitudes, and meets the modern
requirements to a specialist. The
problem
of
the
development
of
professional and personal qualities of
teachers remains the focus of many
scholars.
Perspectives
of
further
scientific research are connected with
the substantiation of pedagogical
conditions of formation of professional
and personal qualities of a teacher of
preschool education institution to
professional activity.
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SYSTEM
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The verbal communication and dialogue have recently become the object of scientists’ close
attention. The article deals with the problem of teaching Russian dialogical speech and the
methods of teaching primary school pupils dialogue at the communication level.
The purpose of this article is to draft practical recommendations regarding the problem of
teaching primary school pupils Russian dialogical speech in the context of adopting new
educational standards at the education system of Ukraine.
The stated goals have determined the direction of the study and the choice of the necessary
methods. The method of literary sources critical analysis, the study of the school teachers’
experience, the scientific observation, questionnaires and converse were chosen for the study
among the methods used in the modern methodology of teaching foreign languages.
The article highlights the content line of teaching dialogue at the Russian language lessons,
displays and comments on the ways of teaching primary school pupils dialogical speech.
We claim that the exercises and tasks used by the teacher during the lesson should foster
skills targeted at the development of memory, the ability to predict, carry out equivalent
replacements and other operations that support the dialogical process. Also, we have suggested
and described the necessary exercises for checking of the meaning of the dialogue perception.
In our article, we confirm the initial thesis that on referring to the dialogue it is advisable to be
guided by the principle of its functional and stylistic correlation. Working on the dialogue in
primary school, it is necessary to use different types of dialogues in, including daily dialogue,
newspaper (newspaper and journal) dialogue and fiction dialogue.
Key words: dialogue, dialogical speech, skills, intercultural dialogue, primary school pupils,
exercises for teaching dialogical speech, dialogue teaching techniques.
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ПРОБЛЕМА НАВЧАННЯ РОСІЙСЬКОГО ДІАЛОГІЧНОГО МОВЛЕННЯ В
УМОВАХ ПРИЙНЯТТЯ НОВИХ НАВЧАЛЬНИХ СТАНДАРТІВ У СИСТЕМІ
НАВЧАННЯ МОЛОДШИХ ШКОЛЯРІВ
Л. В. Кочубей
Процеси мовного спілкування і діалог стають останніми десятиліттями об'єктом
пильної уваги вчених. У статті розглядаються проблеми навчання російського діалогічного
мовлення, а також прийоми навчання діалогу молодших школярів на рівні спілкування.
Метою даної статті є сформулювати практичні рекомендації щодо проблеми
навчання російського діалогічного мовлення молодших школярів у контексті прийняття
нових освітніх стандартів у системі освіти.
Сформульовані цілі обумовили напрямок дослідження і вибір необхідних методів.
Стаття ґрунтується на результатах аналізу наукової літератури з даного питання,
діючих програм навчання та державного стандарту. Серед методів дослідження сучасної
методики навчання іноземних мов, в тому числі і російської, в нашому дослідженні ми
використовували метод критичного аналізу літературних джерел, вивчення досвіду
вчителів шкіл, наукове спостереження, анкетування та бесіда.
У статті виділено змістову лінію навчання діалогу на уроках російської мови,
відображено і прокоментовано способи навчання діалогічного мовлення молодших
школярів.
Ми стверджуємо, що вправи, які використовує вчитель на уроці російської мови,
мають допомогти учням розвивати пам'ять, здатність прогнозувати, проводити
еквівалентні заміни та інші операції. Також, нами запропоновано й описано необхідні
вправи для перевірки розуміння змісту діалогу.
У статті ми підтверджуємо вихідну тезу про те, що при зверненні до діалогу доцільно
керуватися принципом його функціонально-стилістичної співвіднесеності. У роботі над
діалогом в молодшій школі необхідно використовувати різні типи діалогів, серед яких
побутової діалог, публіцистичний (газетно-журнальний) діалог і художній діалог.
Ключові слова: діалог, діалогічне мовлення, навички, міжкультурний діалог, молодші
школярі, вправи для навчання діалогічного мовлення, прийоми навчання діалогічного
мовлення.

Introduction of the issue. The
relevance of the article is caused by the
reforms of education in Ukraine, when
its basis is reviewed and updated, as
well as the language education.
Contemporary philology contributes
into the forming of the society values
and enlarging of individual’s scope.
Moreover, it does not only broadcast
the existing cultural achievements, but
also participates in the formation of
new valuable guides, that is especially
important in teaching primary school
children.
Teaching
languages
in
primary school should provide a basis
for further learning, stimulate the
development of speech skills and

psychological peculiarities of the pupil.
Current regulations of Ukraine claim
that the main attention should be paid
to oral types of speech activities,
language communication, as well as the
turning lesson activities into imitation
of the real communication process [4].
Current state of the issue. The
study of teaching intercultural dialogue
and dialogical speech was carried out
by
L. Varkovitskaya,
E. Yudina,
D. Izarenkov.
Recently
Ukrainian
scientists I. Gudzik, G. Mikhailovskaya,
N. Pashkovskaya, V. Stativka have been
searching
for
rational
principles,
effective methods and techniques for
teaching Russian in the context of
21
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reforms in Ukrainian elementary school
system.
Aim of research of this article is to
draft
practical
recommendations
regarding the problem of teaching
primary
school
pupils
Russian
dialogical speech in the context of
adopting new educational standards at
the education system of Ukraine.
Results and discussion. The stated
goals have determined the direction of
the study and the choice of the
necessary methods. The method of
literary sources critical analysis, the
study
of
the
school
teachers’
experience, the scientific observation,
questionnaires and converse were
chosen for the study among the
methods
used
in
the
modern
methodology
of
teaching
foreign
languages.
In the forming and development of
methodology of teaching primary school
children Russian in Ukraine, the
essential questions are related to the
peculiarities of teaching Russian in the
Ukrainian environment. The necessity
of a theoretical understanding of
teaching two closely related languages,
taking into account the selected
language units, the study of which
requires knowledge of the mother
tongue system is emphasized. It should
be mentioned that the task of Russian
language school course is to teach
pupils
Russian
fluent
speech.
Therefore, in the system of the coherent
speech development much attention is
paid to the monological speech, and,
unfortunately, less material in the
primary school children education is
intended to form dialogical speech
skills, necessary for the implementation
of the main goal.
The problem of teaching dialogical
speech is of great theoretical and
practical importance for the modern
education system in primary school. It
is one of the most important
sociolinguistic problems of society. In
the modern world teaching dialogical
22

speech is of great importance. It
contributes to the development of
pupils’
speech,
their
mutual
communication
and
interaction,
replenishment and expansion of the
lexical stock of each pupil.
The state standard defines the
requirements
for
the
compulsory
learning outcome of an education
applicant. The linguistic and literary
parts include the Ukrainian language
and literature, the language and
literature of indigenous peoples and
national
minorities
and
foreign
language education.
The oral-based interaction content
allows pupils to express their opinion
on the subject of discussion. According
to it, the pupil has to learn to support
and initiate dialogue on a topic that
causes interest; to monitor a dialogue
in which different points of view are
expressed on the subject of discussion,
to support one of the points of view; to
support and argue on the point or
refute it; to recognize the emotions of
the interlocutor and explain the
reaction; to enrich the vocabulary; to
use language etiquette norms.
Teaching methods are the speech of
the teacher and students (oral speech),
specially selected didactic material
(tasks taken from textbooks, manuals,
works of fiction, aimed at the
perception of a dialogical text);
hardware
(tape
recorder,
record,
television, computer program).
Taking into account the content part,
the teachers’ and pupils’ speech (oral
speech), specially selected didactic
material (tasks taken from textbooks,
manuals, works of fiction, aimed at
perceiving a dialogical text); hardware
(tape
recorder,
record,
television,
computer program) are figured out as
the teaching aids.
The construction of the dialogue fully
correlates with the developed in
psycholinguistics model of speech
generation
with
four
phases
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distinguished:
finding;
planning;
implementation; control [3: 57].
Based on this model, we have
distinguished the necessary skills in
making a dialogue, adapting them in
accordance with the age characteristics
and abilities of pupils.
1. The situation of communication
understanding skills:
 to define your own aim during the
perception of dialogical speech;
 to get an initial idea of the content
of the dialogue, to predict its essential
meaning based on a given topic.
2. The content of the dialogue
understanding skills:
 to reproduce the dialogue after one
time listening, in general, without
omissions;
 to remember the dialogue in details;
 to define the topic and main idea of
the dialogue;
 to choose a title according to the
topic and main idea;
 to comprehend the details of the
heard dialogue;
 to analyze the features of dialogues
content;
 to answer questions about the
heard dialogue.
3. Skills for the dialogue structure
determination:
 to comprehend and fix (in memory
or on paper) the general structure of
the dialogue;
 to highlight the logical and
semantic parts of the dialogue;
 to establish a logical connection
within the elements of the dialogue
reproduced aurally;
 to determine the composition and
structure of the dialogue;
 to give questions to the semantic
parts of the dialogue.
4. Skills for evaluating a language
message:
 to check the results of perception
according to the aim;
 to make conclusions;

 to express an opinion about the
listened dialogue, prove the point of
view;
 to confirm or argue the point
suggested by the teacher;
 to reproduce the dialogue orally or
by recording;
 to be engage in discussion.
The development of primary school
pupils’ dialogical skills is possible
under the condition of a systematic and
focused work during language lessons,
performing special exercises developed
with the increasing complexity.
The exercises and tasks used by the
teacher during the lesson should foster
skills targeted at the development of
memory, the ability to predict, carry out
equivalent replacements and other
operations that support the dialogical
process.
Taking into account the skills
mentioned above, to develop memory
skills of primary school pupils we
suggest types of work that contribute to
random access memory increase: to
listen to the dialogue, remember it and
retell; to listen to the dialogical
statement, supplement it with a replicastimulus;
to
highlight
the
new
information on a specific event,
phenomenon or person.
To develop skills related to the
mechanism of possible forecasting, we
suggest using such types of work: to
end the dialogue based on the meaning;
to end the dialogue or choose the best
from the one proposed by the teacher;
to determine the possible content of the
dialogue based on the given topic; to
include additional episodes to the
dialogue;
to
select
inappropriate
remarks in the dialogue.
Among the types of work that
contribute to the development of the
equivalent replacements mechanism,
we distinguish the following: to listen to
the dialogue and shortly convey its
contents in your own words; to choose
a title for the dialogue; to select those
drawings that correspond to the
23
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meaning during listening to the story;
to compare the text of the dialogue with
the picture proposed by the teacher; to
choose synonymous situations from
several; to answer questions on the
situation.
Having analyzed the general criteria
for the targeted selection of didactic
material
on
speech
development,
formulated by S. Ilyenko [2: 6-12], we
assume that a necessary condition for
the
perception
is
a
correct
understanding of the meaning of the
dialogue, namely:
a) for checking accuracy and correct
understanding of the information: to
listen to the dialogue and answer one
general question on its meaning; to
listen to the dialogue and answer the
questions; to listen to the text of the
dialogue and ask your own questions;
to listen to the information and convey
concisely its main meaning.
b) to check the depth of information
understanding: to listen to the dialogue
and highlight the main idea; to listen to
the dialogue and determine the author’s
attitude to events or people.
While teaching dialogical speech the
primary school pupils are offered
exercises that contribute to the
development of skills that affect the
quality of learning, that is, not only to
speed up the process of perception, but
also to increase the level of creating
their own texts.
The
practical
development
of
language system main and particular
laws while working with the dialogue in
the aspects of speech development is
associated with the appeal to the
dialogical text as a form of speech
activity. Considering of the replicas
connection in a dialogue reveals a
specific role of pronouns, which play a
great role in expressing various
combinations of correlation [5: 77].
Focusing on such features of
language tools functioning in the
dialogue allows us to emphasize their
24

stylistic attachment to colloquial speech
and genres of fiction.
Involvement in the learning content
of text organizing rules when working
with dialogue is carried out by
clarifying the textual nature of the
dialogue, establishing links between
parts of the dialogical text, analyzing
the structure and features of the
dialogue. All this work is targeted at
solving such a problem of speech
development as teaching detailed
answers, expositions, essays [1: 41-43].
Teaching primary school pupils’
dialogical speech should be based on
active usage of practical material as
well as attracting the necessary
theoretical material. Such concepts as
daily dialogue, newspaper (newspaper
and journal) dialogue and fiction
dialogue are introduced and learned at
different stages of teaching not causing
terminological overload.
Teaching everyday dialogue creates
favorable conditions to observe speech
during the communication, analyze its
lexical and syntactic features. In
addition, specifically selected didactic
material can be effectively used to foster
a
culture
of
speech
and
communication.
Teaching everyday dialogue it is
important to show pupils that the most
meaningful conversation loses a lot if
the interlocutor’s speech is littered with
slang
words.
Particular
attention
should be paid to teaching telephone
conversation as these skills are
required in modern life. Situational
exercises, tasks for correcting errors
and shortcomings in the proposed
statements are used for correct of
pupils’ speech behavior in the work
with everyday dialogue. Dialogues in a
journalistic style also present such
dialogic material that contributes to the
solution of educational and upbringing
aims.
Dialogical speech is also an integral
component of fiction. It really conveys
the
conversation,
promotes
self-
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disclosure and self-expression of the
character, serves as a means of the
author’s assessment of the character
and plays a significant compositional
role.
Pupils can be offered homework: to
pick their favorite works of fiction and
determine what place the dialogues
occupy in them, to write out dialogue
samples from them. The authors and
titles of works chosen by schoolchildren
turned out to be very diverse and wide
and included dialogues of various
types.
The article also suggests practical
recommendations regarding teaching
Russian dialogical speech in elementary
school. Based on research problem
analysis a series of exercises aimed at
the formation of various skills is
proposed. The selection of teaching
material should be carried out on the
basis of communicative expediency due
to
linguistic
and
methodological
researches in the teaching dialogue
field.
In our article, we confirm the initial
thesis that referring to a dialogue
should to be guided by the principle of
its functional-stylistic correlation, as
this concretizes the direction and types
of work at the lessons, and the speech
development system acquires additional
opportunities associated with engaging
in
dialogical
constructions
and
methodological development of their
typology for Russian language lessons.
At the same time, an adequate
perception of the text with the dialogue
and its subsequent reproduction is
possible within understanding the role
of dialogical constructions. The ability
to retell a dialogue will be required in
the
various
situations:
during
transmitting the contents of books,
analyzing works of fiction and their
characters at literature lessons, writing
narrations
at
Russian
language
lessons.
Conclusions
and
research
perspectives. Thus, the selection of a

didactic material for teaching dialogical
speech is carried out on the basis of
these principles due to the necessity to
clarify and improve the system of work
in coherent speech at specific stages of
learning
Russian.
The
basis
of
educational material methodological
organization was a situational-thematic
principle, since the educational speech
situation plays a decisive part in the
motivation of the speech utterance. It is
recommended to introduce educational
situations of the social sphere of
communication
first,
which
are
characterized by the predominance of
typed structures of colloquial speech.
The described work for teaching
dialogical speech can be implemented
at the lessons of the Russian language
and literature in primary and secondary
schools, the theses statements can be
taken into account by teachers during
the planning of the educational process,
authors of textbooks and manuals for
teaching Russian to schoolchildren, as
well as students during the pedagogical
practice.
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DEVELOPING ENTREPRENEURIAL COMPETENCE IN PRIMARY SCHOOL
PUPILS IN THE CONTEXT OF TEACHING ENGLISH
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The research deals with the problem of the formation of entrepreneurial competence as one
of the key life competences in integration with the development of communicative competence
in a foreign language in primary school. Entrepreneurial competence encompasses a set of
qualities, knowledge, skills, models of behaviour in different spheres of life in order to
effectively address issues related to the social status of individuals, as well as the
development of society and the state as a whole. The aim of the study is to identify the
methodological potential for the development of entrepreneurial competence in the process of
developing spoken production and spoken interaction skills in the English lessons in primary
school. The research was conducted with the help of various scientific methods: theoretical
analysis of psychological, pedagogical and methodological literature; methodological
experiment to test the methodology suggested; methods of mathematical statistics for
processing the experimental data. As a result, elements of entrepreneurial competence to be
incorporated in primary school were allocated; a certain correlation was identified between
the entrepreneurial skills selected and spoken interaction / spoken production skills to be
developed in the process of teaching speaking to primary-school pupils in the English lessons;
a system of exercises for the formation of entrepreneurial competence in primary school
pupils in the process of developing spoken production and spoken interaction skills was
created. The research also addresses the issues of classifying and selecting materials with
entrepreneurial content as a basis for activity design within the system of exercises for the
development of spoken production and spoken interaction skills in primary school pupils. The
effectiveness of the proposed methodology was proven experimentally, which led us to the
conclusion that the integrated approach to the development of communicative and
entrepreneurial skills in primary school pupils contributed to an increase which averaged
93.9% in the experimental group and 53.1% in the control group.
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РОЗВИТОК ПІДПРИЄМНИЦЬКОЇ КОМПЕТЕНТНОСТІ В УЧНІВ
ПОЧАТКОВОЇ ШКОЛИ В КОНТЕКСТІ ВИКЛАДАННЯ АНГЛІЙСЬКОЇ
МОВИ
І. В. Самойлюкевич, В. С. Кравець
У
дослідженні
розглядається
проблема
формування
підприємницької
компетентності як однієї з ключових життєвих компетентностей в інтеграції з
розвитком комунікативної компетентності іноземною мовою в початковій школі.
Підприємницька компетенція охоплює сукупність якостей, знань, умінь, моделей
поведінки в різних сферах життя з метою ефективного вирішення питань, пов’язаних
із соціальним статусом індивідів, а також розвитком суспільства та держави в
цілому. Метою дослідження є виявлення методичного потенціалу розвитку
підприємницької компетентності в процесі формування умінь усного продукування та
усної взаємодії на уроках англійської мови в початковій школі. Дослідження
проводилось за допомогою різних наукових методів: теоретичного аналізу
психологічної, педагогічної та методичної літератури; методичний експеримент для
перевірки запропонованої методики; методи математичної статистики для обробки
експериментальних даних. Як результат, були виділені елементи підприємницької
компетентності, які слід включити до навчального процесу у початкової освіті;
виявлено певну кореляцію між обраними підприємницькими вміннями та вміннями
усного продукування та усної взаємодії, які мають бути розвинені в процесі навчання
усного мовлення
учнів початкових класів на уроках англійської мови; створена
система вправ на формування підприємницької компетентності у учнів початкових
класів у процесі розвитку вмінь усного продукування та усної взаємодії. У дослідженні
також розглядаються питання класифікації та підбору матеріалів з підприємницьким
змістом як основи для проектування діяльності в рамках системи вправ на розвиток
вмінь усного продукування та усної взаємодії в учнів початкових класів. Ефективність
запропонованої методики було доведено експериментально, що призвело до висновку,
що комплексний підхід до розвитку комунікативних та підприємницьких навичок у
учнів
початкових
класів
сприяв
збільшенню
показників
сформованості
підприємницьких умінь, яке в середньому склало 93,9% в експериментальній групі та
53,1% у контрольній групі.
Ключові слова: підприємницька компетентність, усне продукування, усна взаємодія,
матеріали з підприємницьким змістом, учні початкових класів, уроки англійської мови

Introduction of the issue. The
current stage of social development is
characterized by the processes of
globalization
and
integration
in
different spheres of life. All advanced
nations need citizens who are quickly
able to adapt to the changing world.
Hence, there is a need for a wide range
of key life competencies specified in the
Recommendations of the European
Parliament and of the Council of
Europe (18 December 2006).
28

For Ukraine, which is currently
being in an unfavorable economic
situation, it is necessary to create a
society that would bring it out of crisis.
Since
society
is
made
up
of
individuals, it may only be made
possible by forming in each person the
appropriate
competencies
and
personality traits so that we could
achieve
the
proper
level
of
development. Entrepreneurship as one
of the key life competences to be
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incorporated in the New Ukrainian
School means the ability of a person to
bring to life new ideas and initiatives,
as well as to creatively approach
problem
solving,
innovate,
plan
activities and take healthy risks.
Entrepreneurial competence is also
characterized
by
proactivity,
independence and innovation in both
personal and social life in today’s
multicultural
and
mobile
world.
Therefore, modern school graduates
should be individuals who are able to
actively interact with the outside world
and other cultures, analyzing their
experience in social and economic
development to reform their state and
society. This indicates the necessity for
a good command of foreign languages,
primarily of English as a global
language,
to
be
an
important
prerequisite
for
all
international
entrepreneurial contacts.
Today, foreign language learning
and teaching begins quite early – in
preschool and primary education – and
faces the challenges of shifting from
theory to more practical life-based
applications which are reflected in the
requirements of the State Standards in
Primary Education [5] and the foreign
language curriculum. Therefore, in our
opinion, it is the integration of
elements
of
entrepreneurial
competence in the educational process
in the primary English language
classroom that can help meet these
challenges.
Current state of the issue. The
issues
of
the
formation
of
entrepreneurial competence in the
educational process was considered by
a number of foreign and Ukrainian
scholars: E. Bobinska (the role of
interactive methods in the formation of
learners’ entrepreneurial competence),
A. Helbak
(the
development
of
entrepreneurship and financial literacy
in
high
school
students
[6]),
K. Koshevskaya (the structure of
entrepreneurial competence [4: 22]),

G. Nazarenko (entrepreneurship as a
way of the formation of knowledge
economy in Ukraine), S. Prishchepa
(contemporary approaches to the
formation
of
entrepreneurial
competence
in
primary
school
learners), M. Tovkalo (ways of creating
an entrepreneurial context of the
lesson [4: 32]), I. Unguryan (innovative
techniques
for
developing
entrepreneurship), R. Shiyan (the role
of self-development for a prospective
entrepreneur [4: 18]) and others.
The outline of unresolved issues
brought up in the article. In general
terms,
different
aspects
of
the
formation
of
entrepreneurial
competence are considered in detail. In
this article, the previous research is
expanded to particular issues of
incorporating
elements
of
entrepreneurial competence in the
context of teaching English in primary
school.
Aim of research is to identify the
methodological
potential
for
the
development
of
entrepreneurial
competence in the process of teaching
spoken
production
and
spoken
interaction in the English lessons in
primary school.
The objectives of the study are as
follows: 1) to allocate the elements of
entrepreneurial competence to be
incorporated in primary school; 2) to
identify a correlation between the
entrepreneurial skills selected and
spoken
interaction
/
spoken
production skills to be developed in the
process of teaching speaking to
primary-school pupils in the English
lessons; 3) to create a system of
exercises
for
the
formation
of
entrepreneurial competence in primary
school pupils in the process of
developing spoken production and
spoken interaction skills and to
experimentally check the effectiveness
of the proposed methodology.
The research used the following
methods:
theoretical
analysis
of
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psychological,
pedagogical
and
methodological literature in order to
identify
the
potential
for
the
development
of
entrepreneurial
competence in the process of teaching
spoken
production
and
spoken
interaction in the English lessons in
primary
school;
methodological
experiment to test the methodology
suggested; methods of mathematical
statistics
for
processing
the
experimental data.
Results and discussion. Having
conducted the content analysis of the
concept
of
"entrepreneurial
competence", we have found out that
the scholars who researched the
problem
of
the
formation
of
entrepreneurial competence disagree in
the interpretation of this concept. The
highest percentage of researchers
(22.22%)
consider
entrepreneurial
competence to be a set of qualities,
skills, knowledge, a certain model of
behaviour, which help to solve
professional and everyday tasks. Such
an interpretation is favoured by
domestic
scholars
(S. Prishchepa,
M. Strelnikov,
O. Liskovich)
and
foreign ones (O. Novozhen, N. Birnaz,
A. Myritska, D. Meshcheryakov). The
second place (18.5%) was taken by the
researchers
who
interpreted
entrepreneurial competence as the
ability to recognize and anticipate,
translate new ideas into different
spheres
of
life
(M. Tkachenko,
V. Wong, T. Mann, T. Lau, T. Erickson
and others). It should be noted that
the document of the Council of Europe
"Key
Competences
for
Lifelong
Learning:
A
European
Reference
Framework" also sees entrepreneurial
competence as an individual's ability to
translate ideas into economic life, as
an integrated quality based on
creativity, creativity, innovation, risktaking, and the ability to plan and to
organize business activities [7]. 7.4% of
the scientific works analyzed present
entrepreneurial competence as an
30

integral psychological quality as well
as individual characteristics of an
entrepreneur. For example, B. Bird
believes
that
entrepreneurial
competence is based on characteristics
such as specific knowledge, motives,
traits, self-images, social roles and
skills that lead to birth, survival
and/or growth [3]. 3.7% of authors’
opinions
were
divided
between
explanations
of
the
concept
of
"entrepreneurial competence" as a
process that involves the acquisition of
entrepreneurial
knowledge
by
a
person, a certain characteristic of a
person, personal property, specific
behaviors, a component of professional
competence, etc. Each of them has the
right to exist.
Having analysed the views of various
scholars
on
the
concept
of
entrepreneurial
competence,
we
understand it as a set of qualities,
knowledge, skills, models of behaviour
in different spheres of life in order to
effectively address issues related to the
social status of individuals, as well as
the development of society and the
state as a whole.
The problem of the formation of
entrepreneurial
competence
in
education is relatively new to the
Ukrainian educational context. In
developed countries, entrepreneurship
has long been regarded as an integral
part of the educational process.
According to the Entrepreneurial
Competence Framework, the structure
of entrepreneurial competence includes
the following content areas and their
corresponding skills: 1) content area
‘Ideas and Opportunities’: identifying
opportunities;
creativity;
vision;
evaluation of ideas; ethical and sound
thinking; 2) content area ‘Resources’:
self-awareness
and
self-efficacy,
motivation and perseverance, resource
mobilization, financial and economic
literacy,
mobilization
of
others;
3) content area ‘Transformation in
action’: taking the initiative, planning
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and
management,
dealing
with
ambiguity, uncertainty and risks;
cooperation with others; learning
through experience [1: 11].
In order to develop an effective
methodology for the formation of
entrepreneurial competence in primary
school pupils, it is necessary to
establish a correlation between the
age-specific
psychological
characteristics
of
primary-school
children and the components of
entrepreneurial competence. To do this
task, the following works have been
analyzed: P. Blonsky (features of
memory
development),
L. Vygotsky
(concepts of development of higher
mental functions, speech thinking),
D. Elkonin (educational motivation),
V. Zinchenko
(involuntary
memorization), G. Kostyuk (connection
of
psychology
with
pedagogy),
O. Leontiev (problems of consciousness
and activity), J. William (consciousness
as
an
instrument
of
biological
adaptation of the individual), A. Zelts
(determination though processes) and
others.
Taking into account age-specific
psychological
characteristics
of
primary-school
pupils,
we
have
identified those that are likely to

contribute to the formation of the
relevant components of entrepreneurial
competence specified in EntreComp [1].
For example, developed imagination
and
fantasy
contribute
to
the
formation
of
creativity;
the
development of social motives for
learning
–
to
motivation
and
persistence; brightness and brightness
development and increase of the share
of verbal-logical memory – to financial
and economic literacy; immediacy – to
taking
initiative,
suggestiveness;
aesthetic attitude to the environment –
to planning and management, the
close connection of perception to
practical activities – to learning
through experience.
In order to trace an interrelation
between the entrepreneurial skills
selected, on the one hand, and spoken
interaction/spoken production skills,
on the other, we have analyzed the
repertoire of speech skills for each form
of
speaking
described
by
Prof.
S. Nikolaieva [2]. As a result, the
following correlation between the
entrepreneurial skills selected and
spoken interaction / spoken production
skills was established (see Tab. 1).

Table 1
Correlation between the entrepreneurial skills and spoken interaction /
spoken production skills
Entrepreneurial skills
Spoken interaction
Spoken production skills
(according to EntreComp)
skills
Ability to engage in the
Ability to expand the topic
presentation of a particular
of a conversation offered
topic material related topics,
Creativity
by the interlocutor, ability expanding and deepening it,
to move to another topic
combining and varying
material in form and content
Ability to talk to one or
Ability to express one's own
more persons according to
Motivation and
opinion and one's own
the communicative
perseverance
attitude to the subject of
situation within the topics
speech
defined by the program
Mobilisation of other
Ability to request
Ability to seek help from an
persons for the purpose
information
audience
of cooperation
31

Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 4 (99)
Вісник Житомирського державного університету імені Івана Франка.
Педагогічні науки. Вип. 4 (99)

Fundamentals of
Financial and Economic
Literacy

Ability to classify,
systematize and critically
evaluate and respond to
information received in
the communication
process

Taking the initiative

Ability to initiate and end
conversation

Planning and
management
Learning through
experience

Ability to anticipate and
plan your speech activity
Ability to adequately
behave in communicative
situations by displaying
speech behavior
characteristic of native
speakers

The next task of our research deals
with the activities, materials, and
stages
of
the
formation
of
entrepreneurial competence in primary
school pupils in the process of
developing spoken production and
spoken interaction skills in the English
lessons. The results of the activity `and
material design were arranged in a
scientifically
grounded
system
of
exercises based on the usage of
specially
selected
materials
with
entrepreneurial content.
The selection of materials with
entrepreneurial content was based on
three
criteria:
the
degree
of
authenticity, relevance to the topics
under study, and the type of visuality.
Thus, we have differentiated between;
ELT (English Language Teaching)
materials and non-ELT materials;
thematic and cross-thematic materials;
oral/optic verbal, non-verbal and mixed
visuality. Importantly, all the materials
selected were to meet the following
requirements: they should be agespecific, motivational, and interactive.
The methodology per se consisted of
two
subsystems:
subsystem
A
(exercises
for
the
formation
of
entrepreneurial competence in the
process
of
developing
spoken
32

Ability to combine speech
patterns according to
communicative intent and
based on logic
Ability to speak fully in
accordance with the
proposed communicative
situation
Ability to plan and program
speech utterances
Ability to optimally use the
previously learned material
of the topic, consciously
transferring the acquired
knowledge, skills, skills to a
new situation

production skills) and subsystem B
(exercises
for
the
formation
of
entrepreneurial competence in the
process
of
developing
spoken
interaction skills). Each subsystem is
realized through four stages.
At the 1st, preparatory stage,
learners are offered receptive exercises
aimed at processing information from
texts with entrepreneurial content.
Below is a sample activity for teaching
pupils to extract necessary information
from a text with entrepreneurial
content (content area ‘Resources’, ELT
materials of thematic character, oral
verbal visuality).
Instruction 1: Listen and choose the
cheapest food.
Audiotext: Oksana’s mother is going
to the grocery store. She plans to buy a
pack of butter. It costs 28 hryvnias. She
also wants to buy some apples. They
cost 18 hryvnias. Instead, the mother
buys some oranges. They cost 20
hryvnias. Then she buys some flour. It
costs 19 hryvnias. Oksana’s mother is
going to make a tasty pie at home.
Key: apples.
The 2nd, controlled practice stage,
provides reproductive exercises based
on formulated information or a text
fragment with entrepreneurial content,
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in which learners are to combine
various
speech-patterns
into
an
utterance
(to
develop
spoken
production skills) or to combine
adjacency pairs into a micro-dialogue
(to develop spoken interaction skills).
For example, the reproductive activity
below is aimed at the formation of
entrepreneurial skills in the content

1
1) The mother is happy.
2) The mother is very angry.
3) The boy is afraid of his mother.
4) The room is in disorder.
5) The girl is helping her mother to
cook.
6) Her son is a lazy child.
7) Her daughter is a hard-working
child.
Key: Picture One - 2), 3), 4), 6);
Picture Two – 1), 5), 7).
The 3d, guided practice stage,
presupposes doing reproductive-andproductive exercises on an utterance
level or a micro-dialogue level where
learners are given non-verbal props
with entrepreneurial content. Here is a
sample activity for the content area
‘Resources’ in which learners have to
complete the text and explain how they
come up with their ideas; the materials
to support the activity include a gapped
printed
text,
a
picture
and
mathematical tasks.
Instruction 3: Count, color and say
how much all their clothes cost.

area ‘Transformation in action’ and
teaching pupils to combine speechpatterns into an utterance; it is based
on ELT materials of thematic character
(mixed visuality).
Instruction 2: Сhoose the right
sentences for the pictures and describe
the situations.

2

Mother`s dress costs ____ dollars.
Boy`s T-shirt and father`s trousers
costs ___ dollars. Father`s T-shirt and
girl`s dress costs ___ dollars. Boy`s
trousers costs __ dollars. All their
clothes cost ___ dollars.
1.
2.
3.
4.

5
8
5
3

+ 2 – 3 = ___ (зелений)
+ 10 – 2 = ___ (червоний)
+ 6 – 4 = ____ (блакитний)
– 1 + 3 = ____ (коричневий)
33
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At the 4th, free production /
interaction stage, productive exercises
are
stimulated
by
creative
communicative tasks and/or situations
and done at a text level. The following is
a productive activity in which learners
create and present their own daily
menu,
thus
developing
their
entrepreneurial skills in the content
area ‘Ideas and opportunities’ as well as
their spoken production skills.
Instruction: Make paper plates of
your breakfast, dinner and breakfast.
Present them to your classmates.
In order to check the effectiveness of
the
methodology
suggested,
a
methodological
experiment
was
conducted in the natural learning
environment,
which
involved
32
participants (16 of them were 3d grade
pupils in the experimental group (EG)
and 16 more 3d-graders were the
control group (CG). The experiment was
carried out in the English lessons while
processing two thematic units in a
sequence that corresponds to the
syllabus. Each thematic cycle [7] was

based on the sets of exercises designed
in accordance with two subsystems to
form the specified competence.
To calculate the learning coefficient
for each individual control entity by
V. Bezpalko, we used the formula:

where K is the learning coefficient; Q is
an indicator of the corresponding
coefficient; N is the maximum index of
the corresponding coefficient. Following
V. Bezpalko, we consider a sufficient level
of the formation of relevant skills to be
the indicator of the learning coefficient
that is greater than or equal to 0.7.
At
the
beginning
of
the
methodological experiment, a preexperimental testing was held in order
to determine the initial level of
entrepreneurial competence of primary
school pupils in the process of
developing spoken production and
spoken interaction skills.
The results of the pre-experimental
testing in the experimental and control
groups are presented in Tab. 2.
Table 2
Average indicators of the level of the formation of entrepreneurial
competence of primary school pupils in the process of teaching spoken
production / spoken interaction (the results of pre-experimental testing)

Total scores

learning Coefficient

By all
the criteria

entrepreneurship skills
of primary school pupils
to mobilize others

language skills and
ability to apply
entrepreneurial
knowledge, skills and
abilities in the process
of taking the initiative to
achieve results
language skills and
ability to apply
entrepreneurial
knowledge, skills and
abilities in the process
of speaking English
creatively

Indicators by criteria of estimation of level
of formation of entrepreneurial
competence, average scores (average
learning coefficient)

ЕG

11 (0, 37)

4,35(0, 48)

2,45(0, 40)

17,8

0,395

CG

11,75 (0,39)

5,35 (0,59)

3,35 (0,56)

20,45

0,454

Maximum
scores

30 (1)

9 (1)

6 (1)

45

1

Group
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In general, the average learning
coefficient in CG was 0.454, in EG –
0.395. These results indicate a lack of
entrepreneurial competence in primary
school students in the experimental
and control groups. In our opinion,
this is due to the lack of systematic
and purposeful work on applying
integrated tasks aimed at developing
entrepreneurial knowledge and skills
in the English language learning
process.

The final stage of the experimental
work
was
the
post-experimental
testing, the task of which was to
determine the final level of the
formation
of
entrepreneurial
competence in primary school pupils in
the process of developing spoken
production and spoken interaction
skills in the English lessons. The
results of the post-experimental testing
are presented below (see Tab. 3).

Table 3
Average indicators of the level of the formation of entrepreneurial competence
of primary school pupils in the process of developing spoken production /
spoken interaction skills (the results of post-experimental testing)

language skills and
ability to apply
entrepreneurial
knowledge, skills and
abilities in the process
of speaking English
creatively

entrepreneurship
skills of primary
school pupils to
mobilize others

Total scores

learning Coefficient

By all
the criteria

language skills and
ability to apply
entrepreneurial
knowledge, skills and
abilities in the process
of taking the initiative
to achieve results

Indicators by criteria of estimation of level of
formation of entrepreneurial competence,
average scores (average learning coefficient)

ЕG

23,27 (0,77)

6,86 (0,76)

4,35 (0,72)

34,48

0,766

CG

13,83 (0,46)

6 (0,67)

4,1 (0,68)

23,93

0,532

Maximum
scores

30 (1)

9 (1)

6 (1)

45

1

Group

In general, the participants had a
higher increase in EG – 93.9% (p
<0.001), respectively, and in the CG
group in which training was carried out
according to the national curriculum –
17.2% (p <0.001). The average learning

ratio of both groups increased by
55.55%.
Completing the comparative analysis
of the data obtained at the preexperimental and post-experimental
stages, we present the results in the
form of a diagram (see Fig. 1).
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Fig. 1. The average levels of the formation of entrepreneurial competence of primary
school pupils in the process of developing spoken production / spoken interaction skills
in the English lessons.
Summarising the results, it can be
noted that the integrated approach to
the development of communicative and
entrepreneurial skills in primary school
pupils contributed to an increase which
averaged 93.9% in the EG and 53.1% in
the CG. Given the higher rates of
growth in EG, there are grounds to
state the effectiveness of the elaborated
methodology for the formation of
entrepreneurial competence in primary
school pupils in the process of
developing spoken production and
spoken interaction skills in the English
lessons.
Conclusions
and
research
perspectives. The article deals with the
topical problem of the formation of key
life
competences,
in
particular,
entrepreneurial
competence,
in
integration with the development of
communicative competence in primary
school. In addition, the identification of
the correlation between the age-specific
psychological
characteristics
of
primary-school
children
and
the
components
of
entrepreneurial
competence made it possible to
incorporate the selected entrepreneurial
skills in the process of developing
36

speaking skills in the English lessons.
The research also addresses the issues
of classifying and selecting materials
with entrepreneurial content as a basis
for activity design within the system of
exercises for the development of spoken
production and spoken interaction
skills in primary school pupils.
The perspectives for further research
lie in the identification of pedagogical
prerequisites for developing prospective
primary school teachers’ readiness for
the formation of entrepreneurial skills
in their pupils, the reconceptualisation
of particular themes in the ELT
Methodology curriculum within the
framework of the integrated approach
to teaching a foreign language in a
more practical, life-based way.
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ВИВЧЕННЯ СТАНУ ГОТОВНОСТІ ВЧИТЕЛІВ ДО
ЗДОРОВ'ЯЗБЕРЕЖУВАЛЬНОЇ ДІЯЛЬНОСТІ В ОСНОВНІЙ ШКОЛІ
О. Є. Антонова, Н. М. Поліщук
У статті визначено актуальність проблеми збереження здоров'я школярів, що
визначає ступінь їх життєздатності, життєтворчості, можливості реалізувати свої
потенційні біологічні та соціальні функції. Проаналізовано сутність базових понять
проблеми ("компетентність", "здоров'я", "здоров'язбереження", "здоров’язбережувальна
компетентність"),
уточнено
їх
значення.
Авторами
вибудовано
структуру
здоров'язбережувальної компетентності, яка ґрунтується на інтеграції знань, умінь,
навичок, ціннісних ставлень особистості, спрямованих на збереження фізичного,
соціального, психічного та духовного здоров'я – свого та оточення.
На основі аналізу психолого-педагогічної і методичної літератури зазначено на тому,
що ефективність педагогічної діяльності в галузі збереження та зміцнення здоров’я
школярів безпосередньо залежить від рівня відповідної підготовки вчителів.
Запропоновано структуру готовності вчителя до розвитку здоров'язбережувальної
компетентності учнів, яка складається із аксіологічного, когнітивного, діяльнісного і
особистісного компонентів.
Представлено
результати
комплексного
моніторингу
супроводу
здоров'язбережувальної діяльності у закладах загальної середньої освіти. На основі аналізу
вивчення рівня готовності вчителів до розвитку здоров'язбережувальної компетентності
учнів основної школи зроблено висновок про недостатній рівень готовності вчителів до
цього виду діяльності. Авторами визначено основні проблеми організаційно-методичного
забезпечення здоров'язбережувальної діяльності у закладах загальної середньої освіти,
окреслено напрями подальших досліджень.

Ключові слова: здоров'я, здоров'язбереження, здоров’язбережувальна компетентність,
готовність вчителя до розвитку здоров'язбережувальної компетентності учнів,
комплексний моніторинг супроводу здоров'язбережувальної діяльності.

Introduction of the issue. One of the
leading directions in the development of
education in Ukraine is the preservation
of the health of students, which
determines the degree of their viability,
vitality, the ability to realize their potential
– both biological and social functions. The
category of health has become especially
relevant nowadays, having transformed
itself into a global problem of the
existence of human civilization, leading to
a revision of the attitude of the population
to their own health and the introduction
of a wellness ideology into life. The basis
of such changes lies in the formation of
the natural life-positions of man
concerning the world, himself and his

own health. In this regard, the
preservation and promotion of youth
health are determined by the priorities of
the social program of our country, the
strategic goals of which are defined by the
Constitution of Ukraine, laws of Ukraine
"On Education", "On General Secondary
Education",
"On
Extracurricular
Education", "On preschool education ",
"On vocational education" and other legal
documents.
Unfortunately, in recent years, our
country has experienced a negative
situation with the health status of
children of all ages. According to
statistics, 20% of healthy children finish
elementary school, and only 5-7% finish
secondary school. One of the reasons for
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this, in our opinion, is a low level of
culture of health, valeological illiteracy,
inability to maintain and promote health.
In the families of modern pupils of
secondary school, smoking, alcohol and
drugs abuse are common. For example,
half of men and 20% of women among
adults are prone to smoking. Around
84.4% of population suffers from
alcoholism and 18.9% of people per 100k
of
population
representatives
are
impacted by alcohol psychoses; according
to other statistical sources, 6% of citizens
of Ukraine are registered alcoholics, and
among every 8 alcoholics there is 1
woman. Thus, such family environment is
unfriendly for children.
Based on the mentioned above
statistical data, we can conclude that
there is a direct relationship between the
low health status of pupils of GEI and
their unpreparedness to lead a healthy
lifestyle. One of the reasons for this
situation, in our opinion, is that the
school does not sufficiently prepare pupils
for healthy lifestyles. In addition, pupils
do not have enough time due to a number
of reasons, including overwork, which has
a detrimental effect on their health: 50%
of children and adolescents have poor
physical training and overally low level of
development of their bodies, which causes
increased number of cardiovascular and
other related diseases. According to the
statistics of recent years, there is a
tendency to deteriorate the health and
physical shape of children and pupils. The
results of annual medical examinations
showed that in the last 20 years the
number of children under 14 years with
cardiovascular ailments has increased
from 14.5% to 28.2%; diseases of the
musculoskeletal system – from 31.9% to
67.1%; with overweight – from 7.0% to
8.2%.
The importance of addressing the issue
of preserving pupils' health also lies in the
fact that 75% of adult illnesses are known
to be a consequence of childhood and
adolescence ones. Thus, the future of the
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nation's health depends on today's family
and school [1].
At the present stage of development of
pedagogical science there is an integration
of cultural and competent approaches to
the training of a qualified specialist. Thus,
the concept of competence of health
preservation as a quality of personality,
which covers knowledge about the
structure and functions of the human
body, norms and rules of hygiene, value
orientations for a healthy lifestyle,
experience of health-saving activity is
introduced into scientific circulation. The
conditions of formation of healthpreserving competence are discussed.
Health becomes a pedagogical category
and its preservation in schoolchildren is
an object of pedagogical influence.
The scientific investigation in the field
of students' healthcare was covered in the
works
of
domestic
and
foreign
philosophers, physicians, psychologists
and
educators.
Psychological
and
pedagogical researches on forming the
culture of health of an individual, as well
as health-preserving competence were
carried
out
by
M. Bezrukykh,
V. Bezrukova, N. Bibik, T. Boichenko [2],
Ye. Vainer, V. Horashchuk , O. Dubohai,
H. Zaitsev, O. Ionova [3], S. Kyrylenko,
S. Kondratiuk,
O. Omelchenko,
S. Omelchenko
[4],
O. Savchenko,
H. Sierikov.
An analysis of the psychological,
pedagogical and methodological literature
on this issue suggests that the
effectiveness of pedagogical activity in the
field of preserving and promoting the
health of students depends directly on the
appropriate level of teachers training.
However, it should be noted that there is
a contradiction between the possibilities
of the pedagogical process in addressing
the health problems of the younger
generation in educational institutions and
the unwillingness of a large number of
teachers to undertake such activities.
Aim of our research is studying the
level of teachers' readiness for the
development
of
health-preserving
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competence of primary school students,
identifying
major
problems
and
contradictions, outlining directions for
further research.
Research results and discussion.
At the present stage of the development
of Ukrainian society, the problem of
preserving the health of an individual is
of particular importance due to the
dramatic deterioration of the health of
young generation. One of the key
competences of a person, which must
be necessarily formed in each member
of community for his/her full life and
vital activity, is recognized as a healthpreserving
competence,
which
is
considered as the basis of being a
human, where the basic is the
awareness of the importance of health
itself and a healthy lifestyle in
particular.
As a result of comparing the concepts
of
"competence",
"health",
"health
preservation" we come to the conclusion
that "health preserving competence"
should be understood as an integral
quality of the individual, which is
manifested in its overall capacity for
health-preserving activities based on on
the integration of knowledge, skills,
values, personal traits, aimed at
maintaining physical, social, mental and
spiritual
health
–
his
and
his
environment.
The social importance of the culture of
health of the student youth actualizes the
issue of preparing the teacher for the
formation of the pupils' health-preserving
competence,
organization
of
the
appropriate environment in the general
education institutions (GEI), mastering
and
applying
the
corresponding
technologies. Given that, the teacher must
be appropriately trained for this type of
activity, thus, we have developed a
structure for his/her willingness to
develop
pupils'
health-preserving
competence, which consists of axiological,
cognitive, activity-based and personal
components. Axiological component is a
system of values of an individual, the

leading place among which occupies
health, and which motivate the teacher to
develop the health-preserving competence
of pupils, form a positive attitude towards
it. Cognitive component involves the
presence of a system of knowledge about
the theoretical
and methodological
foundations of the development of pupils'
health-preserving competence. Activitybased element is characterized by skills of
health-preserving
activity.
Personal
component, in its turn, implies the
development of the teacher's qualities and
traits, aimed at maintaining and
promoting his/her health, as well as
his/her students’.
In order to determine the appropriate
level
of
teachers’
readiness
for
performing mentioned above activities,
we conducted a special study, including
examining the educators' knowledge on
the issue of health preservation and
promotion. A total of 563 respondents
were enrolled in the survey, who were
offered a questionnaire, which covered
the level of their knowledge on the
organization
of
health-promoting
activities in primary school.
The questionnaire contained 3 blocks
of characteristics that were to be
evaluated by the teachers. The first
block of the questionnaire – axiological
– covered questions aimed at studying
the value-motivational factors that
encourage teachers to health-saving
activities. The second block – cognitive –
was aimed at studying the level of
mastery of teachers’ basic concepts on
the problem of health preservation. The
third block of the questionnaire –
methodical - was aimed at studying the
level of teachers' proficiency in the
methodological tools aimed at the
realization of the basic tasks of forming
the health-preserving competence of
pupils [1].
Control and experimental groups
were formed; therefore, the teachers
were divided into three levels (average,
sufficient, high) by the criteria such as
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axiological, cognitive, activity-based and
personal.
Axiological block. The vast majority
of teachers surveyed indicated that
they considered health a valuable
category (98%). At the same time,
among other values, individual and
close relatives’ health ranked first in
the surveys of 94.3% of respondents;
1.8% remained undecided; 3.8% had
other priorities.
However, it should be noted that
only 60.4% of teachers have a fully- or
partially-formed system of valeological
values; 13% indicated its absence;
26.4% of respondents didn’t answer.
The data obtaibed show that not all the
teachers are directly involved in
health-preserving activities of the
school. Some of the participants
haven’t determined their personal life
values, so it is difficult for them to
convince pupils of the necessity to
maintain a healthy lifestyle.
Most teachers rated their health as
satisfactory (77.3%); good – 15% and
unsatisfactory – 7.5%. At the same
time, 58.5% of the respondents
marked their answers as 100% correct,
while
39.7%
expressed
their
uncertainty; 1.8% confirmed that their
health esteem was a fake. This
indicates that teachers do not pay
proper attention to their own health
status due to untimely and irregular
medical examination, relying on their
own valeological knowledge and life
experience while diagnosting health
failures.
Accordingly,
26.4%
of
teachers say that their health status
hinders the productivity of their
professional activity; 47.1% of teachers
experience health problems from time
to time, and only a third of those
surveyed feel themselves healthy. At
the same time, 60.3% of teachers
promote a healthy lifestyle; 26.4% of
respondents allow themselves to have
bad
habits.
Almost
unanimous
respondents are of the opinion that
teachers who have bad habits do not
42

have the moral right to promote health
and healthy lifestyle among pupils
(86.8%). However, there are some that
are not so categorical (9.4%), and 3.8%
of teachers even believe that bad
habits are not an obstacle to
promoting a healthy lifestyle. It is clear
that this percentage can be much
higher among teachers of other
specialties. Nevertheless, the majority
of respondents have methods of
relieving
psycho-emotional
tension
(fully – 30.1%, partly – 62.3%). It is
clear that having proper techniques
allows oneself to maintain a working
condition and in some way compensate
the harmful effects on unhealthy
lifestyle.
Cognitive block. The analysis of the
level
of
formation
of
relevant
knowledge, skills and abilities of
teachers directly engaged in healthpreserving
activities
(teachers
of
biology, basics of health, physical
education, classroom leaders) allows to
state that all these tasks are not fully
implemented and properly organized.
In general, all the interviewed teachers
have a desire to carry out activities
aimed at shaping and maintaining
their own health and the health of
others, as well as to promote healthy
lifestyles among others (87% of the
respondents).
However,
70%
of
participants are fully prepared to carry
out health-preserving activities; partly
– 26.4%. Only about 4% of teachers
are not ready for this type of activity.
At the same time, they believe that just
over 54% of respondents are wellinformed
about
the
scientific
foundations of healthy lifestyles, while
others have certain difficulties (35.8%).
About 10% of those surveyed do not
have the necessary data as a whole:
they are language and literature,
history, teachers, physical education,
etc. – without specialized biological
training and, therefore, unable to
perform high-level health-preserving
activities. 60% of respondents have
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technological readiness to carry out
health-preserving
activities;
24.5%
claim to be partially ready. However,
only 54.7% of respondents lack
knowledge of the basics of health
promotion for proper work with pupils;
Sensing
information
deficiency
20%

Insufficient
knowledge
25%

24.5% are objectively lacking the
information; 20.7% indicate its total
insufficience.

Sufficient
knowledge
55%

Fig. 1. Teachers' level of knowledge on the basics of health preservation
Methodical block. Achieving positive
results in health-preserving activities
is impossible without the use of
effective teaching methods. In order to
help pupils gain knowledge, form
attitudes and consolidate skills in the
learning process, it is necessary to use
a wide range of methods that actively
engage pupils in the learning process.
In this case, the selected forms and
methods must meet the goals and
objectives of health-preserving and
promoting activities. For example, it is
advisable to use storytelling, lectures,
conversations, working with tex, and to
enlarge pupils’ knowledge. Implying a
proper attitude requires discussions
and round-table talks as the most
effective means of influence. Skills are
best formed in the process of observing
and applying acquired knowledge,
when pupils have the opportunity to
undergo intense practical involvement
in
the
corresponding
activities.
Therefore, modeling and use of
situational analysis, various exercises,
and role-playing games are effective for
skills formation, which will allow
pupils to monitor the environment and
then apply the skills. Unfortunately,

the majority of teachers consider the
relevant activity lightly enough, not
identifying it as the main direction of
educational activity. In addition, some
teachers (about 30%) do not have
sufficient methodological skills to
assist in choosing appropriate forms
and methods of interaction with
students.
The task of the modern school is to
create an educational environment for
the development of a healthy child, as
well as the formation of pupils'
conscious attitude to their lives, the
acquisition of healthy lifestyle skills.
Practical experience is important while
developing these skills, which can be
gained through the implementation of
appropriate exercises, actions and
development of behavior patterns.
Formation of the real life skills is
ensured through the introduction of
interactive teaching methods such as:
group learning, brainstorming, roleplaying games, discussions, debates,
quizzes, situational analysis and more.
Unfortunately, a large proportion of
teachers (around 47%) do not have
interactive
teaching
methods
approbated, thus, their activity is
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limited to verbal, often reproductive
ways of interacting with pupils.
The process of teaching pupils to be
healthy in GEI is presented in various
forms, which play an important role in
shaping motivation for a healthy
lifestyle. Among them there are
optional courses on healthy lifestyle
formation
and
risk
behavior
prevention, namely: "School against
AIDS",
"Promoting
peer-to-peer
educational work" among young people
of Ukraine on healthy lifestyles.
However, on the question "Are you
aware of the existence and work in
your area (city, district) of innovative
projects, such as "School of Health",
"School against AIDS", "Dialogue",
"Promoting peer-to-peer educational
work" or other projects on the
formation and development of healthpreserving competence?" – only 37.7%
of participants responded positively.
Thus, even health care teachers do not
have valid information about these
important nationwide projects. About
45% of the respondents also have data
about the work of the Social
Psychological Assistance Service in a
particular settlement. It is clear, that
other categories of teachers are also
unaware of these initiatives and
cannot engage pupils [5].
Insufficient involvement of teachers
and parents of pupils in healthpreserving activities must be noted.
Parental support is of great importance
as it is primarily the family's
responsibility for the child's health. It
plays a leading role in the formation of
value orientations, the assimilation of
moral
and
ethical
norms,
the
development of models of behavior and
making life decisions of their children;
involving parents in formation of
health-preserving competence of their
children improves the total quality and
integrity of overall level of health of
young generation; the increasing role
of parents in the process of raising
44

children; the support of teachers
introducing the subject; closer contact
between school and family; improving
relationships between adults and
children.
Involving
parents
in
partnerships is beneficial for both the
students themselves and their families,
as taking care of the health of the child
is a shared task of the school and the
family. Although all respondents
indicate that they have a trusting
(70%) and friendly (30%) relationship
with the parents of the pupils, this
area of work is not fully developed.
While studying the state of teachers'
readiness for the development of
health-preserving
competence
of
primary
school
pupils,
we’ve
cooperated with the Information Center
for Monitoring and Evaluation of
Preventive Education of Children and
Youth,
and
carried
out
a
comprehensive monitoring of the
support of the educational subject
"Fundamentals of Health" in order to
check
the
effectiveness
of
its
implementation and improve the
system formation of health-saving
competence of student youth in the
education system. All regions of
Ukraine
were
covered
by
the
monitoring, its tasks were to assess
the level of pupils' awareness; their
attitude to life and their own health;
acquisition of real-life skills, safe
behavior
and
healthy
lifestyles;
acquainting students with the basic
principles, ways and methods of
preserving all components of health.
The results of the monitoring
indicated that among the actual life
skills of pupils’ hygienic ones are the
most formed (up to 92% in 6th grade),
but
their development
decreases
somewhat with the age of the child
(87% in 7th grade). Eating skills were
the least developed (46% in grade 6),
and they continued to drop down by
age (38% in grade 7).
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Fig. 2. Level of formation of pupils’ actual life skills
Secondary school-age children are
quite mobile (from 66% to 79%
regularly exercise), but only slightly
more than half (58% of sixth-graders
and 67% of seventh-graders) take active
rest. It should be noted, that the desire
for mobility increases from 6 to 7
grades.
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Among the bad habits smoking was
the most common (66%), lack of
exercise without good reason took the
second place (53%), and deviant
behavior was the rarest (47%). 11% of
pupils abuse alcohol: both boys and
girls in the city and in the countryside.

66
47

53

11
0
Smoking

Alcohol abuse

Pic. 3.

Drug abuse

Deviant
behavior

Skipping classes

The most common cases of bad habits among pupils

Among the factors that influence the
behavior of the child and his or her
positive attitude towards his/her own
health and its preservation, 70% of the
respondents named the example of
parents, 62% - school and classroom
educational activities, as well as the

influence of friends. Lessons and
tutorials provide only 50% health
preservation rate.
The analysis of the monitoring
results shows that:
• motivation for health-preserving
behavior is formed in students, mainly
45
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at the average level (they do not fully
understand
the
importance
of
maintaining their own health, in their
system of values the health and its
preservation are far from the first
place);
• knowledge about health issues is
superficial for children (they have
received some information about life
preservation and health promotion,
but they do not always correctly
interpret the phenomena or subjects of
the discussion);
• not all students are involved in
active health-saving activities; they do
not always have basic skills of healthpreservation;
• among the personality traits that
they lack in order to lead a healthy
lifestyle, first of all, there are strongwilled
qualities
(most
of
the
respondents (70%) said that it is very
difficult to change an unwanted habit,
for it is necessary to have appropriate
strong-willed qualities).
Taking into consideration everything
mentioned above, we can conclude that
the
level
of
health-preserving
competence of primary school pupils is
generally at an average level.
Conclusions
and
research
perspectives. The analysis of teachers
'readiness for the development of
health-preserving
competence
of
primary school students, the real state
of
students'
health-preserving
competence
formation
and
organizational
and
methodological
provision of health-preserving activity
in GEI indicated certain problems and
disadvantages:
• not
all
general
education
institutions are provided with trained
educators for teaching the basics of
health- and healthcare-related activities
(about 58% of the total need);
• most teachers reduce lessons to
simple transfer of information to pupils,
only periodically using interactive
technologies;
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• many educational establishments
do not carry out adequate work to
create appropriate educational and
methodological support, in particular,
the office of the basics of health;
• only 54% of respondents have good
knowledge of the scientific bases of
health preservation.
The results showed the need for
special and advanced training of
teachers of various specialties in
health-preserving activities.
Thus, the need to overcome the
shortcomings identified in the course of
the study of teachers' preparedness for
the development of students' health
competence requires additional efforts
by both the administration of general
education institutions to increase
attention to the organization of
healthcare activities with pupils and
postgraduate pedagogical education
training and retraining of teachers,
capable of developing the healthpreserving competence of primary
school pupils.
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In modern society the consumption and dissemination level of mass media is quite high, while
the amount of media information in various fields and its impact on society consciousness is
increasing a lot as well. Media education level and critical thinking can help the one to orient
oneself in the era of information technologies and globalization changes.
The article deals with the issue of media education of students-philologists and future
teachers as a factor in the formation of their media literacy; it also finds out the topicality of this
point in the modern information-based society as well as points out that the media education of
future students-philologists requires the ability to read, interpret and create media texts skillfully;
to have the capability to search for information effectively, to perceive, organize and evaluate it
independently. Besides, it provides the ability to work with different resources, check facts, give
reasons for one’s preference and make decisions, develop critical thinking, integrate the
knowledge, skills and competences acquired in the process of learning.
The media literacy of a future student-philologist is interpreted as the result of the purposeful
media education, which allows to master the knowledge in a mass media sphere, to be able to
think critically, distinguish facts from disinformation, analyze media texts of different types and
genres for the purpose of using acquired knowledge and skills in a future professional activity
and also to communicate via the mass media and reveal inventive media creativity.
We conclude that the future philologist during the time of media educational technologies has
to be aware of modern media didactic and educational opportunities, psychological and
pedagogical conditions of their application in the process of teaching pupils and be able to use
different media products in the professional activity for the purpose of the development of media

Candidate of Pedagogic Sciences (PhD in Pedagogy), Associate Professor
(Zhytomyr Ivan Franko State University)
lyubov_andreevna11@ukr.net
ORCID: 0000-0001-7152-3691
** Doctor of of Pedagogic Sciences, Professor
(Zhytomyr Ivan Franko State University)
okucheruk1@ukr.net
ORCID: 0000-0002-7040-986X
*** Candidate of Philological Sciences (PhD in Philology), Associate Professor
(Zhytomyr Ivan Franko State University)
valeriy68bash@gmail.com
ORCID: 0000-0001-8589-6077
*

48

Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 4 (99)
Вісник Житомирського державного університету імені Івана Франка.
Педагогічні науки. Вип. 4 (99)

literacy of their children, design the lessons by using pedagogical media prospects, combine the
pedagogical methods and techniques with media educational technologies.
Key words: Information-based society, media texts, media education, media literacy, media
educational technologies, media educational methods.

МЕДІАОСВІТА ЯК ЧИННИК ФОРМУВАННЯ МЕДІАГРАМОТНОСТІ
СТУДЕНТІВ-ФІЛОЛОГІВ
Л. А. Башманівська, О. А. Кучерук, В. І. Башманівський
У сучасному світі рівень розповсюдження й споживання мас-медійної продукції є досить
високим, швидко зростає кількість медіаінформації в різних галузях та її вплив на
свідомість суспільства. Саме медійна освіченість і критичне мислення допоможуть
орієнтуватися в епоху інформаційних технологій і глобалізаційних змін.
У статті розкрито питання медіаосвіти студентів-філологів як чинника формування
їхньої медіаграмотності; доведено актуальність означеної проблеми в сучасному
інформаційному суспільстві. Зазначено, що медіаосвіта студентів-філологів передбачає
вміння грамотно читати, інтерпретувати й створювати медіатексти; здатність
володіти навичками ефективного пошуку інформації, самостійно її сприймати,
систематизувати й оцінювати; уміння працювати з різними джерелами, здійснювати
перевірку фактів, обґрунтовувати власну позицію й приймати свідомі рішення,
розвивати критичне мислення, інтегрувати здобуті в процесі навчання знання, уміння й
навички під час творчої діяльності в майбутньому.
Медіаграмотність студента-філолога визначено як результат цілеспрямованої
медіаосвіти, що дозволяє оволодіти знаннями в мас-медійній сфері, уміннями критично
мислити й відрізняти факти від дезінформації, аналізувати медіатексти різних жанрів з
метою використання здобутих знань і навичок у майбутній професійній діяльності,
спілкуватися за допомогою медіа й бути здатним до креативної медійної творчості.
Зроблено висновок, що майбутній філолог повинен володіти інформацією про
дидактичні та виховні можливості сучасних медіа, психолого-педагогічні умови їх
застосування в процесі навчання учнів; уміти користуватися різними медіапродуктами у
своїй професійній діяльності з метою розвитку медіаграмотності школярів; моделювати
уроки, використовуючи педагогічні можливості медіа; поєднувати педагогічні методи і
прийоми з медіаосвітніми технологіями.
Ключові
слова:
інформаційне
суспільство,
медіатексти,
медіаграмотність, медіаосвітні технології, методи медіаосвіти.

Introduction of the issue. In
modern information-based society there
is a rather fast pace of development of
new
information
and
media
technologies,
engineering,
and
globalization of the world information
space is taking place as well. The
society has developed a new kind of
culture – media culture – which became
a determining factor of socialization in
the information-based society.
Today the problem of media literacy
of future teachers, philologists in
particular, is becoming of great

медіаосвіта,

significance. The integration of media
education
technologies
into
the
vocational training of students of
philological specialties, teaching them
information-literacy and the basics of
critical thinking are due to the urgent
needs nowadays. Modern informationbased society demands the graduates of
philological
faculties
not
only
qualitatively
acquired
professional
knowledge, skills and abilities, but also
readiness for self-development to take
an active part in public life and to
prepare informatively competent young
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generation as well as to form its media
culture. Higher education institutions,
especially pedagogical ones, should
train professionals who will help young
people to develop critical thinking and
the ability to withstand misinformation
and outreach.
Today's media education is closely
linked to different technologies and all
kinds of media. It has to give students
the opportunity to understand how
mass communication is used in modern
life, to form a critical facts-based
worldview. In addition, it must provide
knowledge and skills to analyze,
interpret and create media texts as well
as show how they should teach their
students. Therefore, the concept of
media
education
of
studentsphilologists and the formation of their
media literacy is becoming more and
more relevant nowadays.
Today in Ukraine there are many
scientific and educational projects and
programs
that
are
designed
to
introduce media education, to form
media literacy, critical thinking in
society. The International Research and
Exchanges Council (IREX), which works
in partnership with the Ministry of
Education and Science of Ukraine and
the Ukrainian Press Academy with the
support of the British and US
Embassies,
plays
a
particularly
important
role.
IREX
organizes
symposia,
conducts
trainings
for
general school teachers, teachers of
higher educational establishments in
order to increase their media literacy,
form practical skills, critical thinking,
resistance to influences. After all,
teachers
will
contribute
to
the
appropriate education of the young
generation,
its
professional
development, civil activity in the era of
information technology and "hybrid"
wars.
Current state of the issue. The
problems of media education and media
literacy were scientifically analyzed by
O. Bondarenko,
N. Dukhanina,
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V. Ivanov,
A. Korochenskyi,
L. Naidonova, G. Onkovych, S. Penzin,
I. Sakhnevych,
T. Tukhtarova,
Yu. Usov,
O. Fedorov,
R. Khylko,
I. Chemerys,
N. Shubenko,
O. Yanyshyn and other scholars. They
considered the media education as a
development
(including
selfdevelopment) of personality by means of
varied
media
for
perception,
interpretation
and
media
texts
analyses, for the formation of media
competence, which can provide the
effective usage of the press, television,
radio, Internet in the professional
activities. The scientists distinguishe
directions, which are oriented to the
development of corresponding media
technologies. That can be used in the
educational activity and will promote
the development of the media education
and the media literacy of future
specialists: journalists, editors and
other media stuff, as future teachers in
universities or pedagogical institutes in
the system of professional development
of teachers of higher educational
institutions and secondary schools, as
a part of school children and students
general education, as the media
education in the institutions of
additional
education
and
leisure
centers, as a distance media education
for schoolchildren, students and adults
through television, radio, Internet; as
an independent media education, as
well as future specialists in different
areas of media education [5: 80]. As we
can see the researchers attached
considerable
importance
to
this
problem and emphasized its relevance
in our time.
The aim of this article is to
highlight the problem of media
education of students-philologists and
future teachers as a factor of their
media literacy formation, bring to light
the essence of such terms as "media
education" and "media literacy", their
topicality in the current informationbased society.
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Research results and discussion.
The
fact
that
nowadays
the
consumption and dissemination level of
mass media is quite high indicates
about the topicality of modern media
education. Besides, the amount of
media information in various fields and
its impact on the consciousness of
society is increasing immensely. It is
media education and critical thinking
that can help to navigate in the era of
information
technology
and
globalization. Taking into account
current needs of social life, it is
necessary to teach students to navigate
in educational technologies, in the field
of mass media in particular.
A thorough research in the field of
media education belongs to O. Fedorov.
The author thought that media
education is a process of development
of an individual by means of massmedia
to
form the
culture
of
communication
with
media,
communicative ability, critical thinking,
the ability to perceive, analyze and
assess some media texts [6]. In other
words, a personality has to be able of
active using the information field of
press, radio, TV and Internet. A
researcher
enumerates
the
fundamentals of art studies in the
sphere of media (for example, kinds and
genres of media, functions in the
society, language, the history of media
culture etc.), statements about the
fields of use of theoretical knowledge
(for instance, professional media,
amateurish
media sphere,
media
dissemination channels and others),
practical and creative tasks based on
varied media material [6]. The study of
V. Ivanov is at particular importance in
the given context. The author names
the media educational models in
particular
informational
and
educational (the study of theory and
history, the language of media culture),
educative and ethical (the review of
different problems based on the media
material), practical and utilitarian

(practical study and usage of media
techniques), aesthetic (raising a fine
taste in art by the example of the best
samples of media culture), sociocultural (the development of a creative
personality in terms of perception,
imagine, visual memory, interpretation,
analysis, critical thinking in relation to
the media text of any kind and genre,
etc.) [3: 35]. Scholars consider that
media education as a factor in the
formation of media literacy will help
students to communicate with today's
media, to understand its importance in
life because media literate student
should critically evaluate media texts
and, if necessary, oppose multiple types
of manipulations.
Scientists identify the media literacy
as the result of media education. They
mean the ability to express oneself and
communicate by means of media tools,
interpret the mass-media information
consciously and estimate it critically,
determine the possibilities of media to
influence a person. A media literate
student-philologist will be able to use
various
means
and
sources
of
information in the professional field,
because he / she will have the
necessary skills of effective searching
for information, abilities of working
with different sources, and verifying the
facts. Such a student can analyze data,
messages that are transmitted in the
media field, and also use media tools
for professional and cultural growth.
Thus, it is important to promote the
introduction of media education in the
educational process of higher education
institutions as a factor in the formation
of students-philologists media literacy.
Overall, media education is intended
to achieve media literacy and develop
the ability to perceive media messages
critically. We can separate such major
tasks of media education as the ability
to read, interpret and create media
texts competently; the capability to
systematize, perceive and assess the
information; to substantiate their own
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position and make informed decisions;
to evolve the critical thinking, artistic
and aesthetic sense, but also the skill
to integrate acquired knowledge and
skills during the process of studying,
abilities during the perception, analysis
and creative activity in the future, etc.
We can interpret the media literacy
of a future student-philologist as the
result
of
the
purposeful
media
education. It allows to master the
knowledge in the media sphere, the
skills to think critically and differentiate
the facts from misinformation, analyze
media texts of various genres and kinds
to be able to use acquired knowledge
and skills in a future professional
activity. And, also, we can consider the
media literacy as the knowledge of
different mass-media and their impact
on a young generation, but also as the
communicative skills by means of
media and, of course, the ability of
inventive media creativity.
If we consider media education as a
factor of media literacy formation, we
should pay attention to the role of mass
media in the life of modern students.
Current media is not only the source of
information which has educational
importance, but also the constituent for
viewpoint
formation
on
modern
information-based world. It can occur
during the perception of various media
texts and during the attempt to create
their own media texts. Therefore, in the
process of training future teachers, it is
necessary to introduce courses in
media education and media literacy, or
to select individual modules in the
subjects that are being taught.
Students-philologists get familiar
with the basis of media educational
technology, analyze media texts of
different kinds and genres, create their
own media texts in various fields of
media
education
during
training
process. They do this because they will
have to develop different educational
and methodological recommendations
on the basics of media literacy for their
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future schoolchildren, choose and
formalize the handout to the media
educational lessons: TV programs,
photos,
tables,
presentations;
to
prepare game assignments for pupils’
media education etc.
At lessons a teacher can, for
example, offer the students to prepare
an oral resume about their own
perception of any media text; or to
describe the main characters; or to
write a verse which shows the
perception of media text. And also he /
she can be given a task to create a
collage based on the press clipping; to
write a message text for TV news; to
think about answers on reporters’
questions; to write an interview with a
writer or a journalist; to make a TV
report; to prepare a newspaper; to
reason the ad which will display the
media perception. In addition, a teacher
can also suggest to create some new
images of new characters; to write a
film script or screen version of a famous
literary work, a mini-script of media
cultural text (video clip or TV plot) and
so on [1: 18]. In the learning process
students should be familiar with how
the media works, be aware of their
target audience; navigate in the types of
media, styles and genres of journalistic
messages, types of advertising; know
what
plugola,
censorship,
selfcensorship, and more is.
Media
education
of
studentsphilologists may go to an integration
direction, that is, during the media-text
visual use process while teaching
individual subjects for the purpose of
media
education
integration
and
concrete
subject
based
on
the
implementation of multimedia projects.
When using modern media material in
the educational process, except the
ability of collecting and checking the
information, it is necessary to develop
students’
creative
thinking,
their
capability to analyze and make
decisions. The use of media educational
technologies
has
unlimited
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opportunities for the development of
critical thinking and the realization of
the
student’s
creative
potential.
Nevertheless, a teacher has to possess
special training in the field of
multimedia technologies and use those
methods and techniques which are
connected with the use of educational
technological tools. And, of course,
he / she must stimulate the selfsufficiency and creativity of the
students. What is more, everyone can
use various methods and techniques of
media education during the process of
studying. Among them there are
exploratory,
heuristic,
problematic,
interactive and game etc. For instance,
among the problematic methods there
are describing feelings and emotions
which are caused by the media text;
analyzing the subject, the main idea,
depicted events, characters of the
media text; finding the subtext of the
message; making associations with
other media texts (printed, audio visual,
Internet etc.); analyzing the artistic
features of the media text language.
Interactive methods and techniques,
which promote the cooperative decision
of
suggested
problems,
mutual
understanding, active cooperation with
various modern media texts, with
information-based environment are
quite widespread nowadays. Trainings,
discussions, business and role-playing
games, case method, projects method
and so on can promote the artistic
search. In order to form media literacy
for future philologists, we can propose
tasks for the compilation of a thematic
collection of information materials on a
specific topic from print media,
websites, etc.; recording some plots to
TV shows with a written comment;
making a description of a video plot on
a specific topic or plan of the
information message; finding and
correcting the mistakes in a media text;
making a review. Also, we can offer to
describe feelings, associations, caused
by a media text; to analyze the people

images, their behavior, language,
artistic features in media texts; to
refresh their memory with literary
works which are associated with a
specific media cultural text etc.
A thorough attempt to classify media
educational methods which involves a
comprehensive approach to addressing
the media education goals, is carried
out
by
O. Konevshchynska:
The
researcher offers the following methods:
a) by the source of knowledge: verbal (a
lecture,
retelling,
narration,
conversation based on media texts etc.),
visual (observations, demonstration of a
media material, illustration of some
media text fragments), practical (tasks
based on the cooperation with the
mass-media etc.); b) by the level of
cognitive
work:
explanatory
and
illustrative (the information about
media), reproductive (presentation of
information about the mass media in
the finished form), problematic (the
creation, solving and analyzing of media
texts problematic situations), partially
search (searching the ways of solving
media assignments, analyzing and
generalization
of
the
received
knowledge); exploratory (searching the
information ways, means and methods
of a specific media situation); c) by the
logic of cognition: analytical, synthetic,
analytical and synthetic, inductive,
deductive, inductive and deductive,
comparing methods, analogs, the
deployment
of
a
hypothesis;
d) interactive
methods:
discussion,
game, training [4: 125]. The scientist
thinks that the efficiency of the
proposed methods of media education
implementation
depends
on
the
proficiency of the teacher as well as the
media texts quality.
This is a quite interesting special
course
for
students-philologists
proposed
by
A. Voloshyna
and
K. Voloshyna "The formation of a
teacher philologist media competence
by means of audio-visual technologies",
where the scholars point out the
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creative methods of mastering the
literary concepts. Moreover, the authors
suggest to conduct classes in the form
of a game, when students are as
screenwriter and they write the script of
an episode of a literary work or a miniscript of a media cultural composition
etc. The scientists offer literary and
imitative, theatrical and situational,
figurative and imitative ways of training
[2: 515].
The development of media literacy of
students-philologists and its success
are provided by specific pedagogic
conditions. In particular, they are
grounded on personality and active,
cultural
approaches,
a
dialogue
interaction with the information-based
society, which combines personal and
creative,
value
and
technological
components, due to psychological
peculiarities, young peoples’ interest,
making the criteria of media perception
development and the ability to analyze
media texts critically. And they are also
provided by means of a purposeful
process of media education, the content
of which can be presented on special
courses and integrated into educational
disciplines.
Due to above information we can
note the importance of future teacherphilologist’s preparation to the effective
interaction with modern media, the
formation of his/her media literacy,
because students will form the media
culture of their pupils in the future
professional activity. Herewith, it is
necessary to take into account the
speed of development of modern
technologies, the changes in the massmedia field, because the content of
media education is constantly updated.
A media literate student will be
aware of how to use the possibilities of
information field of TV, radio, press,
Internet as the important means of
communication, and also modern
media, among which there are blogs,
photo- and video services, social news,
online forums, which are very popular
54

now through the development of the
information based society. That is why
a qualified specialist, especially the
future teacher, has to be aware of the
current media educational technologies,
often used by young people to
communicate in their circles, be able to
find a necessary information (verbal,
sound, audio visual, multimedia), select
and demonstrate its according to
settled
tasks,
create
multimedia
presentations which can combine text,
sound or cinema materials as well as to
be media literate to impart knowledge
to students.
Conclusions
and
research
perspectives.
Consequently,
the
topicality of this problem motivates the
media education of future teachers,
who should be able to navigate in the
modern media, use it, increase their
professional level, and apply the
current media in the educational
process. The philologists have to master
the skills of purposeful usage of the
different media texts in their practice,
be capable of making their analyses,
designing the lessons by using media
pedagogical possibilities and due to
combining the pedagogical methods
and techniques with media educational
technologies. If a future philologist has
a high level of media literacy, he / she
will be guided in the diversity of the
genre and thematic range of media
texts, will get a new information, try to
develop has/her own competence in
various spheres of media culture, find
new
materials
for
educational,
scientific, exploratory targets to form
the pupils’ media literacy. That is why
the future philologist has to be media
literate, be aware of the information
about the didactic and educational
possibilities
of
current
media,
psychological
and
pedagogical
conditions of their usage in the process
of pupils teaching in the time of media
educational technologies.
Further researches of the formation
of media literacy of future teachers-
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philologists in the process of studying
of subjects of professional orientation
have a great perspective.
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FOR VERBAL COMMUNICATION IN THE PROCESS OF LEARNING
THE UKRAINIAN LANGUAGE
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The article substantiates the importance of proper mastery of Ukrainian language by
foreign medical students in higher education institutions of Ukraine as the means of
successfully acquiring the major competences, including the proper verbal and non-verbal
communication.
Emphasis is placed on the necessity of using the interactive methods in the educational
process, which have received considerable attention in pedagogical science and practice in
recent years. It is stated that the combination of reproductive and creative exercises is
important in the formation of students' verbal speech communication. Such interactive method
as educational game is marked as one of the most effective and widespread in pedagogical
practice, including the following: "if I was a teacher", "competitions of experts", "detectives",
"deepening of essence", "generalization", "brainstorming", "ask a question", "role
embodiment". Within the framework of solving the problem of forming the ability for verbal
communication of foreign students’ approximate variants of situations that can bring them
closer to establishing contacts with native Ukrainian speakers are considered. The
importance of controlling the academic achievements of foreign students in the process of
mastering linguistic means of communication, based on the principles of science and
efficiency,
hierarchical
organization,
objectivity,
systematicity,
fairness
and
comprehensiveness is highlighted.
Key words: medical student, language means of communication, interactive means of
education, educational game-based activities, module-based education, module-rating
assessment.
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ІНТЕРАКТИВНА ПІДГОТОВКА ІНОЗЕМНИХ СТУДЕНТІВ-МЕДИКІВ ДО
МОВЛЕННЄВОЇ КОМУНІКАЦІЇ В ПРОЦЕСІ НАВЧАННЯ УКРАЇНСЬКОЇ
МОВИ
Н. В. Калашнік
У статті обґрунтовано важливість належного оволодіння майбутніми медикамиіноземцями у закладах вищої освіти України мовними засобами комунікації, в основі чого
лежить засвоєння української мови, оскільки показником успішної підготовки зазначених
фахівців є високий рівень оволодіння ними провідними компетентностями, зокрема
мовною та мовленнєвою.
Акцентовано на необхідності застосування з цією метою в навчальному процесі
інтерактивних методів, яким останнім часом у педагогічній науці і практиці
приділяється значна увага. Вказано, що важливим у формуванні мовленнєвої комунікації
студентів є поєднання репродуктивних і творчих вправ. Відзначено як один із найбільш
ефективних інтерактивних методів навчальну гру, розкрито сутність поширених у
педагогічній практиці ігор, а саме: "якби я був викладачем", "змагання знавців",
"детективи", "поглиблення суті", "узагальнення", "мозковий штурм", постав запитання",
"втілення в роль". У межах вирішення завдання сформувати здатність до мовленнєвої
комунікації студентів-іноземців розглянуто орієнтовні варіанти ситуацій, які зможуть
наблизити їх до встановлення контактів з носіями української мови. Наголошено на
важливості контролю навчальних досягнень студентів-іноземців у процесі оволодіння
мовними засобами комунікації, побудованому на принципах науковості й ефективності,
ієрархічної організації, об’єктивності, систематичності, справедливості й усебічності.
Ключові слова: студент-медик, мовні засоби комунікації, інтерактивні методи
навчання, навчально-ігрова діяльність, модульне навчання, модульно-рейтинговий
контроль.

Introduction
of
the
issue.
Throughout their studies at the
institutions of higher education, foreign
students learn Ukrainian language,
which
is
necessary
for
their
communication in native speakers. The
main task of teachers is to ensure that
they have acquired an adequate and
appropriate level of linguistic knowledge
and communication skills as a
component of relative competence
required in their further professional
activity.
The intensification of the educational
process
on
mastering
verbal
communication by future professionals
is
a
common
issue
nowadays.
Particular emphasis in solving this
problem is placed on the skillful
application of a set of interactive
teaching methods, including the use of
their (students’) own capabilities and
tools.
Current state of the issue. The
study of theoretical and methodological

conditions of peculiarities of foreign
students’ education is viewed in the
works of H. Bochev, T. Dementieva,
M. Dudchenko, O. Lysakо, O. Rezvan,
H. Shevchuk, M Shcherbiak and others.
The following Ukrainian scientists have
dedicated their work to the introduction
of interactive technologies in education:
I Hryshchenko [1], O Pometun and
L. Pyrozhenko
[2],
N. Lalak
[5],
T. Peresunko, S. Sysoieva [6]. This
issue is widely covered in foreign
pedagogy.
Aim of our article is to highlight the
possibilities
of
using
interactive
teaching methods in order to enhance
the process of mastering foreign
languages by foreign medical students,
including
the
means
of
verbal
communication.
Research results and discussion.
The subject of the study is foreign
students, who, in the process of
learning Ukrainian as a foreign
language, should acquire a complex set
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of professionally-oriented knowledge,
skills and abilities necessary for
successful
fulfillment
of
their
professional duties and complete selfrealization.
An indicator of successful training of
the mentioned above specialists is high
level of mastery of their leading
competencies, linguistic in particular,
which includes verbal and non-verbal
(speech-based)
components.
These
definitions are of great importance
when we focus attention on mastering
the professional language.
Linguistic competence is a kind of
preamble
to
the
production
of
utterances in a foreign language and is
realized through speech and serves as
the theoretical basis of speech through
the analysis and synthesis of texts.
Content of linguistic competence is the
ability to understand and realize the
phonetic, lexical and grammatical
nature of expression, which is formed
on the basis of learning categories and
units of language and their functions,
studying the laws and rules of
mastering
the
system-structural
formations of semantic, syntactic,
morphological, phonological origin in
order to understand and construct
speech patterns, thus, it is the ability to
understand and realize the grammatical
nature of expression. Professional
speech of a medical specialist is a
doctor's dialogue with a patient at a
polyclinic,
hospital,
clinic
or
a
communication process between a
pharmacist and a customer at a
pharmacy, including writing various
types
of
medical
documentation:
surgery protocol, medical history or
abstracts, etc. It is imperative for a
healthcare professional to use specific
terms of a high level of standardization,
significance and accuracy of wording.
Mastering the language and speech
is a necessary condition for the
formation of a socially active identity,
thus, shaping the foreign medical
students as competent speakers in
58

Ukraine depends in many cases on the
work of vocabulary teachers during the
Ukrainian language lessons.
The
productivity
of
learning
vocabulary units and their definitions,
as well as their active use in oral and
written Ukrainian professional speech
largely depends on an appropriate
system
of
preparatory
exercises,
sequentially aimed at both: translation,
thoughtful mastery of terminology and
the activation of speaking and listening
skills required for the use of a peculiar
industry-based terminology in standard
and non-standard working situations.
Effective is a combination of
exercises of two types: the ones of
reproductive nature, which require
performing an informative function; and
the creative ones, which promote the
active
independent
use
of
terminological
vocabulary
in
accordance
with
the
professional
situation. Among a large number of
reproductive exercises, it is efficient to
use the following: giving an oral
explanation to professional terms in the
Ukrainian language; selecting terms to
the proposed definitions; compiling a
vocabulary to the text from a
professional textbook, explaining the
terms and featured definitions; retelling
the material of the previous lecture,
paying attention to the pronunciation
and use of professional terminology.
Exercises of creative origin should be
more complex and provide greater
freedom and independence of the
student during their execution, for
example: searching for synonymic pair
of featured terms with the help of
topical
vocabulary,
making
the
sentences with them, taking into
account the nuances of their meanings;
using the dictionary to translate the
antonyms and make sentences with
them; compiling a vocabulary statement
using professional terminology; making
a dialogue on a professional topic,
saturated with particular professional
terminology; reading the text, correcting
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the mistakes and inserting the
appropriate terms.
Undoubtedly, the most appropriate
for
the
formation
of
vocational
competence on the basis of scientific
and professional terminology is the use
of specialty-based texts, which are
small in volume, accessible in content,
rich in words, persistent phrases and
grammatical constructions, which are
typical and distinctive for the language
studied. Only at the text level the
professional terminology investigated
functions as a coherent communication
system, suitable for use in certain job
cases and educational situations.
The
language
teacher
cannot
organize the work on the study of
professional terminology as a system,
which serves as a basis for mastering
the future profession, as well as to find
informative texts, suitable for a
particular profession or to select from a
large number of terms the most
important and appropriate ones. Thus,
according to our point of view, there is
a way to solve this burning issue: a
close cooperation of professionallyoriented Ukrainian language teachers
with teachers of profiling disciplines in
the process of development and
approbation
of
the
integrated
methodological teaching manuals and
textbooks, containing a large number of
basic knowledge for future specialists
with the excessive use of the most used
terminological units and constructions,
including translation manuals with
vocabulary minima of professional
terms and professional compounds that
would describe professional terminology
in the term system, taking into account
all generic and logical connections. It
would
be
desirable
to
teach
professionally-oriented disciplines in
the state language, in order to increase
the number of Ukrainian-language
textbooks, industry-specific translation
and interpretative dictionaries.
Thus, V. Yukalo [8] in his manual
developed a system of exercises and

tasks aimed at developing the language
culture of the medical students. The
"Dictionary of Difficulties of RussianUkrainian Translation" helps students
correct common mistakes (especially
Russianisms) that are used in doctors'
professional
language:
"круглодобово/цілодобово";
"алое/алоє"; "синець/синяк", etc. The
author paid considerable attention to
mastering linguistic stereotypes of
doctor's
communication,
correcting
errors in the application of these
stereotypes.
("завідувач
відділення/завідуючий відділенням";
"кардіограма/кардіограма
серця"),
accentuation
norms:
"прогУлянковий/прогулянкОвий";
"асимЕтрія/асиметрІя" and so on.
Such work helps to optimize the
process of communication in the field of
medicine.
For foreign students we suggest to
use
English-language
texts
with
medical terminology for translation into
Ukrainian, therefore, the task of the
teacher is to provide students with
relevant texts to study the vocabulary
minimum of the topic, thus, as a result,
future doctors enrich their vocabulary
with
professional
Ukrainian
terminology.
In the formation of the competencies
investigated, educational game activity
proved to be one of the most effective
ones, which is confirmed by its
psychological and pedagogical features
(freedom, competitive nature, role
convention, imitation); communicative
nature of the game is close to specific
feature of foreign language teaching
and learning as a complex discipline,
for it refers to a different culture. The
role play emphasizes interpersonal
interaction [6], for participants "play"
roles and imitate situations that are of
considerable importance in real life,
while the "game-based" nature of the
situation frees players from the
practical consequences of its resolution
and their decisions, which extends the
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boundaries
of
selected
behavior
patterns, as well as it gives room for
creativity., An analysis is carried out by
the group members under the guidance
of the teacher after the game. Thus,
games are common in pedagogical
practice and effective means of teaching
Ukrainian language [2].
"If I was a teacher". The content of
the game is the following: the teacher
offers students to study the text; when
the time runs out, the students should
be able to ask their groupmates textbased questions, on the basis of which
it is possible to check out the level of
understanding the text while being in
the role of a teacher.
"Competition of the connoisseurs".
The group of participants is divided into
two or three teams working to solve the
task given. Students study additional
literature, analyze and discuss the
information received. Each group offers
its own presentation of the topic, thus,
one representative of each team takes
the floor. Opponents of other teams can
ask questions to find out the depth of
awareness on the issue. All team
members are involved in answering the
questions asked.
"Detectives". The teacher prepares
the text on a particular topic. Before
giving it to future doctors, he / she
only names the headline and invites
the participants of the game to
comment on the possible text-based
issues. After that, the group is split
into two teams; one team receives a
text that lacks important concepts,
without which the understanding of
the content is difficult or impossible
(featured words are pasted); the second
team gets the full text. The members of
the first team, after reading the text,
can ask content-based questions, in
order to be able to fill in the missing
information. Discussion follows the
completion of the work with an
exchange of views, which gives the
opportunity to investigate the issue
more widely.
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"Deepening the essence". Players
split into two teams; each of them
receives small topical texts. Team
members have to distinguish the very
essence of the phenomenon described,
highlight the most important aspects
of the information assimilated, while
commenting on the topical issues.
Every team presents their own views
on the solution of the problem given.
Then the result of the discussion is
summarized, analyzed and generalized.
"Generalization". The initiator invites
students to combine snippets of text
on a single topic in a variety of ways.
Future doctors can make notes, trying
to come up with a version of a
summary of these excerpts. They then
tell how they combined these passages
into the whole.
"Brainstorming". The teacher invites
the students to solve in close
cooperation with each other the
following problem: "What is common
and what distinguishes two certain
objects or phenomena". Students read
a selection of texts on a single topic
and after discussion in groups of 3 to 5
people suggest solutions. The teacher
writes ideas on the board, in the
process of collective discussion of
proposals determine the most accurate
options for solving the problem.
"Ask a question". One player
whispers a question and his/her
partner answers the question aloud; all
other participants of the game have to
guess what question was asked and
formulate it as precise, as it is possible.
For
each
correctly
reconstructed
question player receives one point. The
winner of the game is the one who
scored the maximum number of points.
"Embodiment of a role". The game
involves roleplaying a dialogue on the
basis of a ready-made model. Students
get acquainted with the dialogue-based
text of a certain subject in advance and
learn it, choose their roles, as well as to
develop a strategy and tactics of their
behavior in accordance with practical
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experience. There is also a team variant
of the game: group of students is
divided into two teams, each of which
receives a script, in order prepare the
stage
performance.
During
the
intermission, the first team states a
problem, which must be solved by the
second team after viewing the scene.
In the preparation of future doctors,
we
recommend
conducting
the
mentioned above games during the
Ukrainian language classes. The whole
script must be written in Ukrainian.
This approach has a double didactic
effect: developing the language skills
and polishing a style of communication
between individuals.
The interactive nature of the
activities of foreign students during the
Ukrainian
language
classes
is
conditioned by the creation of learninglinguistic situations that encourage
students to require foreign language
communication in identical with the
natural language conditions [1: 26]. A
language training case (LTC, languagebased close-to-reality situation) is
defined as the set of language
conditions necessary for a student to
perform a communicative language
interactions
correctly
and
appropriately in accordance with the
task given; LTCs can be constructed on
the basis of the Ukrainian texts
studied and viewed in close connection
with the text-based exercises applied,
nevertheless, they can be created
outside the textual environment and
incorporated into the exercises for the
development of language activities.
Speech situation allows to determine
the relevance of speech activity on the
basis of the topic studied, as well as to
provide its communicative motivation,
identify aspects of communication
through modeling certain conditions
(agree – disagree; doubt – assertion;
unambiguous
expression
–
free
discussion, etc.); on the basis of the
structural constituents of the speech
situation
(formulation
of

communicative tasks) in order to
provide an influence that encourages
communication by stimulating the
intention to speak.
The content of speech in various
public spheres of activity (domestic,
business,
educational,
political,
industrial, etc.) is determined by the
subject of the message broadcasted.
Within the framework of the solution of
the issue of forming the ability of free
verbal
communication
of
foreign
students,
we
will
consider
the
approximate variants of situations that
will be able to bring them closer to
establishing contacts with native
Ukrainian speakers.
1. Case of a business meeting with
native speakers, closely connected with
the discussion of plans of cooperative
work,
acceptance
of
obligations,
making new business acquaintance,
etc. The following speech intentions
are possible: showing an interest in the
topic of conversation; supporting the
judgment of foreign-language partners
on the issue discussed; expressing
your own point of view; expressing
disagreement with the position of the
interlocutor with the intention to reject
it or find a compromise solution;
expressing satisfaction to the nature of
the conversation and its result.
2. Situation
of
meeting
with
business partners at an exhibition or
presentation of new equipment in a
certain field of production, equipmentsupply tenders, various types of
medication
created
by
domestic
associations and companies. We use
such speech intentions as: expressing
the desire to interest native speakers
in the acquisition of certain exhibition
objects; giving the opportunity to feel
your desire for a positive result of the
meeting; making an assessment of
what is presented at the exhibition:
offering more reasons to substantiate
the one’s opinion; asking at a slow
pace with a possibility to repeat what
has already been said; politely asking
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the meaning of words or expressions
you do not know; enabling the
opponents to feel firm in defending
one’s position in some aspects of the
issue discussed; enabling one to feel
your partial satisfaction with the
intentions of the native speakers or to
postpone the negotiations for later
date; showing wiliness to finding a
compromise; thanking the native
speakers for their participation in the
exhibition or/and presentation.
3. Case of being in foreign-speaking
family. The following speech intentions
indicate the wiliness and zeal for
communicative: desiring to express
one’s admiration for the reception and
hospitality of the hosts, the beauty of
the
home's
interior
and
the
surrounding landscape; apologizing for
lack of language skills; disagreeing
with some of one’s mannerisms that do
not conform to the language of the
native speakers; expressing reaction if
offended something by any of family
members (peers); trying to show
interest in the statements of the
owners, their presentation of sights of
the city; expressing reaction if one
doesn’t want to visit places of interest;
trying to present one’s homeland in the
best possible way, including family, its
customs and traditions; not indicating
surprise
by
something
that
is
important from the point of view of the
owners
and
deserves
attention;
showing appropriate communicative
behavior, as well as the nature of the
statements, if one doesn’t not share
the emotional feelings of the family
representatives; showing wiliness for
strengthening
the
mutual
communication in the future.
According to our point of view, the
successful
formation
of
speech
competence
depends
largely
on
properly organized assessment and
supervision, including the verification
of results, which is a mandatory
component in the learning process,
and it must be performed at all stages
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of the educational process. Thus,
assessment is of particular importance
after studying a particular section of
the programme and mastering its
contents. The essence of verification of
results of educational process is not
only to identify the level of student's
academic achievements, which must
meet the educational standard of the
respective programme, but also to
determine the student's internal state
and intention to succeed.
In modern pedagogy, such concepts
as
"assessment
of
knowledge",
"supervision" have a broad meaning. In
didactics the second concept is usually
replaced by the concept of "pedagogical
diagnostics". We identify the latter as a
process, in which, based on the
required scientific quality criteria, the
teacher
monitors
students
and
conducts questionnaires or tests,
processes observations and surveys,
and reports the results obtained to
determine success rates, describe
behavior, explains their motives, or
predict students' actions in the future.
Based on the analysis of theoretical
sources, we have identified the
following requirements for assessment:
purposefulness,
objectivity,
systematicity, representativeness.
In
order
make
assessment
purposeful, the teacher must set a
specific task, considering the type, form
and means of assessment he/she
chooses for carrying out the supervision
duties, therefore, it is done by
comparing the types, forms and means
with
the
assessed
objects.
The
purposefulness
of
assessment
is
ensured by the clarity and orientation
of all its structural components, their
logical
connections
and
interdependence.
In order to get a true picture of the
results, assessment must be objective,
for objectivity plays an important role in
the evaluation process. If the content
and
techniques
of
assessment
correspond to the nature of the
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assessed object, then it can be stated
that the assessment is objective. If the
teacher
aims
at
checking
the
vocabulary, the object must have tasks
for assessing the vocabulary.
One of the necessary requirements
for assessment is its systematicity,
which can be possesses the following
characteristics: cycle, time factor, skill,
material. In the case of a cycle,
assessment is required after completing
a number of classes that was required
to be mastered in a specific amount of
time by the students. For example,
during several sessions students learn
a new vocabulary units on a particular
topic, work it out, write vocabulary
dictations, etc., and at the final stage to
assess the correctness of using this
vocabulary while performing different
tasks.
Regulatory role in the process of
assessment belongs to the didactic
principles, which are introduced in the
pedagogical practice of assessment as a
set of theoretical rules that facilitate the
effective
supervision
of
students'
cognitive activity. The purpose of their
implementation is to achieve the
greatest effectiveness of assessment to
improve the quality of training. At the
same time, the principles of science and
efficiency, hierarchical organization,
objectivity, systematicity, fairness and
comprehensiveness are the leading
ones.
The main role belongs to the
principle of science, because it is
primarily determines the possibility of
effective supervision. This principle
requires the use of scientifically
validated means of assessing students'
knowledge in practice, and also
requires that tests meet the certain
requirements of reliability, which
reflects the characteristics of the tests
in terms of accuracy and robustness of
measured results. Considering the
student's level of knowledge as an
object of measurement, there are two
main groups of factors that influence

the
accuracy
of
pedagogical
assessment. The first group is clearly
random,
for
it
is
subject
to
psychological and physiological factors,
influence of which on the results of
assessment cannot be predicted. The
second group consists of non-random
factors that reflect the particularities of
the measurement methods and means
selected.
The principle of effectiveness involves
the choice of a certain method of
assessment, which ensures the full
implementation
of
supervision
functions with minimal time, effort and
resources on the part of the teacher.
Improving efficiency is facilitated by the
fulfillment of a set of requirements, on
the basis of which a search is made for
the choice of the best combination of
forms and methods of assessment:
optimal performance of educational,
learning and developmental functions
of knowledge evaluation; achievement
of objectivity in the process of
performing the diagnostic function of
knowledge
validation;
minimally
required time and effort of teachers,
providing maximum effect during the
process
of
assessment;
use
of
quantitative methods and reliable tests
to assess students' level of readiness.
Adherence to the principle of
hierarchical organization leads to a
certain structural system of knowledge,
skills and abilities in selecting the
content of supervision. This principle is
focused only on the field of practical
development of measuring instruments,
aims at the selection of the most
important, larger requirements of
standards for their further reflection in
the tests. Compliance with it should be
permanent on all stages. For example,
this principle cannot be guided only in
the process of final certification,
otherwise non-certified students can
undeservedly
be
honored
for
inappropriate achievements. In general,
the
principle
of
hierarchical
organization
directs
teachers
to
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systematically control the compliance of
the level and quality of educational
work with foreign students with the
requirements
and
demands
of
educational standards.
The
principle
of
systematic
pedagogical assessment depends on the
proper planning of activities. Uneven
and random increases in the frequency
of
tests,
as
well
as
their
unexpectedness
provoke
additional
stress
in
students,
nevertheless,
reducing the number of assessment
units
also
leads
to
negative
consequences. Systematic monitoring is
especially important in order to identify
the poor learners and those not capable
of steady sticking to the academic
schedules and curricular requirements.
The principles of objectivity and
fairness are closely interlinked, since
objectivity is a prerequisite for fairness.
Before deciding on the choice of
methods
for
implementing
the
principles, it is necessary to form an
idea of objective evaluation. The
problem of objectification of grades is of
particular importance in connection
with the attempt to introduce the ideas
of cooperation between the teacher and
the students in the educational
process. This is not an accidental
combination, for low grades are usually
perceived by students as unfair and the
latter are the main causes of
confrontation between the participants
of the educational process. Therefore,
objectification
of
the
results
of
assessment
can
be
considered
necessary but not sufficient condition
for establishing relations of cooperation
between the teacher and the students.
The principle of comprehensiveness
emphasizes the need for a careful
selection of the content of assessment
and validation, which should represent
the one of educational work. The tasks
intended for the final review must not
duplicate each other, covering as much
evaluated material as possible. The
main focus is on testing the acquisition
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of basic knowledge, skills and abilities,
in the same time, minor elements of
insignificant importance are excluded
from the final assessment process.
The
connection
between
the
assessment and quality of education
plays an important role. Thus, if the
evaluation is well organized, the
learning outcomes will always be
higher. Objective assessment creates
additional incentives in the work of the
teacher, encourages students to study
the subject more deeply. Therefore,
pedagogical validation is a means of
improving the quality of learning;
improving the quality of learning is
inextricably linked with improving the
assessment system, bringing its tools
and
methods
to
the
ideas
of
collaboration between the teacher and
the students.
In order to achieve the preset goals
in the educational process in higher
educational institutions, the most
objective, accessible and combining
advantages of all types and forms of
assessment organization is, in our
opinion, a module-rating system of
student achievement evaluation [4:
220]. The analysis of educational
practice indicates that ensuring the
formation of a foreign language
communicative competence and the
success of learning becomes possible
through the modular construction of
the system of professional training of
future specialists. The term "module" in
the etymological sense means the
compression, the arrangement of
knowledge in a user-friendly form. In
pedagogy, a module is considered to be
a coherent block of information that
contains a targeted programme of
actions, scientific and methodological
support
that
determines
the
achievement of the educational goal.
In modern conditions, various tools
and means are used to create a
modular system, thus, its features are
the following: rational division of the
material of the discipline into modules
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and verification of mastering the
theoretical and practical content of
each module; systematic evaluation of
the quality of students' preparation for
each practical training; use of a wider
scale
of
knowledge
assessment;
encouraging systematic individual and
independent
work
of
students
throughout the semester and improving
the
quality
of
their
knowledge;
increasing the objectivity of students'
knowledge assessment; competition in
training; identification and development
of students' creative abilities.
Conclusions
and
research
perspectives. Increasing the number of
foreign
students
seeking
higher
education in Ukraine requires thorough
training of teachers; it predetermines
not
only
teaching
professional
disciplines, taking into account the
level of Ukrainian language, but, above
all, proper linguistic training. After all,
mastering the basics of any profession
begins with the acquisition of a certain
amount of general and professional
knowledge, as well as mastering the
basic means of solving professional
tasks, which provides for the proper
level of formation of professionally
predetermined speech. This is an
important part of the professional
training of specialists in all fields.
It is the use of a set of interactive
teaching methods for foreign medical
students
that
gives
them
the
opportunity to arouse their interest in
obtaining a specialty and to motivate
information-creative
activity
in
accordance with their skills and
abilities. Modular-rating control of
academic achievements of foreign
students at a medical university is
especially effective, if it is given a
systemic character, and only then
assessment becomes an important
factor in the process of training future
doctors.
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TRAINING OF NATURAL SPECIALTY TEACHERS
FOR THE DEVELOPMENT OF ENTREPRENEURSHIP COMPETENCE
AS A MODERN SCIENTIFIC AND PEDAGOGICAL
I. M. Shorobura*, N. K. Kurysh**
In the context of reforming the Ukrainian education industry, an important task of education is
preparing a person who possess entrepreneurial competence, as a key competence of the future,
which plays a fundamental role in the process of increasing the education and competitiveness of
society. So, training teachers is obligatory.
The article theoretically substantiates the basic approaches to solving the scientific and
pedagogical problem of preparing teachers of natural sciences to develop the entrepreneurial
competence of high school pupils.
The necessary knowledge, skills, attitudes and five components of professional competence of
science teachers have been identified, which effectively contribute to the formation of
entrepreneurial competence of high school pupils.
It had revealed that teachers of natural sciences, preparing for the implementation of the
competence approach, must change the stereotypes that have been laid for decades, adapt to
such changes.
It had outlined requirements for teachers of natural sciences, for the development of
entrepreneurial competence of high school pupils in particular: to define the goals: the training
should be aimed at developing the ability of teachers to use the knowledge obtained during the
course preparation, self-education, in non-standard situations; to content selection: the content
should be in line with today's realities, accessible to teachers, meet the needs of educational
reform and promote teacher education, first and foremost practical orientation and life-based
solutions; to the selection of methods, forms and means of training, which should provide:
increasing the motivation of teachers' professional activity through the implementation of the
model "learning with enthusiasm"; professional growth and development of teachers.
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ПІДГОТОВКА ВЧИТЕЛІВ ПРИРОДНИЧИХ СПЕЦІАЛЬНОСТЕЙ ДО
РОЗВИТКУ ПІДПРИЄМНИЦЬКОЇ КОМПЕТЕНТНОСТІ
СТАРШОКЛАСНИКІВ ЯК СУЧАСНА НАУКОВО-ПЕДАГОГІЧНА
ПРОБЛЕМА
І. М. Шоробура, Н. К. Куриш
В умовах реформування української освітньої галузі важливим завданням освіти є
підготувати особистість, яка перш за все володітиме
підприємницькою
компетентністтю, як ключовою компетентністтю майбутнього, яка відіграє
фундаментальну роль у процесі зростання освіченості та конкурентноздатності
суспільства. Для цього необхідно перш за підготуватися педагогам.
У статті теоретично обгрунтовано основні підходи до вирішення науково-педагогічної
проблеми підготовки педагогів природничих спеціальностей до розвитку підприємницької
компетентності старшокласників.
Визначено необхідні знання, вміння, установки та п'ять складових професійної
компетентності вчителів природничих спеціальностей, які ефективно сприятияють
формуванню підприємницької компетентності старшокласників.
Виявлено, що вчителі природничих спеціальностей готуючись до реалізації
компетентнісного підходу до навчання змінюють стереотипи які були закладені
десятиліттями, по різному адаптуються до таких змін.
Окреслено наступні вимоги до педагогів природничих спеціальностей, щодо розвитку
підприємницької компетентності старшокласників, зокрема: до визначення цілей:
навчання повинні бути спрямовані на розвиток у вчителів здатності використовувати
знання, отримані в ході курсової підготовки, самоосвіти, у нестандартних ситуаціях; до
відбору змісту: зміст повинен відповідати сьогоднішнім реаліям, бути доступним для учителів,
відповідати особливостям реформування освтньої галузі та сприяти підвищенню рівню
освіченості учителів, мати, перш за все, практичну спрямованість та базуватися на
розв’язуванні життєвих ситувацій; до відбору методів, форм і засобів навчання, який має
забезпечувати: підвищення мотивації професійної діяльності педагогів шляхом реалізації
моделі «навчання з захопленням»; професійному зростанню та становленню педагогів.
Ключові
слова: компетентнісний підхід, ключові компетентності,
компетентності, підприємницька компетентність,емоційний інтелект.

Introduction of the issue. The
current state of development of science
and education, the reform processes in
Ukraine and around the world imply
new demands on education and the
educational process. It must be
ensured that a broad range of key
competences, as defined in the
Recommendations of the European
Parliament and of the Council of the
European Union "On lifelong learning
competences" (2006) and the Concept of
the New Ukrainian School (2016), are
formed in the younger generations, in
order to let them adapt to the fast68

базові

paced world. Education also includes
social and economic foundations, that
play a fundamental role in enabling
citizens to acquire the key competences
needed
to
adapt
flexibly
to
corresponding changes.
Current state of the issue. Many
aspects of the problem of preparing
teachers for the implementation of
modern processes of reforming the
educational field are reveal in the works
of many domestic and foreign scholars,
in
particular:
formation
of
the
professional competence of teachers of
natural
sciences
(T. Belofastova,
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L. Gaida, L. Danylova, V. Dukelskyy,
I. Kalynychenko,
O. Karpenko,
O. Karamanova,
Yu. Kliuchka,
Yu. Omelchenko,
Yu. Pavlenko,
B. Stoliarova, M. Yukhnevich, etc.) [4].
In this complex, fast-changing
reality, only an enterprising person
ready to undergo the difficulties and
adapt
to
the
changes
of
the
environment and treats changing socioeconomic conditions as an opportunity
to grow and succeed. Therefore, the
task of education is to prepare such a
person, first and foremost, by forming
entrepreneurial competence as a key
competence of the future specialist,
which plays a fundamental role in the
process of improving the quality of
education
and
ensuring
the
competitiveness of society. For it is
necessary to train the teachers,
especially those who already have a
well-established teaching methodology
and developed teaching technologies.
Currently it is extremely important to
find the ideal model for a teacher of a
new era formation, the one who has to
meet the new educational challenges.
Analyzing the curriculum of general
secondary education institutions for
grades 5-9 [13], with 22 subjects
identified in the plan, about 30% are
science subjects (science, biology,
ecology, geography, physics, chemistry),
which form students' integrity of
knowledge
about
nature,
the
naturalistic picture of the world, the
"image of nature", reveal the nature and
essence of processes occurring in the
environment through key competences
as cross-cutting content. At the same
time, it is an important condition for
the reorientation of science education
to the goal of sustainable development
of society, to a competent model of
science education in high school. For it
the natural science courses teachers
must have a methodological system of
competency training, especially the
formation
of
entrepreneurial
competence.

Therefore, the teachers of natural
science subjects must by constantly
working on there development in the
following way [11]:
• individual competences ("I as a
person");
• interpersonal competences ("I as a
member of the team and in relations
with others");
• social competences ("I as a member
of the local community and society");
• educational competences ("I as a
teacher");
• leadership competencies ("I as an
educator");
• special competencies ("I am an
expert in the field of my subject");
• organizational competencies ("I as a
member of the school staff and the
school as an organization").
Preparing a natural science teacher
for the development of entrepreneurial
competence of high school pupils is a
modern scientific and pedagogical
problem that arose in September 2017
with the adoption of the new Law of
Ukraine
"On
Education",
which
contains provisions on the need to
develop 11 key competences of
students:
- fluency in the official language;
- ability to speak native (in case of
difference from national) and foreign
languages;
- mathematical competence;
- competence in the field of natural
sciences and technology;
- innovation;
- environmental competence;
- information and communication
competences;
- lifelong learning;
- civic
and
social
competences
related to the ideas of democracy,
justice, equality, human rights, wellbeing and a healthy lifestyle, with an
awareness
of
equal
rights
and
opportunities;
- cultural competence;
- entrepreneurship
and
financial
literacy;
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- other competences stipulated by
the standard of education [3].
The outline of unresolved issues
brought up in the article. The analysis
of scientific publications gives grounds
to claim that the implementation of the
competency approach starts from
primary school and will be successful
under the conditions of comprehensive
provision of all components of the
educational process – the goals of
learning,
building
a competencyoriented
content
of
education,
appropriate
development
of
methodological support, professional
training of teachers, etc.
Organization of the educational
process in elementary school is carried
out on the basis of the State standard
of primary education that was approve
by the Cabinet of Ministers of Ukraine
on February 21, 2018 № 87, which
outlines
the
formation
of
key
competences in the educational sectors
[2].
In the context of natural education of
primary school pupils, key competences
are the mastery of knowledge, skills
and methods of activity, development of
abilities
that
ensure
successful
interaction with nature, formation of
the basis of scientific worldview and
critical
thinking,
formation
of
responsible, safe and environmentalfriendly behavior of educators, as well
as the awareness of sustainable
development principles.
Aim of research to reveal the main
approaches to solving the scientific and
pedagogical problem of preparing
teachers of natural sciences and
develop the entrepreneurial competence
of high school pupils.
Results and discussion. The need to
prepar teachers for the development of
entrepreneurial
competences
of
schoolchildren is primarily caused by
the necessity to meet the needs of the
modern labor market, which requires
the graduation of all life competencies
necessary for functioning in society, but
70

it turns out that all categories of
competences are closely related. These
are the positions disclosed in the article
"How has Succeed at Work?" In one of
the Polish newspapers: "… We get job in
70% because of our skills and in 30%
thanks to interpersonal skills, instead
we lose it in 30% due to lack of skills,
and in 70% – due to lack of
interpersonal skills" [7]. May be this
opinion too categorical, but it illustrates
well trends in the labor market where
there is a need to possess social and
entrepreneurial competences and the
desire for continuous improvement of
professional skills [11].
One of the first researchers who had
created the most complete concept of
entrepreneurship was the Austrian
economist Joseph A. Schumpeter, who
noted that entrepreneurship is close to
creativity. It begins when the procedure
is completed once, that is, when it is
necessary to act in a new way.
Entrepreneurship is a special feature,
the carrier of which does not belong to
a certain class. [8] According to Yu.
Belovoii [1], entrepreneurial competence
is an integral psychological quality of a
person, manifested in the motivated
ability to creatively search for and
realize new economic ideas and to solve
various
problems
in
everyday
professional and social life.
This competence is a support for
educators are not only in their daily
private and public life, but also in their
workplace, helping them to understand
their work context and ability to take
chances; it is the basis for more specific
skills and knowledge necessary to
exercise or to take part in events of a
public
or
commercial
nature.
Entrepreneurship
also
promotes
awareness of ethical values and implies
good governance.
Three
approaches
have
been
developed to solve the scientific and
pedagogical problem of preparing
teachers of natural specialties for the
development
of
entrepreneurial
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competence of high school pupils:
historical, sociological, psychological
and pedagogical.
The historical approach includes the
training of teachers through the
disclosure
of
the
process
of
transformation
of
the
teaching
profession on the background of
different social systems and modern
processes of reforming the educational
sector, which makes possible to
understand the importance of the
teaching profession at every stage of
development of society, especially, in
the modern-forming entrepreneurial
competence of the individual.
The sociological approach of teacher
training for natural science subjects is
realized through the description of
teachers' professional situation, their
position, background, qualification,
social roles, which alter in the course of
modern reforms and acquire the
character of tutors, coaches, mentors,
facilitators and educators.
One
of
the
most
important
approaches to teachers’ training for the
development
of
entrepreneurial
competence of high school pupils are
psychological and pedagogical, focusing
on the personality of each teacher,
taking into account the praxeological,
creative and communicative skills,
ensuring
the
establishment
of
individual trajectories of professional
readiness of the educators.
Pilot studies confirm that both
educators and students in the process
of development of entrepreneurial
competence
must
have
the
corresponding knowledge, skills and
attitudes, associated with the particular
competence.
Knowledge covers the ability to
identify opportunities available in
personal, professional or economic
activities (including broader issues that
are relevant to the context of work and
life of the individuals, such as a
common
understanding
of
the
principles of the functioning of the

economical system, as well as the
chances and challenges that employers
and
organizations
are
facing).
Individuals also need to be aware of the
ethical
issues
associated
with
businesses and how they can bring
positive change, such as fair trade or
social action.
Skills relate to proactive project
management
(covering:
planning,
organizing, managing, managing and
assigning
tasks,
analyzing,
communicating, reporting, evaluating
and reporting), effectively presenting
and negotiating, as well as being able to
work individually and in collaboration
with the team. It is also necessary to be
able to assess and identify their own
advantages and disadvantages (as well
as to assess risks), and to be able to
take risks in justified cases.
The
entrepreneurial
setting
is
characterized by initiative, activity,
independence and innovativeness as in
personal and public life, as well as in
work. It also encompasses motivation
and determination to pursue personal
and shared goals (in private ones and
common).
The conducted research revealed
that in order to prepare the teachers of
natural sciences for development of
entrepreneurial competence of high
school pupils, it is necessary to form
five
components
of
professional
competence of a teacher:
The first component is pragmatic,
which
is
determined
by
the
effectiveness of the educator in
planning, organizing, controlling and
evaluating the educational process,
while
developing
entrepreneurial
competence;
The teacher can:
* design a general concept of
entrepreneurial
competence
development for a class in whole, or for
the individual student;
* assess the student's level of
knowledge and determine the factors
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that stimulate the learning of new
topics;
* analyze the overall goals of training
program contents in the educational
process, using the entrepreneurial
component;
* use the basic elements of the
didactic workshop (including methods,
organizational forms of teaching and
work of students in the classroom,
choosing them appropriately to ensure
the development of entrepreneurial
competence);
* encourage and support students'
positive motivation for competency
learning;
* develop and use different methods,
forms, tools for teaching, controlling,
analyzing and evaluating students’
achievement;
* interpret and evaluate students’
achievements,
including
their
individual capabilities;
* identify the causes of pedagogical
failures and suggest ways to avoid
them;
* evaluate
the
effectiveness
of
teacher’s own work and suggest ways to
improve it;
* plan
educator’s
concept
of
professional
development
and
continuous self-education.
The second component is the
partnership, which is characterized by
the effectiveness of prosocial behavior
and the effectiveness of the integration
of a teacher into the educational
process.
The teacher deals with it when
he/she:
* understands
the
relationship
between professional attitude and one's
own personality traits, the benefits of
interactive style of teaching and social
processes in the classroom;
* prefers rules of responsibility for
standards of obedience in interpersonal
contacts and knows how to act in
accordance with this preference;
* can
handle
conflict
through
negotiation and finding compromise;
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* releases and uses the education
initiative, assessing its subjective
capabilities and directing them to
collaborative learning;
* establishes and knows how to keep
in touch with the class through various
techniques;
* develops and implements group
forms of work aimed at uniting the
team and developing the leadership
qualities of students;
* can shape the social positions of
their pupils.
The
third
component
is
communicative, it is being expressed in
the effectiveness of linguistic behavior
in educational situations.
The teacher has the knowledge of
interpersonal communication, the ability
to listen to students and to empathize
with the intentions and content of their
statements:
* can think dialogically and develop
this ability in the pupils;
* knows how to use different
discussion methods and non-verbal
language
in
educational
communication;
* communicates with students and
teaches others;
* understands the diversity of their
students' language code and its use;
* elicits the linguistic sensitivity of
minors, protecting the values of
cultural heritage and the function of
language as a tool for thinking and
communication;
* improves
the
correctness,
readability and simplicity of his/her
own linguistic behavior (language
ethics).
The fourth component is creative, it
characterizes by innovative and nonstandard activities:
The teacher can substantiate the
benefits of activities in order to stimulate
student
development
processes
(development of interests, learning skills)
over learning activities:
* inspire creativity and independent
thinking in the educational process;
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* use research methods in the study
of pedagogical phenomena and the
creation of subjective knowledge;
* think critically and stimulate the
development of this type of thinking in
students;
*use techniques to solve problems
creatively.
The fifth component is IT and media,
which requires efficient use of modern
information sources.
The teacher knows and is able to:
* use information technology to
support his/her own and pupil's
learning processes (for example, being
able to use the databases, the Internet,
e-mail),
* create and share his/her own
educational programs online.
It is expected that teachers who
successfully master certain components
of professional growth will be better
prepared to demonstrate the ability to
integrate entrepreneurial content into
the subject, as well as being able to
effectively use innovative teaching
methods, identify and solve pedagogical
problems, view learning as a process,
ets.
Conclusions
and
research
perspectives. Summarizing everything
mentioned above, we can outline a
number of requirements to the process
of preparation of natural sciences
teachers for the development of
entrepreneurial competence of high
school pupils.
First of all, a set of demands is
designed to the major goals established,
including the following: the goals of
education
must
meet
the
new
opportunities
and
possibilities
of
teachers, reflecting the growth of their
professional
potential;
learning
objectives
should
be
aimed
at
developing in teachers the ability to use
the knowledge gained during the course
preparation,
self-education,
independent activity in non-standard
situations.

The second set of requirements is
applied
to
educational
content
selection: defining the purpose of
studying the subject must precede the
selection of its content: first, the
teacher must identify the spheres of
application of the particular subject,
and only then select the content, the
development of which will produce the
desired results. The content should be
in line with today's realities, accessible
to teachers, responsive to educational
reform and promote teacher’s practical
life-based education and experience.
The third set of requirement is
developed to regulate the selection of
methods, forms and means of training,
which should provide: increase of
motivation of teachers' professional
activity through the implementation of
the model "learning with enthusiasm";
professional growth and development of
educators.
Formation
of
entrepreneurial
competence of teachers of natural
sciences involves the development of
various skills that will allow them to act
effectively in possible future situations
of personal, professional and social life.
The
ability to deal
with new,
problematic situations that do not have
the appropriate means of solving issues
in advance is of particular importance.
Analyzing the conducted researches,
we have come to the conclusion that
the
solution
of
scientific
and
pedagogical problem of preparation of
teachers of natural specialties for the
development
of
entrepreneurial
competence of high school pupils
involves
the
following:
historical,
sociological,
psychological
and
pedagogical approaches and formation
of five components of professional
competence of teachers, which are
pragmatic,
creative,
collaborative
communication and IT & media.
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Preparation of teachers of natural specialties for development of
entrepreneurial competence of high school pupils
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DEVELOPING FOREIGN LANGUAGE COMMUNICATIVE COMPETENCE OF
STUDENTS BY MEANS OF ART PEDAGOGY
S. S. Pechenizka (Gubareva)*, О. M. Zavalna**
The relevance of the topic is caused by searching for new technologies and instruments of
both psychological and pedagogical activities in the field of methodology of teaching foreign
languages in the higher educational institutions of Ukraine. It is aimed at improving
productivity, thus, it results in working with students.
The main attention is focused on the research of modern art technologies as the means of art
therapy and art pedagogy. The purpose of using them is to increase students’ motivation to
study foreign languages, reveal their individualities and creative potential, as well as to
overcome possible psychological and language barriers during the development of foreign
language communicative competence.
The history of the terms "art therapy" and "art pedagogy" is viewer in the article. It reveals
the peculiarities, methods, functions and possible ways of implementing art technologies in the
educational process of higher educational institutions during teaching foreign languages. Art
therapy and art pedagogy are being considered as separate methods to identify the best
possible ways of their use with students of higher educational institutions at the lessons of
English. It will lead to increasing students’ motivation and assist to improve their study
success rate, especially gaining necessary skills of foreign language communicative
competence.
The conceptual and terminological apparatus is investigated, which allows defining clearly
the specifics of the concepts "communicative competence" and "foreign language communicative
competence". The main components and functions of communicative competence are
distinguished, as well as the key competences that form foreign language communicative
competence.
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РОЗВИТОК ІНШОМОВНОЇ КОМУНІКАТИВНОЇ КОМПЕТЕНТНОСТІ
СТУДЕНТІВ ЗАСОБАМИ АРТ-ПЕДАГОГІКИ
С. С. Печенізька (Губарєва), О. М. Завальна
Актуальність теми зумовлена пошуком нових технологій та інструментів
психолого-педагогічної діяльності у сфері методики викладання іноземних мов у вищих
навчальних закладах України з метою досягнення більшої продуктивності й
результативності у роботі зі студентами.
Основна увага фокусується на дослідженні сучасних арт-технологій як засобів арттерапії та арт-педагогіки, що мають на меті сприяти підвищенню мотивації
студентів до вивчення іноземних мов, розкриттю їхньої індивідуальності й творчого
потенціалу, подоланню можливих психологічних чи мовленнєвих бар’єрів під час
розвитку іншомовної комунікативної компетентності.
Вивчається історія виникнення термінів "арт-терапія" й "арт-педагогіка",
аналізуються специфіка, методи, функції та можливі шляхи впровадження арттехнологій в освітній процес вищих навчальних закладів при викладанні іноземних мов.
Арт-терапія та арт-педагогіка досліджуються як окремі методи для з’ясування
найбільш оптимальних можливих шляхів їх використання на заняттях англійської мови
зі студентами ВНЗ задля підвищення їхньої мотивації та допомоги з покращенням
успіхів у навчанні, зокрема, у набутті ними необхідних навичок для реалізації
іншомовної комунікативної компетентності.
Розглядається понятійно-термінологічний апарат, що дозволяє чітко окреслити
специфіку понять "комунікативна компетентність" та "іншомовна комунікативна
компетентність". Виокремлюються основні компоненти і функції комунікативної
компетентності, а також ключові компетенції, що складають іншомовну
комунікативну компетентність.
Ключові слова: арт-терапія, арт-педагогіка, арт-технології, методи / функції арттерапії, психолого-педагогічна діяльність, методика викладання англійської мови у ВНЗ,
комунікативна компетентність, іншомовна комунікативна компетентність.

Introduction of the issue. The
modern world of culture varieties and
endless
possibilities
dictates
its
requirements.
The
conceptual
paradigm in the field of education of
Ukraine nowadays: 1) the school and
higher
educational
establishments
must
prepare
comprehensively
developed,
highly
qualified
multifunctional specialists who are
capable of quick and flexible response
to the current challenges; 2) knowledge
of foreign languages, in particular,
English as a globally recognized
universal language of communication,
which is becoming a necessary tool for
those who want to be competitive in

the current harsh realities of the labor
market of Ukraine and in the world.
Therefore, it quite justifies the
constant search for new technologies
and methods of teaching foreign
languages that are able to meet the
social needs and peculiarities of the
modern generation.
Among such methods, there is art
therapy as an "effective environmental
tool" (I. Oliynyk), which has a "safe,
positive impact on the mental and
social health of the individual through
art" [12: 208-209].
Current state of the issue. Issues
of "healing by art", ways of activation
of internal resources and potential of
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the person employing art therapy were
investigated in the works of the
following scholars: O. Vashchenko,
N. Vernikov,
O. Voznesenskaya,
N. Eshchenko,
O. Lyubarets,
N. Polyakova, I. Sadova, V. Sarantseva,
O. Tararina,
A. Chuprykov,
T. Yatsenko, and others. The use of art
therapeutic
methods
in
the
professional activity of psychologists,
social workers, correctional educators
was
analyzed
by
S. Andreichin,
M. Doctorovich,
L. Zlochevskaya,
A. Kapska,
M. Kiselev,
Z. Leniv,
M. Lukashevich,
I. Mygovich,
L. Tuptya, E. Kholostova, V. Shakhray,
and others [12: 208].
The outline of unresolved issues
brought up in the article. However,
while art therapy has become very
popular in recent years in such fields
as psychology and social work, in
pedagogy,
particularly
in
foreign
language teaching, this method has
been mostly studied during the work
with
younger
students
and
adolescents. In classes with students
in higher educational establishments,
this method has not yet been
sufficiently tested or covered in
domestic professional sources, which
makes the topic relevant for research.
The aim of this research is to
summarize the scientific-theoretical
and practical views on art therapy and
art pedagogy as the separate methods
derived methods, as well as, to find
possible ways of using them during
English
classes
with
university
students, to enhance their motivation
and help them improve successes in
learning, in terms of acquiring the
necessary skills to gain foreign
language communicative competence.
Results and discussion. Art therapy
(Latin ars art,
Greek therapeia treatment) – treatment / healing /
therapy art – is considered as one of
the softest, but effective methods used
in
works
of
psychologists,
psychotherapists, social workers and
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correctional educators [12: 209]. The
founder of this term (1938) is the
British doctor and artist A. Hill, who,
working with tuberculosis patients in
sanatoriums as an art teacher, stated
in his scientific work that creative
work helps patients to recover more
easily and faster by distracting
patients from their problems [1].
According
to
L. Lebedeva,
the
evolution of the concept of "art
therapy" reflects the processes of
separation
of
three
independent
directions:
medical,
social,
pedagogical, which integrates the use
of artistic creative activity as healing,
distracting or harmonizing factor.
Thus, at first, the phrase "art therapy"
meant different methods of using all
kinds of art and creative activity,
which had therapeutic goals and of
which gradually consisted of the
following
varieties:
therapy
of
distracting
impressions,
engaging
therapy (to teach ill people and distract
them from being anxious about their
diseases),
occupational
therapy
(therapy with occupation activities)
and social or industrial rehabilitation
(occupational therapy based on the
production
activity
of
persons
undergoing
treatment
and
rehabilitation)" [11].
Art therapy is sometimes considered
as a separate part of occupational
therapy, if the main content of the
participants' work was crafts or other
forms of artistic creativity, although
modern art therapists do not share
this view. Gradually, the abovementioned areas of application of
artistic activity and creativity while
working with people with health
problems formed the so-called social
trend, which was developed by
professionals in the field of applied
arts, who had no special medical or
psychological training: "In the visual
arts, people realize their capacity for
original
activity
and
creativity
(S. Scafey)" [11].
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There is also the other type: the
medical or psychotherapeutic field of
art therapy, on the contrary, is built on
close psychotherapeutic contact and
undoubtedly provides a thorough
professional knowledge of the relevant
fields of medicine and psychoanalysis.
Currently, its various forms are widely
used in pediatric psychotherapy and
special (corrective) pedagogy [11].
According to I. Oliynyk, art therapy
is a method of psychocorrection, which
is used as a means of harmonization
and
development
of
personality
through
occupation
of
artistic
creativity, focusing on the inner
potential of the person through artistic
techniques and creativity and focusing
on the natural expression of emotions,
feelings, and moods [12: 209]. It is
believed that "the creative potential
embedded in each individual at a
different depth of the subconscious
and to transfer it into consciousness is
possible only based on personality of
an individual" [2].
As art therapy is an interdisciplinary
phenomenon that has emerged on the
border
of
art
and
science,
incorporating medical, pedagogical,
cultural, sociological, psychological
aspects,
etc.,
it
has
different
interpretations
according
to
the
presented fields. Thus, art therapy is
also
defined
as:
"1) dynamic
interaction between the individual, the
product of his visual activity and the
art
therapist
in
the
so-called
‘facilitating’ space to realize the most
important
functions
(psychotherapeutic,
corrective,
diagnostic,
developmental,
educational,
rehabilitation,
etc.),
2) therapeutic
procedure
of
personality,
3) "innovative
healthsaving technology" [12: 209]. Particular
interest in the view of the chosen topic
of this study is "pedagogical direction
of art therapy, which is not literally
related to the treatment of the disease,
but has to view of the "social

treatment" of the individual, changing
the stereotypes of his/her behavior
through artistic creativity" [9: 28], i.e.
pedagogical direction of art therapy,
which is associated with strengthening
the mental health of the individual but
performs
more
preventive
and
corrective functions.
Pedagogical art therapy is gradually
being separated from art therapy,
turning into an independent direction
of art therapy as art pedagogy,
although, the question of considering
these concepts as separate is still
debatable,
creating
confusion
in
terminology: "Analyzing the content of
publications allows us to conclude,
that the essence of art pedagogy and
art therapy in the psychologicalpedagogical theory has never been
mentioned" [13], so in the professional
literature analogous definitions can
occur: "art therapeutic pedagogy"
(L. Ametova-Davidovskaya),
"psychopedagogical art" (V. Anisimov), "art
educational
technology"
(E. Fedorynova),
"art
pedagogical
approach" (O. Bulatov) [13].
L. Lebedeva,
analyzing
the
possibilities of using art therapy in
pedagogy
to
combine
psychotherapeutic
effect
with
pedagogical one, emphasizes that
although
using
art
therapy,
participants are offered various classes
of artistic and applied origin (drawing,
woodcarving,
carving,
carving
production of mosaic, stained glass,
various products of fur, fabrics,
natural material), however, the special
training, the talents of the performers
or the artistic value of the works are
not as significant as the creative
process itself. In the art therapeutic
classes, the spontaneous nature of the
creative activity (as opposed to the
process of teaching fine arts) is
important. As L. Lebedeva mentioned,
"the less a teacher interferes into
children’s art activities, the more
therapeutic
effect
is
gained.
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Relationships of empathy and mutual
trust are established much quicker.
Creativity is known to be healing by
itself" [9: 27-28].
According
to
L. Lebedeva,
art
therapeutic techniques in pedagogy are
focused on emotional support, the
achievement of desired changes in
psychological
well-being
and
the
development
of
human
behavior
models taking into account the
realities of the world. Publications in
the press, conferences, seminars,
pieces of training, in particular
creation
of
"Art
Therapeutic
Association"
(O. Kopytin,
St. Petersburg), the society of art
therapists
and
art
educators
"Metamorphosis"
(I. Medvedev,
T. Shishova,
Moscow)
testify
the
interest in this psychotherapeutic
direction. In Ukraine, art therapy has
quickly become a part of psychologists'
practice. In 2003, the Kyiv public
organization
"Art
Therapeutic
Association" was founded. However,
due to the widespread popularization
of the method, there is a dangerous
tendency
to
distort
or
misuse
terminology, which is known to
discredit the most effective innovations
[10]:
"Integration
of
a
given
psychotherapeutic
direction
with
psychology and pedagogy, on many
scientists’ opinions, will let create such
a humanistic methodology that would
harmoniously
combine
the
achievements of science and the
experience of art, the intellectual and
emotional spheres of human activity"
[9: 33-34].
L. Lebedeva
also
distinguishes
between "art therapist" and "art
teacher", proposing to use the latter
one only in the context of art education
and upbringing [9: 28]. According to
O. Kopitin's studies, the role of art
therapists in the field of education has
increased significantly worldwide: they
work in specialized and general
education schools, often with children
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who have certain emotional and
behavioral disorders, as well as
learning
problems.
In
several
countries, art therapy is recognized as
an independent specialty. The training
of graduates is built following specific
programs that meet all requirements of
higher and postgraduate education,
and their activities in health care,
pedagogical and social spheres are
regulated by the state [4]. Due to the
absence of official status of an art
therapist,
these
functions
are
performed
by
psychologists,
psychotherapists and educators, who
have mastered the art therapy
technique.
It is known that from the standpoint
of psychological comfort "the system of
organization
of
training
and
employment, particularly, can be a
traumatic factor for the health of
students, which can lead to a decrease
in
their
academic
performance,
deterioration of discipline, a state of
anxiety. All this indicates the need for
the formation of a special environment,
which would take into account
students' learning difficulties and offer
qualified
support"
[3].
Therefore,
progressive teachers always seek to
introduce a variety of technologies into
the learning process that makes
learning more interesting and more
productive. Such effective technology
may be the use of art technology in
teaching, including foreign languages.
The basis of art technologies used in
pedagogy
and
psychology
are
techniques of art therapy, the essence
of which is "The application of various
techniques of different arts in the
educational process as a means of
creative self-realization and a way of
personal
development
of
future
professionals" [8]. Currently, terms of
similar terminological nature are used:
"therapy
with
creativity",
"art
therapeutic
technologies",
"art
psychology",
"creative
therapy",

Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 4 (99)
Вісник Житомирського державного університету імені Івана Франка.
Педагогічні науки. Вип. 4 (99)

"therapy with creative expression" are
used [5].
Art
technologies
include
visualization (photographs, paintings,
cartoons, diagrams, collages, slides),
tales, songs, rhymes and poems,
games, cinema, computer creativity,
theater productions, dancing, drawing,
etc. Almost all types of the art
technology can be successfully used in
foreign
language
classes,
fur
unconventional and creative forms of
work can provoke the desire to express
the
thoughts
and
exchange
impressions, thus, contributing to the
main purpose of the subject – a
practical application of language. It
promotes the development of a foreign
language communicative competence –
one of the key competences in the
current strategic orientations in the
sphere of education of Ukraine.
The concept of "communicative
competence" has a fairly wide range of
definitions from the broad "the ability
to communicate, communicativeness,
the ability of the individual to establish
communicative
contact
with
the
environment"
to
more
specific
consideration
of
communicative
competence as "knowledge of cultural
norms and rules of communication;
possession of communication skills;
system of internal means of regulation
of communicative actions; set of skills
and abilities acquired based on the
individual experience that is implied
decimal operational and technical
means of communication" [7].
According
to
A. Kornyaka,
communicative competence can be
considered as "a complex, organized,
internally contradictory combination of
communicative knowledge and skills
reflecting the goals and results of the
subject's communication activities" [7:
143], which allows to build the
following
model:
communicative
competence helps the subject to realize
in the process of activity and
communication,
perceptual
and

interactive functions, combining three
main groups of skills or abilities:
communicative-speaking
ability
(decoding the information received and
expressing thoughts verbally or in
writing), socio-perceptual (perception
and understanding of another person's
essence, mutual cognition, and mutual
appreciation), interactive (ability to
organize and regulate interaction and
mutual
influence
and
reach
interaction) [7].
Considering the components of
foreign
language
communicative
competence, Jan Ate van Ek and John
Leslie Melville Trim identify the
following set of key competencies:
linguistic (lexical stock and knowledge
of grammar rules), social (desire and
willingness to interact with others,
ability to manage the situation), sociolinguistic (ability to use forms and
skills according to a certain situation
or context), socio-cultural (knowledge
and consideration in the context of the
dialogue of cultures of national and
cultural features of social and speech
behavior of native speakers, tolerate
attitude towards foreign cultural codes,
traditions, and stereotypes), discursive
(ability to use and interpret word forms
and
semantic
meaning
for
contextualization of linguistic material
into coherent text), strategic (use of
verbal and non-verbal communicative
strategies with compensation for lack
of meaning or to enhance the effect of
the message) [14].
Analysis
of
psychological
and
pedagogical
studies
(L. Vygotsky,
O. Izotova, O. Nikiforova) proved that
the art therapy method promotes selfesteem, reduces anxiety, teaches to get
rid of negative emotions and is a very
effective method of diagnosis, psych
correction, and rehabilitation [12:
209]. And if contemporary art therapy
utilizes a wealth of cultural heritage
experience with characteristic forms of
artistic
expression
and
healing
practices associated with creativity and
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communication [4], it can play a
significant role in foreign language
lessons, particularly in disclosure of
the creative potential of pupils/
students, enhancing their motivation
for the learning process, and, most
important, in removing communication
barriers, which contributes to the main
objective of teaching foreign languages:
the development of foreign language
communication competence, as a
condition
for
success
of
their
professional and personal lives, the
effectiveness of interacting with others
is the skills to communicate, the
ability to establish and maintain
contact with people as well as, the
ability
to
socially-communicative
adaptation and, ultimately, the ability
to change and control their behavior in
the context of multiplication of
communication
and
problem
situations. That is, the ability to
engage
in
communication
(communicative activity), requiring the
subject of this activity to possess the
instrument
of
its
realization
–
competence in communication or
communicative competence" [7: 141].
Thus, for a modern successful
specialist in various fields it is equally
important to have well developed
communication skills both in dealing
with communicative tasks in the native
language and in communication with
foreign partners, which significantly
increases the value as a specialist both
in the domestic and in the world labor
market.
Among the forms of the art
technology
while
working
with
students I. Kungurov, E. Kutyavina,
K. Tkachenko distinguish:
• mini-lectures (short modules of up
to 15 minutes, in which the theoretical
provisions of a particular problem are
summarized in a brief form – both to
prevent the participants from working
out the illustrated provisions and to
summarize the interaction within the
group);
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• role-playing and business games (a
game-based method of active learning
based on modeling and playing social
roles in the process of solving
educational
and
professional
problems);
• case
study
(analysis
by
participants of specific problematic
situations from real life; the analysis is
conducted by participants from an
expert position, from the height of their
experience);
• psycho-gymnastic exercises (a set
of written and verbal, verbal and nonverbal exercises conducted in small
groups aimed at expanding the
possibilities of consciousness, which
opens up new facets of perception of
the same issue);
• video discussion (viewing and
analyzing a topic given, using video
algorithm [8].
Such forms of work (including minilectures, prepared by a student acting
as a teacher) develop both the skills of
monologue expression (the ability to
formulate / express / argue their own
point of view) and the communication
skills required to work in pairs,
groups, teams, to speak to an
audience, that is, to implement
different types of communication. The
communicative qualities that are
fostered in this way are indispensable
components of the formation of
communicative competence (ability to
establish contacts with others to solve
certain communicative problems), and
in the case of learning foreign
languages communicative competence
(use of a foreign language as the
means of communication).
The use of songs, rhymes, and
poems in foreign language classes
allows pupils / students to master
vocabulary
and
grammatical
structures without much effort. The
inclusion of songs shapes students'
linguistic
competence,
develops
pronunciation skills. The content of
the lyrics and poems expands the
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students'
active
vocabulary.
The
inclusion of art technologies can be
useful in learning a foreign language
and for students of non-language
universities. This approach allows the
teacher
to
increase
students'
motivation and, as a consequence, to
improve their performance. Practice
shows
that
students
are
more
successful in learning the material
when they are interested. With the use
of art technologies in the teaching of a
foreign language fantasy, imagination,
intuition, creative thinking are used,
which positively affects the emotional
state of students [3]. For example,
creating
a
group
picture
(each
participant alternately approaches the
board and coordinates the subjects
presented by the topic, voicing them in
English) promotes better memorization
of the foreign language vocabulary, as
well as develops creative thinking and
teamwork skills, which is important for
further communication and selffulfillment in different areas. It should
be noted that art technologies are
suitable for working with students of
different abilities, as well as for groups
of mixed levels, which allows each
student to express themselves and to
be evaluated individually.
According to I. Kungurova, the use
of art technologies in the holistic
educational process of universities
helps to create a favorable social and
psychological microclimate; reduce
tension; increase the resilience of the
subjects of the pedagogical process;
form
ecopsychological
personality
culture.
Thus,
technologies
of
innovative pedagogical activity form
the
professional
qualities
of
a
specialist, which is a kind of training
ground where students can develop
their professional skills in conditions
close to the real ones [8].
In
modern
psychological
and
pedagogical literature, art therapy is
considered as a tool of progressive
psychological
and
pedagogical

assistance that promotes the formation
of a healthy and creative personality,
as well as the implementation in
practice
of
such
functions
as
diagnostic, prognostic, organizational
and
communicative,
psychocorrectional, social support,
psychotherapy,
rehabilitation,
animation, facilitation [12: 209]. Art
therapy methods are versatile because
they can be tailored to solve problems
of different nature, age and categories,
from solving social or psychological
maladaptation to developing internal
resources, personality potential: skills
of social support and mutual trust; to
increase self-esteem and level of selfawareness, emotional potential; to
develop the ability to resolve internal
contradictions, to show emotions, to
resolve conflict situations, to remove
the feeling of tension [12: 209-210].
Psychotherapists, educators or social
workers play a role of a mediator,
which requires deep understanding of
art technologies and awareness of all
the basic functions of this method for
its effective application.
Conclusions
and
research
perspectives. Therefore,
we
can
conclude that art therapy / art
pedagogy as a method has a significant
impact on the psycho-physiological
state of the individual, helping to
unlock creative potential and overcome
the deep experiences of people of any
age category, stimulating their internal
mechanisms of harmonization, selfhealing, self-improvement. Helps a
person to promote contacts with the
outside world, including improving
communicative skills, particularly by
removing
possible
psychological
barriers while using a foreign language
as a means of communication, which
is a real background for successful
mastering any foreign language. Thus,
this method, which has no restrictions
on its application (apart from the
personal responsibility of the teacher
as the facilitator of the art therapeutic
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process) can be considered as a rather
effective technology that needs further
research and which should be more
actively used in the pedagogical
process, including teaching of foreign
languages
in
higher
educational
establishments of Ukraine. It is
undoubtedly able to promote students'
motivation to learn foreign languages,
but the development of foreign
language communicative competence
may be observed only if this means
active involvement of both teachers
and students.
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of the younger generation, combining western trends with the traditional humanistic educational
principles. The Japanese education system, like Ukrainian, has undergone transformation
towards humanistic many difficulties due to historical conditions and characteristics of the
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forms of the educational process for the preparation of teachers (lectures, seminars, practical and
so on).
Among the prospects for the creative use of Japanese progressive ideas and the experience of
modernizing primary school teacher’s training under the conditions of reforming the domestic
educational system we have singled out some recommendations that we propose to implement
into the process of training teachers for universities in Ukraine: formation of future teachers’
research and development; improvement of the system of acquiring qualifications and the right to
teach at primary school; the experience of the Japanese educational system with regard to the
entry of beginner teachers in the profession facilitates the transition of a university student to the
status of a primary school teacher; partnership approach to the development of the system
"school-university"; technological approach to providing the effectiveness of the educational
process, primary school teachers’ theoretical and practical training at universities; introduction of
new subjects into the curricula of universities’ pedagogical departments.
Key words: students, school, teacher, Japan, Ukraine, progressive ideas, comparative
analysis, education system, modernization of training, elementary school teacher.

ТЕОРЕТИЧНІ ОСНОВИ ПІДГОТОВКИ МАЙБУТНІХ УЧИТЕЛІВ
ПОЧАТКОВОЇ ШКОЛИ В ЯПОНСЬКИХ ТА УКРАЇНСЬКИХ
УНІВЕРСИТЕТАХ
Т. П. Кучай, О. А. Біда, А. А. Сбруєва, О. В. Кучай
У статті представлено порівняльний аналіз, знайдено схожість та відмінності у
розвитку навчання студентів та підготовки викладачів у університетах Японії та
України.
Витоки японського економічного дива особливо підходять для навчання та виховання
підростаючого покоління, поєднуючи західні тенденції з традиційними гуманістичними
освітніми принципами. Японська система освіти, як і українська, зазнала трансформації
у напрямку багатьох гуманістичних труднощів через історичні умови та особливості
національного менталітету. Порівняльний аналіз системи освіти Японії та України
показав подібні підходи до навчально-виховного процесу в школах: структура шкіл
(початкових, базових, старших), функціонування приватних шкіл, хоча в періоді навчання
є різниця; використання кредитно-модульної технології, яка сприяє демократизації
освіти; організаційні форми навчального процесу для підготовки викладачів (лекції,
семінари, практичні тощо).
Серед перспектив творчого використання японських прогресивних ідей та досвіду
модернізації підготовки вчителів початкових класів в умовах реформування вітчизняної
освітньої системи ми виділили деякі рекомендації, які ми пропонуємо впровадити у процес
підготовки викладачів для університетів в Україні : формування культури майбутніх
учителів у дослідженні та розвитку; вдосконалення системи набуття кваліфікації та
права на викладання у початковій школі; досвід японської освітньої системи щодо вступу
вчителів-початківців до професії сприяє переходу студента в університет до статусу
вчителя початкових класів; партнерський підхід до розвитку системи "школауніверситет"; технологічний підхід до забезпечення ефективності навчально-виховного
процесу, теоретичної та практичної підготовки вчителів початкових класів в
університетах; впровадження нових навчальних предметів у навчальні програми
педагогічних кафедр університетів.
Ключові слова: студенти, школа, викладач, Японія, Україна, прогресивні ідеї,
порівняльний аналіз, система освіти, модернізація підготовки, вчитель початкової школи.

Introduction of the issue. Japanese
education is a unique and very peculiar

phenomenon. With its unique historical
and geographical conditions (insular
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position of the state, alternating periods
of political openness and isolation,
alternating influences of Eastern and
Western culture), Japan gained special
ability
to
accumulate
the
best
achievements
of
other
countries,
adapting them to their own conditions
and applying them in a modified
"Japan-like" form, i.e. in combination
with their own cultural traditions.
The high efficiency of the education
system in Japan is primarily the result
of its relationship with the national
tradition. The Japanese believe that the
success of their modern education is
the result of the development of the
education system, which was created
over a hundred years ago and brings up
folk traditions, meanwhile, knowledge,
wisdom and morality determine the
wealth of the nation.
Current state of the issue. The
problem of upbringing and education of
children and youth in Ukraine and
Japan appeared as the subject of the
study
by
many
educators
and
psychologists in different historical
periods: I. Gryschenko, V. Yelmanova,
O. Zheleznyak,
S. Koretska,
G. Kochkina,
G. Mykaberydze,
A. Ozerska,
T. Pavlova,
N. Pazyura,
T. Sverdlova and others.
Aim of research. The aim of the
article is to provide comparative
analysis and to identify similarities and
differences in the development of
student learning and teacher training
at universities in Japan and Ukraine.
To complete the research tasks, a
complex of complementary methods
has
been
employed:
historical and systemic (to investigate
the historical background and evolution
of teacher training at universities),
logical-historical (to explore scholarly
fundamentals of teacher training),
chronological and diachronic (to reveal
the process of advancing teacher
training);
a
functional-structural
analysis, which enables to trace causeeffect and historical conditionality that
88

triggered off the forming research
issues, and to identify the patterns and
trends
of
its
development;
a
component-structural
and
systemstructural; a method of systematization
and synthesis of processed data to
make conclusions, recommendations,
and implications teacher training at
universities in Ukraine.
Results and discussion. The origins
of the Japanese economic miracle lie in
the particular approach to training and
upbringing of younger generation,
combining
Western
humanistic
tendencies with traditional educational
principles [1: 5].
Despite a thorough study, some
aspects of this issue, such as
identifying
similar
and
different
features in the development of student
learning in schools and teacher training
needs further reflection.
We find it positive that they
extensively study the experience of
other countries in Japan. Particular
attention is drawn to the fact that
innovations, borrowed from other
countries, are tried at experimental
schools (practical research into the
increased activity and motivation of
students is carried out).
On the basis of the American
experience they use and adapt to the
conditions of their education system
new forms and methods of learning
aimed at detailed observation of the
individual
achievements
of
each
student to meet his individual needs [1:
188].
Studying the problem of developing
Ukrainian
education,
Ukrainian
scientists
S. Goncharenko,
Yu. Malovanyi consider it necessary to
introduce individualization of learning
process [2].
Following the opinion of these
scientists, we point out that the trend
of individualization is the strong side of
the learning process.
Present day task in Ukraine is to
modernize the education system,
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because the future of the state depends
largely on it. The education system of
Ukraine requires global changes to form
a creative, free person with a high level
of knowledge and spirituality. Only
such a person can make a major
contribution
to
the
positive
developments in the political, economic
and social life in the country. Today
education can promote positive change
in the fundamental psychological and
moral qualities of the people and
raising the level of their general culture,
it is the foundation of the progressive
development of humanity as a whole.
Nature of professional work of
teachers in the new environment
requires new pedagogical thinking, the
values of which are the priority
individual creativity over algorithmic
one, transition from technical to
humanistic approach, learner -oriented
paradigm of teacher education.
The Japanese education system, like
the Ukrainian one, underwent many
difficulties
on
its
way
towards
humanistic transformation due to
historical conditions and peculiarities of
national mentality. In order to overcome
the difficulties, the Japanese teachers
have implemented many reforms in
elementary school. The latter is worth
investigating which will in its turn
facilitate the resolution of problems
that arise. An important part of training
primary school teacher is taking into
account the tasks of training and
education of students. As N. Davydov
stated, in 1992 the Ministry of
Education of Japan has introduced an
improved curriculum in all grades of
primary school [3: 39]. In legislative
materials,
Ministry
of
Education
formulated the main improvements for
the teachers to follow and it also
developed guidelines for them, in
particular:
– the education of children should be
directed towards the formation of such
qualities as: the skills of behavior and

thoughts introspection, ability for selfmade decisions, etc.;
– providing
children
with
the
necessary knowledge, facilitating the
manifestation of their individuality and
differentiation of programs, developing
their artistic inclinations and desire for
self-education;
– the main form of training –
organization of group activities with
each student being aware of his/her
role;
– teaching children – to perceive
group problems as their own ones;
– increasing the interest of children
into the culture and traditions of their
country as well as the culture of other
countries [4: 30].
We believe that the introduction of
an integrated course which, according
to T. Sverdlova [1: 173], promotes the
use of original ideas of each school for
the
implementation
of
teaching
methods which will in its turn promote
the development of students' thinking
and ability to solve problem situations.
The introduction of integrated course
also plays an important role in the
future, because at the integrated course
classes different skills are formed that
will be useful in job search.
Through moral education, the school
takes into account random factors
which children face every day, for
example the Internet. In this case, the
teacher has to predict the nature of
their actions to neutralize or enhance
its educational purposes. This problem
bothers teachers in Japan, and
Ukraine, as the content of information
sites, apart from their value as an
important source of information, is
often aggressive and translates culture
links and moral values which are far
from those instilled in Japanese and
Ukrainian schools, thus the efficiency
of
upbringing
process
gradually
decreases. It should be added that in
the modern space of Japanese culture
and in the information space of the
Internet there is a clash of cultural
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values, which leads to loosening and
erosion of national culture, and as a
consequence leads to distortions in
moral education [5: 139-140].
The social transformation of modern
Ukrainian society is fundamentally
linked to the dynamics of the system. A
teacher is the main figure, who
determines the positive changes in it.
There are high requirements to the
person and the level of professionalism
of the teacher, who works in the XXI
century. Primary school teachers
should be prepared to flexibly and
creatively respond to the social and
economic conditions which change
rapidly and influence the character of
educational activities. A teacher should
also strive for continuous education
and self-education and be primarily
focused on personal development of the
growing child.
Only
the
teacher
ready
for
psychological
and
educational
interactions can teach and educate
young generation, raise people to
transform
the
existing
hopeless
sociocultural situation. That teacher
will be able to find new strategies to
upgrade the country, ways of building
humanistic-oriented
educational
process at school.
In Ukraine there are changes and
transformations in economy, politics,
culture, international relations, which
necessitate
a
rethinking
of
the
educational and training process. To
solve this problem it may be useful to
study the social and educational
experience of different peoples, their
analysis and comparison, because, as
you know, through the knowledge of
the single, the private, the special the
cognition of the general, finding the
similarities between the representatives
of different nationalities are held.
Japan is a special "western" type of
culture, which is characterized by the
maintenance
and preservation
of
cultural norms, values, customs,
traditions, techniques and methods of
90

development. This distinguishes the
eastern culture from "western" type, the
latter is characterized by a change of
paradigms of thought alongside with
denying the value of the previous era
and bringing forth their values and
cultural norms that are oriented
towards the younger generation [5: 9].
As noted by G. Kochkina, Japan
takes into account that moral culture is
a part of culture and is based on the
reproduction traditions:
– paternalistic – moral education as a
compulsory respect for the elderly;
– religious – moral education as
maintaining the authority of faith;
– educational – moral education as a
result of the development of scientific
knowledge;
– communitarian – moral education
as a process of forming a sense of
teamwork.
In practice of the reproduction of
culture, each of these traditions are
organically connected with others. But
in the countries of western culture
(including Ukraine) the dominant type
of
culture
reproduction
is
the
educational tradition. In countries of
eastern culture, the paternalistic and
communitarian traditions take the first
places. Such societies (China, Japan,
Vietnam, Korea and others) belong to
the "traditional" ones because the main
activities there are those of renewal of
activity,
social
structures,
life
contributions and traditions. The
change process occurs so slowly that it
seems static.
Western culture, in contrast, is
characterized by the dominance of
dynamic trends. An example of
"dynamic society" may be the countries
of Euro-American culture. In the value
system of the dynamic society a special
place is occupied by rational knowledge
and technological progress. However, in
this case the educational system is in
some way built on the dogmatic type
and training the person and his
preparation for the future is carried out
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in accordance with the understanding
of the past, that is based on the
traditional patterns of culture [5: 32].
So, one of the features of teaching
children in Ukraine and Japan is that
the preference in elementary school in
Japan is given to moral education and
the organization of extra-curricular
activities; moral culture of Japan is
based on reproduction tradition and the
dominant types of culture reproduction
are
the
paternalistic
and
communitarian ones.
We see the differences lie in the fact
that in Ukraine is focal point in the
learning process is the development of
logical thinking, analysis, synthesis,
making conclusions; the characteristic
features of studying in Japan are
primarily to imitate or to copy [5: 138].
All life of the Japanese is determined
by their choice of elite school and even
kindergarten. All children learn to work
on the limits of their capabilities, to
learn by heart a large amount of
educational material, being constantly
under the pressure of competition. For
the Japanese their educational system
remains authoritarian, focused not on
the individual personality and social
order, which is a significant problem in
education
in
Japan.
Uniformity,
unification,
unity
of
educational
content
and
educational
training
direction, until recently, remained the
defining characteristics of modern
elementary and junior high schools in
Japan.
Today,
scientists
and
practitioners vigorously discussed the
problem of individuality and abilities.
Until recently, in the Japanese
language and pedagogy erudition and
abilities have been treated equally. And
this is clear, because the education
system has been focused on the
formation and education of performers,
obedient functionaries. Today, the
Japanese educational media highlight
the existence of "an urgent need for a
creative person" and having to deal with

the identification of gifted children at
an early age.
For a Japanese teacher all the
children are equal, none of them are
strong and weak, but lazy and
hardworking, which explains the lack of
special programs for both gifted, and
lagging behind children [1: 155].
It should be noted that the
differentiation of schools in Japan is
carried out very slowly, due to the fact
that
the
transition
to
the
individualization of learning leads to
the rejection of traditional forms and
methods of teaching that have evolved
over centuries.
The differences are also observed in
the education system, particularly in
terms of education. Ukraine has an
education system that includes the
following
types
of
educational
institutions where there are teachers:
- Kindergartens – up to 6 years;
- Elementary School – 4 years
(grades 1-4);
- Primary school – 4 years (Grades 58);
- High school – 3 years (9-11 grades);
- Pedagogic
colleges,
institutes,
universities.
- Also,
there
are
gymnasiums,
lyceums, colleges, collegiums and
private schools.
The education system in Japan is as
follows: Primary School – 6 years,
secondary education – 6 years, higher
education – 4 years (bachelor) + 2 years
(master) + 3years (doctor). Six-year
education in elementary school is
explained by the importance of the
Japanese language in the process of
education and upbringing of younger
generation [6].
Higher education in Japan is
receives in state, municipal and private
institutions, and the private nature of
higher education dominates. Here is a
brief description of some of the best
universities in Japan.
University of Tokyo is a leading
research university in Japan and one of
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the most prestigious universities in the
Asian region. In the ranking of the best
universities in the world in 2009
according Times Higher Education it
ranks 22nd, and in the Global
universities ranking – 3rd place.
University of Tokyo offers courses in
virtually all disciplines and conducts
research across the spectrum of
learning activities. For the years of Toke
Dayhaku 6 graduates have won the
Nobel Prize. The university consists of
10 departments, 11 research institutes,
11 postgraduate schools, 12 graduate
schools. All university departments
cover an area of 40 hectares. Tokyo
University has cooperation agreements
with over 200 institutions in 47
countries. Tokyo University is a
member
of
several
international
organizations,
including
AEARU
(Association of Research Universities of
East Asia), APRU (Association of Pacific
Universities) and IARU (International
Alliance of Research Universities) [7].
Kyoto University is the second
largest university in Japan, leading in
research. In the Academic Ranking of
leading universities "Global universities
ranking" Kyoto University ranks 11th
and
the
rating
"Times
Higher
Education-GS
Work!
University
Rankings" – 25th. The National
University of Japan consists of 16 high
schools, 10 departments, 21 research
and educational centers, and 13
research institutes. Academic Exchange
Programmes are held with 23 countries.
Kyoto University is a member of
international associations, including
AEARU
(Association
of
Research
Universities of East Asia), APRU
(Association of Pacific Universities).
Today 5 Kyoto University graduates
have become Nobel Prize winners [8].
The structure of the best private
universities in Japan includes primary,
junior and senior high schools and even
kindergartens. If an applicant has
successfully passed all the way from
kindergarten to high school in a
92

particular university system, he is
admitted to the university without
examination. Only when applying to the
best private universities the best
students in schools, under the relevant
quota, take part in the competition "the
best from the best" to get a
recommendation for admission to the
university without examination but
through an interview [9].
In accordance with the goals and
laws
of
the
Japanese
society
development, the system of training
primary school teachers in Japan has
its peculiarities, it is carried out in
connection with the social, political,
economic
and
cultural
context.
Professional training of primary school
teachers is considered as a systemic,
multidisciplinary phenomenon with its
legislative base, educational institutions
and
centers,
teaching
and
methodological support. Providing highquality training of primary school
teachers is the key task of the
Ukrainian higher educational school.
Its development must be forwardlooking, responsive to all processes
taking place in Ukraine and in the
world.
The
innovative
direction
of
pedagogical
education
provides
conditions for the development, selfaffirmation and self-realization of
personality
throughout
life.
Modernization
of
the
national
educational system requires qualitative
changes in the professional training of
primary school teachers. It is the
qualitative transformations that enable
a
high
level
of
pedagogical
professionalism
and
social
responsibility, and will contribute to the
formation of national consciousness,
values orientations, future specialists’
moral qualities.
Primary school teachers’ training at
the universities of Japan has some
peculiarities, namely: the key thing at
primary school is upbringing, creative
organization
of
extra-curricular
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activities; support and preservation of
cultural norms, values, customs,
traditions and means of upbringing;
imitation and copying; learning at the
edge of each student’s ability; increased
attention to the use of ICT for the
development of children’s cognitive and
creative activity; training of future
teachers at two levels – Bachelor and
Master.
Successful
implementation
of
theoretically justified system of primary
school teachers’ vocational training will
enhance their professional competence
improvement and the quality of training
of qualified specialists in accordance
with public requirements and the needs
for practice, which is prognostically
grounded in the new Law of Ukraine
"On Higher Education", adopted by the
Verkhovna Rada of Ukraine on July 1,
2014.
Among the prospects for the creative
use of Japanese progressive ideas and
the experience of modernizing primary
school teacher’s training under the
conditions of reforming the domestic
educational system we have singled out
some
recommendations
that
we
propose to implement into the process
of training teachers for universities in
Ukraine:
– formation
of future
teachers’
research and development culture
(training of a teacher-researcher) on the
basis of applying the research-focused
approach in the educational process
and establishing research departments;
– improvement of the system of
acquiring qualifications and the right to
teach at primary school (certification,
qualification examination, exam for
testing moral qualities, test results are
taken into account over seven years),
which encourages the teacher to be
constantly engaged in self-education;
– the experience of the Japanese
educational system with regard to the
entry of beginner teachers in the
profession facilitates the transition of a

university student to the status of a
primary school teacher;
– partnership
approach
to
the
development of the system "schooluniversity";
establishing
primary
schools in the structure of universities
enabled creative implementation of the
principles
and
updating
of
the
methodology of students’ performing
teaching practice and approbation of
the principles and methods of teaching;
– technological approach to providing
the effectiveness of the educational
process, primary school teachers’
theoretical and practical training at
universities;
– introduction of new subjects into
the
curricula
of
universities’
pedagogical departments, in particular:
designing the educational environment
within
the
frame-work
of
the
curriculum of higher education of
cross-education, media content as well
as disciplines whose curricula raises
the issue of organizing lifelong learning
(autonomy and continuing education,
life-long
development
and
selfeducation, continuing education, etc.),
inclusion of moral education elements
in educational programs, as well as
various types of pedagogical practices
that are of a continuing nature [10].
Conclusions
and
research
perspectives. Comparative analysis of
teacher training in Ukraine and Japan
made it possible to identify similar
approaches in the educational process
(accumulation of the best achievements
of other countries and putting them
into practice in conjunction with their
own cultural traditions, the structure of
schools and universities (to some
extent), the use of credit- modular
technology, certain organizational forms
of the educational process in the
preparation of teachers (lectures,
seminars,
practical
classes),
the
presence of different levels of training)
and specific features of teacher training
at universities in Japan, which are as
follows: priority is given to primary
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school moral education and organizing
extracurricular activities, maintaining
and preserving cultural norms, values,
customs, traditions and methods of
development; imitation and copying are
characteristic features of teaching in
Japan. We believe that summarizing
the experience of Japan, revealing its
modern progressive ideas and creative
use of the latter in Ukraine under the
circumstances of the integration of
Ukraine
into
the
international
educational space will improve the
training of primary school teachers in
Ukraine.
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Features of YouTube video service use in the education process
O. S. Duschenko*
Most of the younger generation watch different videos on YouTube (YT) daily, but these are
usually not educational videos, although there are educational channels on YT. We believe that
video services are a familiar medium for pupils, and, accordingly, the goal of the teacher is to
adapt pupils to familiar environments with educational goals. To this end, the article explores the
particularities of using the YT video service in the educational process.
An explanation of the concept of "video service" as a service of the Internet, which provides the
ability to see videos, comment, download, publish videos. The results of a foreign study on the
use of YT in the educational process are presented. The video service Mix the Play is described.
The types of educational video are outlined: professional training films, studio and natural video
lectures, video scribing, video infographics, screencasts, demonstrations, interactive videos, 3D
rendering, pseudo-video, video timeline, video zooming. YT educational service channels have
been highlighted in various subjects (astronomy, biology, geography, informatics, history,
mathematics, physics, chemistry, etc.). A list of YTC which is useful for teaching informatics in
different classes is presented. The model of inverted class, the types of inverted classes are
outlined: typical, discussion-oriented, demonstration-focused, group, virtual inverted classes,
pseudo-inverted classroom, inverted teacher. The advantages and disadvantages of using the
model of "Inverted class" for realization of the educational process are highlighted.
The advantages and disadvantages of using the YT video service in the educational process
are outlined. It is suggested how to use the YT at different stages of a computer science lesson.
Examples of problems using video services for 8th grade informatics pupils have been developed.
A list of topics in computer suense is offered, in the study of which it will be useful to use video
services.
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ОСОБЛИВОСТІ ВИКОРИСТАННЯ ВІДЕОСЕРВІСУ YOUTUBE В
ОСВІТНЬОМУ ПРОЦЕСІ
О. С. ДУЩЕНКО
Більшість підростаючого покоління щодня переглядають різноманітні відеоролики на
відеосервісі YT, але це зазвичай не освітні відеоролики, хоча на YT є освітні канали.
Вважаємо, що відеосервіси – звичне середовище для учнів, а відповідно метою вчителя є
адаптація школярів до звичних середовищ з освітніми цілями. З цією метою у статті
досліджуються особливості використання відеосервісу YT в освітньому процесі.
Подано тлумачення поняття "відеосервіс" як сервіс мережі Інтернет, який забезпечує
можливість перегляду відеороликів, коментування, завантаження, публікації власних
відеороликів. Представлено результати зарубіжного дослідження щодо використання YT в
освітньому процесі. Описано відеосервіс Mix the Play. Окреслено наявні типи освітнього
відео: професійні навчальні фільми, студійні й натуральні відеолекції, відеоскрайбінг,
відеоінфографіка, скрінкасти, демонстрації, інтерактивні відеоролики, 3D-візуалізація,
псевдовідео, відео-таймлайн, відеомаштабування. Виділено освітні канали відеосервісу YT
з різних навчальних предметів (астрономія, біологія, географія, інформатика, історія,
математика, фізика, хімія тощо). Наведено перелік каналів відеосервісу YT, відеоролики
яких корисно використовувати при викладанні інформатики в різних класах.
Представлено модель навчання "Перевернутий клас", види "перевернутих класів":
типовий, орієнтований на дискусію, сфокусований на демонстрації, груповий,
віртуальний перевернуті класи, псевдоперевернутий клас, "перевернутий" вчитель.
Виділено переваги та недоліки використання моделі навчання "Перевернутий клас" для
реалізації освітнього процесу.
Окреслено переваги та недоліки використання відеосервісу YT в освітньому процесі.
Запропоновано як використовувати відеосервіс YT на різних етапах уроку з інформатики.
Розроблено приклади завдань із використанням відеосервісів для учнів 8 класу з
інформатики. Запропоновано перелік тем з інформатики, при вивченні яких буде
корисним використовувати відеосервіси.
Ключові слова: відеосервіси, відеосервіс Mix the Play, відеосервіс YT, типи освітніх відео,
освіта, можливості відеосервісу, освітні канали відеосервісу YT, модель навчання
"Перевернутий клас", види "перевернутих класів", завдання з інформатики.

Introduction
of
the
issue.
According to the National Strategy for
the Development of Education in
Ukraine for the period up to 2021, the
priority of the development of education
is
the
introduction
of
modern
information
and
communication
technologies
that
ensure
the
improvement
of
the
educational
process, accessibility and efficiency of
education, preparation of the young
generation for life in the information
society [7]. Using video services can
help increase the efficiency of the
96

educational process, because visual
information is better perceived and
remembered by a person, so when
teaching educational material, video
services can be used as a learning tool.
Current state of the issue. The
problem of using video services in
education is being investigated by such
scientists as Y. Bykov, N. Voitovich,
S. Zaritskaya, K. Kirichuk, O. Korniets,
S. Litvinova, A. Naydenova, V. Pavlova,
O. Parkhomenko,
V. Proshkin,
I. Savchuk, T. Tikhonov and others.
Thus,
scientists
(S. Zaritskaya,
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O. Parkhomenko) [3] define video
service as a service for downloading
multimedia web resources [3: 42];
social service for watching and sending
videos [3: 43]. V. Proshkin analyzes YT
as hosting for storage of media files [9:
186]. Scientist suggests using YT video
service for classroom and independent
work of future teachers, giving the
following examples of video service use:
watching videos of school lessons for
observation and analysis of the
educational process, viewing speeches
of scientists, webinars, forums that
expose
pedagogy
and
teaching
techniques [9: 186-187]. V. Proshkin
proposes to use the video service
Lectr.Com to host educational video
lectures for future professionals [9].
T. Tikhonova views video services as
Internet sites where video clips can be
stored, viewed, commented on and
edited [12: 344]. The scientist offers to
use video services as a source of
educational materials, a repository of
video archives, creative student works
[12: 344].
The outline of unresolved issues
brought up in the article. However,
the use of video services in the
educational process in different models
of teaching in scientific works is not
well considered.
Aim of research. We aim to review
the didactic capabilities of video
services and to identify the specificities
of using the YT video service to solve
educational tasks, through the inverted
class model in particular.
Research results and discussion.
Nowadays, gadgets have become an
integral part of modern pupils’ life, they
make pictures, shoot videos and share
them, all of which are their hobbies
that take time that they can use to
learn. So why not ask pupils to create
videos for educational purposes, but it
is not necessary that the first video
should be, for example, how to write a
program in programming language, if
this video is from computer science.

You may be asked to start a video on
"How did my summer go?", "My
hobbies", "What bothers me?", "My
fears", "My friends", etc., and the
second video may be related to
educational material. It's no secret that
visual perception is the most effective,
so can by used videos in the class to
present
complex,
"dry"
training
material. Especially the use of videos is
relevant in the lessons of history,
biology, chemistry, physics, foreign
languages, computer science, etc.
Valuable is the experience of foreign
scientists regarding the use of video
services in the educational process. For
example, in Germany [12] a study was
conducted on the use of YT in the
educational process, which found that
pupils use video services to repeat
material that was unclear to them at
school, to find info for homework, to
prepare for exams, deepening their
knowledge, also for classes in the
visual, musical, theatrical arts.
Apropos, the British Council and the
Old Vie Theater in London [11] have
created a video service called "Mix the
Play", where you can create a play by
William Shakespeare as a director. The
creation of a play involves the creation
of
scenery,
costumes,
musical
accompaniment, choice of actors,
manner of play, special effects [11].
Using such video service will be useful
during literature lessons.
Let's take a closer look at the
capabilities of video services. Thus,
scientists (I. Savchuk, O. Marushchak,
V. Pavlova) [10] view YT as a source of
educational
material.
Researchers
(V. Wember,
D. Buchinskaya) [2]
distinguish
the
follow
types
of
educational
video:
professional
educational films (films made at
professional recording studios using the
appropriate technique to cover complex
processes of phenomena of nature,
production, activities of specialists, etc.;
examples of this type videos are
educational, popular science films,
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video lectures, video lessons); studio
and full-length video lectures (creating
this type of video comes from taking a
lecture and editing, creating the
appropriate background with the
addition of regular, glass or interactive
whiteboards,
etc.); video
scribing
(animated
videos
that
can
be
professional,
semi-professional
or
amateur); video infographics ("graphic
visual representation of data or
knowledge intended to display complex
material quickly and clearly" [2: 24]; the
combination of dynamic graphics,
music and sound); screencasts ("digital
video recording of information" [2: 25]);
demonstrations
(video
contains
demonstrations of equipment work,
experiments, laboratory work, process
photos); interactive videos (videos
contain texts, maps, polls); 3D
visualization (animation of 3D models);
pseudo videos (videos from static
objects, such as slideshows) video
timeline (demonstration of an object
over time, such as the development of a
certain
stage)
video
zooming
(demonstration of comparing object
sizes in space) [2: 23-26].
Let's take a look at YT's video service.
A YT Learning section was created on
the YT platform in July 2018, featuring
educational videos in English. This
channel is useful for teaching English
and integrated lessons such as biology
and English. For anyone who uploads
educational videos, YT developers
provide guidelines on how to create
such videos. YT has already created a
project for children called YT Kids to
provide child content.
Here are some examples of YT video
education channels. Thus, The Village
website [14] offers popular YouTube
channels (YTC) in Ukrainian and
English to cover educational content in
such subjects as astronomy, biology,
geography, mathematics, physics. For
example, the Alpha Centauri Ukraine
YTC
(https://www.youtube.com/channel/U
98

CbhABwj6Ijp1dYG3Wo5Ek3Q/feed)
contains videos about the first stars of
the universe, telescopes, Mars bases,
spacecraft protection, the ionosphere,
artificial stars , the transformation of
the Big Red Spot on Jupiter, the search
for exoplanets, earthquakes on Mars,
life support systems in space, heat
balance on Earth and more.
The
360
Science
YTC
(https://www.youtube.com/channel/U
Cf3rRbOjyNRB_e6K6gtISMA/featured)
contains videos on astronomy, space
exploration, and biography of scientists.
For example, the future of mankind in
space, the Bermuda Triangle and more.
YT's Science and the Universe
(https://www.youtube.com/channel/U
C9gDR8zmbMhgEULgXipm3OA/feature
d) offers videos about the Universe,
science, and man, such as Mars, the
Moon, Mercury, black holes, satellites,
burnt planets, exploration of the
planet's atmosphere, ancient clusters of
galaxies, solar wind, atmospheric
luminescence,
space-time
funnel
around the Earth, solar system,
confirmation of Einstein's general
theory of relativity near a supermassive
mountain hole, a new equation for
intelligence
(Alex
Weros),
nanotechnology development Fourth
dimension,
Venus,
Titan,
future
manned missions and robotic research
Carina Nebula, Andromeda and the
Milky route from editing human DNA
and more.
The
ToBeUkrainian
YTC
(https://www.youtube.com/channel/U
CpFKlj193lNquqj4vyY2qyA/featured)
contains videos from school subjects
(astronomy, biology, chemistry, physics,
mathematics, computer science, etc.).
English language channels ("Science
Channel",
"SmarterEveryDay",
"Brusspup", "TED-Ed", "AsapSCIENCE",
"Kurzgesagt", "Life Noggin", "Looking
Glass Universe", "Intelligent Channel",
"Stanfordonline",
"Word
Science
Festival", "Institute of Physics", "Minute
Physics", "Veritasium", "Seeker", "Nova
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PBS Official", "It's Okay To Be Smart",
"Reactions",
"Explorium", "Vsauce",
"Gross Science", etc.) [14] provide
information on science news; outer
space; new technology; experiments;
optical illusions; Universe; knowledge of
the outside world; mathematics and
physics; the human body and psyche;
philosophy; games; technique; culture;
insect life; animals; plants; planet
Earth,
etc.;
educational
videos
developed by multipliers and scientists.
The
Lesson
Education
Project
website [4] offers a selection of videos
on physics. For example, the Englishlanguage
mobile
application
Lab4Physics (https://lab4u.co/en/labin-your-pocket/lab4physics/) can be
used to conduct experiments on
physics, the YTC of which is located at:
https:
//
www.youtube.com/channel/UCYQomV
kugwbOU6TOicZQzw/videos?disable_polymer
=1;
The
Mini
Gear
YTC
(https://www.youtube.com/channel/U
CNZMEiMZMYmEk2CG3mr1_Q/playlists)
contains
videos
of
models
of
mechanisms, devices, and devices;
educational
project
Minutephysics
(https://www.minutephysics.com/)
offers videos about physical processes,
phenomena; GetAClass educational
resource
(https://www.getaclass.ru/course/fizik
a-v-opytah-i-eksperimentah)
contains
videos on physics; Thang010146's YTC
(https://www.youtube.com/watch?v=R
b37daSLQ4&list=PLhoXNQqrCmEfAaTf0Af
Q1Ztxmz2DoZiCk) contains videos on
how the mechanisms work.
The
YT
Grade
1
YTC
(https://www.youtube.com/channel/U
CAu_hCCOp_LvqYluOe8wolg/featured?
disable_polymer=1) contains videos of
Maths, Languages, Arts, Music for
Grade 1, and partners of this YTC "New
School Grades 2-11" contain videos on
subjects (language, art, chemistry,

biology, physics, history, history of
Ukraine, world history, mathematics,
drawing, geography, music) for grades
2-11.
The MagneticOne Org 21st Century
Child
Education
YTC
(https://www.youtube.com/playlist?list
=PLshJpmmXcDiS8dpWOEELfBMcK_C
nFhM0B) features video lessons in
English, science, math and more.
After analyzing computer science
content on YT, we recommend that you
use computer science videos at the
following links:
1. https://www.youtube.com/chann
el/UC2oHIO5pU-Uceb_xmbvzDPg,
which presents practical assignments
for grades 5-11 by textbooks of different
authors
(Y. Rivkind,
N. Morse,
O. Bondarenko, V. Rudenko).
2. https://www.youtube.com/chann
el/UCrvXPmPZ8pXsMtLRAfbvIA/videos?disable_polymer=1,
which
provides video tutorials for grades 5, 7,
8.
3. https://www.youtube.com/chann
el/UC-FKRz0STH_HF9J9rMJ3ng/videos?disable_polymer=1
providing examples of games, working
with
Scratch,
sample
programs,
exercises in the Lazarus programming
environment.
4. https://www.youtube.com/chann
el/UCJhLUyWnIQ8WdcDJNjWasg/videos?disable_polymer=1,
which
contains
sample
practical
assignments for grades 6 and 8.
5. https://www.youtube.com/chann
el/UCb1Dl4BI4l3znjuPnGg_zOA,
featuring work in Paint.Net, CorelXara,
Scratch, etc.
So, from the topics of the videos it is
clear that the videos posted on YT video
service can be used both during the
lessons when studying the subjects of
the school course of the subject, and in
the afternoons for self-education.
It should be noted that YT's video
service has a "filters" feature that
appears after a user enters keywords or
phrases into the search bar. Filters
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provide refinements to search results
by upload date: recently, today, this
week, this month, this year; type:
videos, channels, playlists, movies,
shows; duration: short (less than 4
minutes), long (more than 20 minutes);
Features: Live streams, 4K, HD,
Subtitles, Creative Commons license,
360*, VR180, 3D, HDR, location,
acquisition; sort: by relevance, upload
date, number of views, rating. So, we
see that this feature increases the
ability to find the necessary videos.
Teachers can use existing videos as
well as create their own videos. This
can be done using Windows Studio or
other video editors, online editors [1],
including
123apps
(website
for

recording videos and performing actions
with video, audio), Infogr.am (website
for
creating
infographics
using
templates), Pablo (graphic creation
service and intended for use with social
networks, contains text layout options),
Picovico (slide show creation service,
contains templates and implements the
ability
to
import
pictures
from
Facebook social network and Flickr
photo service, provides audio), Genially
(service that provides the interact with
content, create graphics, infographics,
presentations using visual effects and
animation).
In turn, the Web site pages [16] offer
steps for creating video lessons (Tab. 1).
Table 1

№

The steps for creating video lessons
Step

1

Select the audience for which the video lesson is being created

2

Determine the purpose of the video lesson

3

Plan the content of the video lesson

4

Create a video tutorial structure

5

Record video

6

Publish a video tutorial on a video service

7

Improve the video tutorial after viewing comments on it

8

Determine the effectiveness of the created video lesson

The educational web site The Lesson
Magazine
identifies
the
following
reasons for using YT in its learning: to
make an interesting lesson, to offer
interesting auxiliary tasks, to record
video lessons for future use, to use
non-standard forms of work (quest), to
inspire students [15].
Scientist O. Novozhnik outlines the
following approaches to engaging
students in educational activities using
audio-visual
materials:
consumer,
where consumers are students, and the
teacher acts as an instructor who seeks
and creates educational material,
chooses forms and methods of teaching
using video information and audio;
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"Production", where producers are
students and motivators are teachers
who are encouraged to reproduce
audiovisual materials [8: 231].
A prime example of using video
services is the Inverted Class Learning
Model [6], which suggests that pupils
do their homework in an online
environment, such as working with
educational videos or online resources
to gain new knowledge or build on
existing knowledge. During the lesson,
pupils
are
already
completing
assignments on this topic, which they
have considered independently, under
the guidance or with the help of a
teacher. Thus, the role of the teacher in
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the lesson from the "master translator
of knowledge" [6] to "assistantconsultant and coordinator" [6]. There

are the following types of "inverted
classes" [6] (Tab. 2).
Table 2

Type

The types of "inverted classes" [6]
Description

typical inverted class

pupils do homework using video information to familiarize
themselves with the material of the next lesson, and in the
next lesson, pupils apply the knowledge they have learned,
with the teacher doing individual work with each pupil

discussion-oriented
inverted class

pupils complete the task of viewing videos or online
resources on a specific topic, and the teacher arranges a
discussion of the revised information

the inverted class is
focused on
demonstrations

demonstration of educational material, conducting of visual
experiments; after the demonstration by the teacher, the
pupils perform them independently

pseudo-inverted class

pupils are offered a task, but some pupils may not be able to
complete a task, so pupils are encouraged to review videos
and complete the task

group inverted class

pupils join groups before the class, get acquainted with the
educational material, and already in the class perform tasks
together

virtual inverted class

pupils watch the video, the teacher proposes tasks and
advises pupils, conducts tests, evaluates pupils' work, all
online

"inverted" teacher

pupils perform the functions of teacher: search and prepare
videos, develop tasks, provide advice, check the work of
other pupils

Using learning models "Inverted
class"
has
advantages
and
disadvantages for the implementation
in the educational process. Thus, the
advantages are: independent work of
pupils; individual work of the teacher
with the pupils; team work; better
perception of visual information by
pupils; conducting experiments and
experiments
in
the
absence
of
necessary
equipment,
devices,
substances, etc. in the educational
establishment;
implementation
of
distance learning; development of
pupils' abilities, etc. The disadvantages
of using the "Inverted class" learning
model are: pupils the faccoluing may
not do their homework at home, and

therefore may not be ready to work in
the classroom; loads on the organs of
vision due to computer work; constant
review by the teacher of the content he
proposes to use; constant access to
high-speed Internet; the presence of
advertising on video service and more.
The question is "How can video
services be used in computer science
lessons?" We believe that video services
can be used as follows:
1) To familiarize pupils with new
teaching material (description of basic
concepts and examples). For example,
what are graphs, what kind of graphics
are there, examples of vector and
bitmap graphics, 2D graphics and 3D
graphics where graphics are used, etc.
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2) To consolidate previously acquired
knowledge. After the pupils are
introduced to the new material, we
review the videos with additional
material or watch the video and answer
the questions.
3) For practical application. Pupils
are encouraged to watch the video and
then complete the task.
4) For independent work. Invite
pupils to create their own video after
learning a topic to develop pupils'
creativity, to increase interest in
teaching material.
5) To implement the model of
"Inverted class".
The disadvantage of this is the
amount of time it takes to watch a video
that goes into the pupils' computer
work experience.
We believe that it will be expedient to
use video services in the study of topics
of the subject "Informatics", such as:
"Computer Architecture", "History of
Computer Science", "First electronic
computers", "Types of computers",
"Modern computers , Graphics Editor,

Word Processor, Table Processor,
Presentation
Editor,
Programming
Language, etc.
In our opinion, the need to use video
services is to present or explain
complex
educational
material
in
computer science, deepening pupils'
knowledge, for independent study and
development of educational material,
for the development of pupils' creativity.
The best way is to use video services
to deepen your knowledge, for example,
pupils can be at home and view
interesting information. In the lesson,
you can use video services as follows:
watch a video and answer questions.
After learning the topic, pupils create
videos and present them, presentations
are discussed by all pupils.
Here are examples of assignments for
8th grade computer science using the
YT video service.
Task 1. Computer architecture.
1. Watch the video at:
https://www.youtube.com/watch?v=6Z
dR6tR2auM.
2. Answer the questions (Tab. 3).
Table 3
The questions
Question

№
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1

Name the input devices.

2

What is a "controller"?

3

Name the storage devices.

4

Why do need RAM?

5

Name the output devices.

6

What is "computer architecture"?

7

What is a "CPU"?

8

What is called a "chipset"?

9

Why do you need ports, slots, sockets?

10

What is a "motherboard"?

11

What does the processor do?

12

Name the properties and possible values of the processor properties.

13

What about internal computer memory?

14

What is related to external storage?
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3. Find the section of the system
block in section on the Internet and
sign the components of the system
block.
Task 2. Programming in the Lazarus
programming environment.

1. Watch the video at:
https://www.youtube.com/watch?v=_o
CBtmhTmPk.
2. Answer the questions (Tab. 4).

The questions
Question

№

Table 4

1

How do place components on a form?

2

What are the components of TEdit, TButton, TLabel used for?

3

What are the properties of the TEdit, TButton, TLabel components you
know?

4

How to place TEdit, TButton, TLabel components on a form?

5

How to create events?

6

How to declare variables?

7

How is the assignment team designated?

8

How is the condition recorded?

9

What is the meaning of such a record:
if x = StrToInt (Edit1.Text)
then Label1.Caption: = 'You guessed the number'
else if x> StrToInt (Edit1.Text)
then Label1.Caption: = 'Number More'
else Label1.Caption: = 'Number is less'; ?

10

What is the meaning of such a record:
randomize;
x: = random (10); ?

11

How to start a project?

12

How to rename a button?

13

How to make the button inactive?

14

How to calculate the number of attempts to guess the number?

15

How to create a menu in the program?

16

What does the Enabled property mean?

3. Create your own game program.
Task 3. Create a video clip in
Windows Movie Maker.
1. Watch the video at:

https://www.youtube.com/watch?v=Gs
0zdey4z8Y.
2. Answer the questions (Tab. 5).
Table 5
103

Zhytomyr Ivan Franko State University Journal. Рedagogical Sciences. Vol. 4 (99)
Вісник Житомирського державного університету імені Івана Франка.
Педагогічні науки. Вип. 4 (99)

The questions
Question

№
1

How to create a title?

2

How to format text?

3

How to add effect?

4

How do add a graphic object?

5

How do specify how long the text is displayed?

6

How to adjust the frame duration?

7

How do create a video soundtrack?

8

How to add captions?

9

How to change the background color of a frame?

10

How do add a video snippet?

11

How do save a video?

3. Create your own video.
Using
video
services
has
its
advantages and disadvantages in the
educational process. The advantages of
this use are: access to video services at
any time, visual presentation of
information, quick search for videos,
watching videos in any format,
commenting on them, adding your own
videos, being able to subscribe to a
channel, download videos, etc. The
disadvantages of using video services
are: the need to access the Internet, the
availability of video services, the
availability of advertising.
Conclusions
and
research
perspectives. Therefore, video service
is a service of the Internet, which
provides the ability to view videos,
comment, download, publish your own
videos. The use of video services in the
educational process will ensure the
interest of pupils in solving educational
problems, interest in the educational
process, increase the independence of
pupils, will make a hobby to "watch
videos" educational hobby "learning
with video services". We see further
development
prospects
in
the
development of educational videos.
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